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EYXAPDRTIEY

[No ™ dekmepaimon ¢ mapovoag TTuyaKNG epyacioc Bo NOela apyikd vo
EVYOPIOTNO® TNV eNOTTPL KaBnynTpd pov Ap. Nnoiwwtn Meimouévn yio v
apéplotn Kol cvveyn Pondeto-kabodnynor g kab’ 6An  ddpkela avtod TOL
eyxeipnuatoc. Exiong Ba n0eha va evyopiotiom Oepud Ty otkoyEéveld Lov yio,
OAN TNV KaTavOnon, TNV VTOGTHPLEN KOL TNV ELYDY®GT TOL LOL TPOGEPEPUV OLO
aVTO TO YPOVIKO SLAGTILLOL.




HHEPIAHYH

H Kowovikn (ITpaypatoroywkn) Emxwowmviakn Aatapoyn (SCD) avayvopiletot
010 DSM-5 ¢ Egympiot-Olakpitn dtatapayr N omoia yopaktnpileTon amd SVOKOAMES
ot ¥PNON TNG YAMGGOS Yo KOW®MVIKOUG GKOTOVG KOl GTNV KATOVONOY EUUECHV
UNVOUATOV, OTMS HETOPOPES, X1oVop 1] capKacopd. H didyveoon e SCD apovstalet
TPOKANGELS, KOAOMG TO GUUTTAOUOTA TG EMKAADTTOVTOL GUYVE e ovTd TG AtoTtapayns
Avtiotikod Pacpotog (AAD) kot v YAwooikdv dtatapoydv (SLI/DLD) [Ewikng
IMNwoowmg Awatapayng (SLI) / Avantv&rokng Mwcowng Awtapayrg (DLD)]. Zxomdg
™G MOPOLGUS €PYUciog NTOV 1 SlEPELYNON TOV OVGKOAM®MY MOV LIAPYOLV GTN
dapopikn odyvaoon g SCD kabdg Kot TG amoTeEAEGLATIKOTNTOS A0YODEPATELTIKMDV
napepPacewv. H oavélvon Paciomke oe 20 peréteg, meprlapPavoviog
TUYOLOTOMUEVES OOKIUES, LEAETEG epimTMONG Kot avackomnoels. Ta amoteAéopata
detyvouv 011 n dtdkpiom g SCD and ™ AAD kar tig SLI/DLD mapapéver S0GKOAN
AOY® emKoAOYE®V Kol EAAEWYNC 0EOTIoTOV epyaieimv agloddynone. EmmAéov, ot mo
amotedeopotikég  mopepPdosg  ovvovalovv T SdaokoAio  KOW®VIKO-
TPOYUATOALOYIK®V OEOTNTMV, TNV EVEPYO GUUUETOYN YOVEMV Kol GUVOUNAK®V Kol T
YPNON UETAYVOOTIKOV oTpatnyK®V, He to mpoypoappe SCIP (Social Communication
Intervention Programme) vo moapovcidlel ta mo otabepd Oetikd amoteAécparal.
SOUTEPOAGUATIKG, OmToUTOOVTOL HEAAOVTIKEG HOKPOTPODESES Kol TOALOIAGTOTES
peAéteg yuo ™ Pertioon g didyvoong, g Katavonong g mopeiag g dtotapayns

KO TNG OTOTEAECULOTIKOTNTOG TOV TOPEUPAGEDV.

Aégac-krewona: SCD, AAD, yiwoowés Odwrapoyés, DSM-5, odbyvoon,

AoyoBepamevtikég TapeuPhoetg



ABSTRACT

Social (Pragmatic) Communication Disorder (SCD) is recognized in DSM-5 as a
separate-discrete disorder which is characterized by difficulties in using language for
social purposes and in understanding indirect messages, such as metaphors, humor, or
sarcasm. The diagnosis of SCD presents challenges, as its symptoms often overlap with
those of Autism Spectrum Disorder (ASD) and language disorders (SLI/DLD) [Specific
Language Impairment (SLI) / Developmental Language Disorder (DLD)]. The aim of
this study was to investigate the difficulties that exist in the differential diagnosis of
SCD and as well as the effectiveness of speech therapy interventions. The analysis was
based on 20 studies, including randomized trials, case studies, and reviews. The results
show that distinguishing SCD from ASD and SLI/DLD remains difficult due to
overlaps and a lack of reliable assessment tools. Additional, the most effective
interventions combine teaching social-cognitive skills, active participation of parents
and peers, and the use of metacognitive strategies, with the SCIP programme (Social
Communication Intervention Programme) showing the most consistent positive results.
In conclusion, future long-term and multidimensional studies are needed to improve
diagnosis, understanding of the course of the disorder, and the effectiveness of

interventions.

Keywords: SCD, ASD, language disorders, DSM-5, diagnosis, speech therapy

interventions



ENNIXTHMONIKEX OPOAOI'TEX-OPOI-XYNTOMOI PA®IEX

Emotnuovikéc Oporoyicc-XovTopoypooisc

% Avantoélokn Mook Atatapayn (ATA) - Developmental Language Disorder

(DLD)

s Awvontikny Avamnpia (AA) (Awtopoyn Nontikng Avamtoéng) (ANA) -

Intellectual Disability (ID) (Intellectual Developmental Disorder) (IDD)

Deficit/Hyperactivity Disorder (ADHD)

Disorder Not Otherwise Specified (CD-NOS)

Disorder (SSD)

Impairment (PLI)

(Tpaviopdc) - Childhood-Onset Fluency Disorder (COFD)

(LD)

*  Awropayn Avtiotikov @dopatog (AAD) - Autism Spectrum Disorder (ASD)
»  Awrapoyn EAeppoticng Ipocoyns-Y nepkivntikétntog (AEII-Y) - Attention-

»  Awtopoyn Emkowwoviog Mn Tlpoodiopilopevn AAMog - Communication

¥ Awrtapoyn ‘Hyov Opilog (@ovoroywkn Awrtapayn) (AO) — Speech Sound

¢ Awrtopayn Ilpaypoatoroywrs I'hoooag (AII)) - Pragmatic Language

¢ Awrtopayn Pong g Opidiog pe 'Evapén wxatd tv Iowwn Hiwio

* Awropayn e Nooccag (IMwooikn Awtapoyn) (I'A) - Language Disorder

% Aty Avarntoéuokn Awrtapayn pn [pocdopilopevn AlMmg - Pervasive

Developmental Disorder Not Otherwise Specified (PDD-NOS)
* Ewum IMNowooum Awartapaynr (ETA) - Specific Language Impairment (SLI)

(OCD)

* Ideoyvyoavaykaoctikny Awtapoyn (IWA) - Obsessive-Compulsive Disorder

» Kowovi  (Ilpaypoatoroyikn) Emwowoviaxn Awrtopoyn (1 Kowwvikn

(mpaypatiotikn)  Awrtopayr g Emwowoviag) - Social (Pragmatic)

Communication Disorder (SCD)

¥ Mofnowokég AvokoAies - Learning Disabilities (LDs)

(NVLD)

» Mn Aektikég Mabnowkés Avokorieg - Nonverbal Learning Disabilities



‘Opor-XuvTonoypaOiss

Awyvootikny Zovévievén Avticpov-Avabeopnuévn - Autism  Diagnostic
Interview-Revised (ADI-R)

Awryvootikd kot Xtotiotikd Eyyxepido Poywov Awtoapaymv, 4" ékdoon -
Diagnostic and Statistical Manual of Mental Disorders-IV (DSM-IV)
Awyvootikd kot Ztotiotikd Eyyepidio Yoykdv Awatapayov-5" ékdoon -
Diagnostic and Statistical Manual of Mental Disorders-5 (DSM-5)
EvoaAlaxtikn kor Emovéntikry Emwowovio (EEE) — Augmentative and
Alternative Communication (AAC)

Enavolappavopeveg wor Ilepropiopéveg Zoumeprpopég - Restricted and
Repetitive Behaviors (RRBs)

Epomuatorloyiov Kowwvikng Emkowwviag - Social Communication
Questionnaire (SCQ)

Ikavotreg e€ayoyng cvpmepacpudtmv - Story-Level Diagnostic Task — Making
Inferences (SLDT — Making Inferences)

[Mpdypappa Mapéupaong Kowvaovikng Emkowmviag - Social Communication
Intervention Programme (SCIP)

Teot Ipaypatoroyuwmne Noccag — Atadpactikn Emkowvevia — 21 "Exdoon -
Test of Pragmatic Language — Interactive Communication — Second Edition
(TOPICC-2)

Teot lpaktikdv Aeglottwv - Test of Practical Skills (TPS)

Yynirg Aertovpywkomrag Avtiond - High-Functioning Autism Spectrum
Disorder (HFASD)

®avotvmog Avticpov - Broader Autism Phenotype (BAP)

Autism Diagnostic Observation Schedule (ADOS)

Children’s Communication Checklist (CCC)

Children’s Communication Checklist-2 (CCC-2)

Clinical Evaluation of Language Fundamentals-5 (CELF-5)

Comprehensive Assessment of Spoken Language (CASL-2)

Language Use Inventory (LUI)

Oral and Written Language Scales II (OWLS-II)

Pragmatic Language Observation Scale (PLOS)

Test of Language Development Intermediate, 4th Edition (TOLD-I:4)
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EIXATQI'H

H egmkowvovia gival 1 avioaAlayr TANPOQOPLOV Kol 10OV OVAIEGO GE TOVAAYIGTOV
V0 dTopa, HECH KOOKOTOINGNG, HETAOOONG KOl OTOKMIIKOTOINONG UNVOUATOV, LE
oKomd TNV Katavonor kot kavomoinomn avaykmv (Nucoioroviog, 2008). H emtuyng
emkowvovia arottel omd To ATopo Vo EEMEPAGEL GUYVA TO, KUPLOAEKTIKA AOY10 KO VOL
a£10TOMGEL TIG YVMOGELS KoL TIG EUTEPIES TOV Y10 VO KOTAVONGEL TO UNVUpLLL. Mepikég
Qopéc, avtd amortel ™ ypNomn YA®oowKoh TAMGIov (TpayUaTiopos), OTov TO Todi
KOAELTOL VO, LOVTEWEL TO VOTLLOL 1] VoL AVGEL AUPIBOAES, EVOMUATOVOVTOGS TO TEPIPAAAOV
YADGGOG UE TIG TPONYOVUEVEG YVMOOELS TOL. AAAEC QOPEG, N EMTVYNG EMKOWVMViaL
Baciletar oty KOW®VIKY XpNon TG YA®GGS (KOW®VIKY emikowvovia), 1n onoio
TEPAAUPAVEL TNV KATOVONOT TOV TPOOEGEMY TOV OMUANTN, TOCO HEGH AEKTIKOV OGO
KOl Un AEKTIKOV otoyeiov, kabdhg kot v epunveion tov mepPdriovtog, TV

KOW@OVIKOV KavOveV Kot TV tpocsdokiav (Norbury, 2014).

H avBpomvn yAwcoa, pe tov mAovto, v toydTNTo avAmTuEng Kot TV gupeia
amoOKTNOY| TG amd T HEAN NG Kowvmviag, givar povadikn. O puBuog ko o Baduog
YAOOGIKNG KATAKTNONG UTOpoLV va ypnoipomomBovv yi v oEoAdyncn Tov
EMMEOOV «KOVOVIKOTNTOG» TOV ATOUOV GE GYECN HE TO KOWMVIKO TOL TEPPAAAOV
(ITopmodag, 1996), eved amotehel To MO €EEMYUEVO CUGTNUO EMIKOVAOVIOG TOV

avOpomov (ITita, 1998).

Etvor adwopeiopfritnto 6t kdmolo mondid avtipeTonilovv SVOKOMEG GTNV KOVOVIKN
emuowovio 1 0Tt 1M avATTLVEN NG TPOKTIKNG YA®ooog umopel va akoAovbet
dwpopetikn mopeia. QoT10c0, 1 Odyvedon TV HE U1 QUOLOAOYIKY| OvVATTLEN
TPOKTIKNG KOl KOW®MVIKNG EMKOWVOVING TAPOUUEVEL AUPIAEYOUEVT]. AVTO o@eileTon OE
dapopovg AOYOVS, O™ 1 GVUYYLOT 0poioying kol Kprtnpimv,  EAleyn aSlomeTOV
KOl TOMTIGUIKA £YKVPpWV ePYOAEi®V 0EOAOYNONG UE EMAPKN OEOOUEVA, KOU M
TEPOPOUEVT]  GUYKPION  TPOPIA  KOWOVIKNG EMKOW®VIOG G€  OLOPOPETIKES

vevpoavantuElakés dwatapoyés (Norbury, 2014).

H Gmoyn 611 opiopéva mandid vogyeTon va mTapovstdlovv onUavTikég OVGKOAIEG GTNV
KOW®VIKT ETKOWVOVIK 1)/Kal 6T AEITOLPYIKT ¥PNON TG YADGGOS Ywpig va TANpoLV
T0 SOy VOO TIKA KPLTHPLaL Y10 0L TIoHO dgv amoterel katvovpia 10éa (Bishop & Norbury,
2002). ITépa amd 30 xpovia, kopio TaSvounon dutapaymv otnV avamtuln, oev €xel

TEPAMEPel TS0 pE EVOAAOYUEVT] KOWVOVIKY KOl TPOKTIKN YPNON TNG YADGGOG
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(Norbury, 2014). H avaykn avt) odfynce otnv €oaymyn g OTapoyns e
Kowovikng (Ilpaypatoroyikng) Emuowveoviaxng Awrapoyne (SCD) oto DSM-5
(Alayvootikd kot Xtatotikd  Eyyxepido  Poywkov  Awtoapaymv-51  €kdoon).
[MopdAinio, ta Soyveotikd Oplo avapeca otn Atatopoyn AVTIOTIKOD QAGHOTOG
(AAD) ko T1¢ E10kég Nhwookég Awatapayéc (SLI) dev ftav Eexdbapa. Epevvec Exovv
Oei&el OTL LTTAPYEL U0 OLADO TOUOIDV LE TTPUYLATOAOYIKES SVOKOMEG OTN YADGGA, Ot
omoieg dapopomolovviatl Toco amd avtég ™ SLI 6co kol amd ekelveg g AAD.
YUVETMG, KOl OVTO TO YEYOVOG 00NYNoE ot OMpovpyio pog vEag dloTapayng oto

DSM-5, g SCD (Taylor & Whitehouse, 2016).

Yvykekpéva, 1 SCD anotedel o kavotdpo ddyveon Tov KotaypaeeTor 6Ty
Katnyopio TV dtapoydv g emKovoviog 6to TAaiclo Tov AlyveoTtikoh Kot
Yratiotikov Eyyepidiov Poyikodv Awtopoydv-5 (DSM-5) kot yapaxtnpiletor amod
SVOKOAIEG GTN YPNON AEKTIKNG KO U1 AEKTIKNG EMKOVOVING Y10 KOVOVIKOVG GKOTOVG.
"Onwg avapépetor oto DSM-5, dtopa pe avt] ™ Odyveon aviipetonilovv
npoPAnuata oty eneCepyacio pn EekdOapmv TPOTACEMV KOl EUUECHOV YADMCGIKOV
EKQPACEDV, OTMG LETAPOPECS, Ylovpop Kot pntd. Emiong, mapovsidlovv dvokorieg ot
UN AEKTIKY EMKOWV®VIO, 0TS TO VO YOPETOVV KATAAANAQ avAAOYaL LE TO TAMIG10, VO
TEPYEVOLV 11| GEWPA TOVG 6€ GLINTAGELS KOl VO TPOCAPUOLOVY T1 GLUTEPLPOPE TOVG
oVUE®VO, e TO TEPPAALoV. ZOppmva pe ta kpttnpla. tov DSM-5, 1 SCD pmopet va
Syveootel mopdAANAo pe GAAEG SloTapoyEg TG EMKOWVOVING, VA 1 TOPOVGIH TNG
AAD amoterel kpunpro amokAeiocpov (Hangiil et al., 2018; APA, 2013). Iopot n
dtapoyn ot eoivetal vo. KOAOTTEL Tondtd Tov dgv avoyvopilovtay oto DSM-1V,
Exel Ogytel kplTkn AOY® EAAEWYNG EMOPKAOV EPELVNTIKOV OEOOUEVOV TOL VO TNV
Eexympilouv EexdBapa amd tov avTicpd ®G mPog T aftia, TNV TPOYVEOON KOl TNV

napépPaon (Taylor & Whitehouse, 2016).

Me Bdon ta mopomdve Oed0péVA, O GKOTOC TNG TAPOLCOS epYaciag sivar va
depgovnBel n evon kot to yopoakmmplotikd g Kowoviknig (Ilpaypotoroyikng)
Enwowoviakng Awrapoyng (SCD), 6mwg avty opiletor oto DSM-5, xor va
avaderyBovv o1 TPoKANCELS Tov oyeTilovtan pe T d1dyvmon Kot T d1opopoToinen g
amd GAAEG vELPOAVOTTLEINKES dtaTapayES, OTmMG 1 AAD Kot 01 YAOWOGIKEG SLoTaPUYES.
[MopdAinio, emdudkeTon 1 €£€T00T AOYODEPATELTIKOV GTPATNYIKOV TOV E£XOLV
epappootel yioo v vrootpién modiwv pe SCD, pe otdxo v a&oldoynon g

OTOTEAECUATIKOTNTAG TOVG. Méoa amd v avaivon g oxetikne Pipioypapioc,
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EMOIDKETOL 1] KAADTEPT KOTAVONGT T®V SVGKOADV TOV OVTILETOTILOVY T, TOOLAL [LE
SCD kot M avddeln mpoKTikdV mopepPacemy mov umopohv vo evioyOoovLV TNV

KOW®VIKT TOVS £VTOEN KO T AEITOLPYIKN XPNON TS YADGGAGS.

Kepdaiaro 1. MeBodoroykn Tpocyyion

1.1. Mge0Oodoroyiki] avaoKoTnoN

H mapovoa epyacioa vioBetel ™ pebodoroyikr mpocéyyion g PpAoypapiknig
aVaGKOTNONG, LE OTOYO TN CGLYKEVIPMOT, aVAALCT Kol aSloAdyNon NG OBEcUNG
EMIOTNLOVIKNG YVAOONG GYETIKA e TN GVOT Kot Ta YopaKTnplotikd e SCD, 0nmc avt)
neptypaeetar 6to DSM-5. EmmAéov, eEetdlovtotl ot SuoKOAIEG OV TPOKHTTOLY KOTA
™ dtapoptkn| ddyvoon g SCD og oxéon pe ) AAD kot T YAwGO1KEG dtatapayEs,
KaOADG Kot o1 AoyoBepamevTikéG oTpatnyIKEG Tov £xovv mpotabel yio TNV VTooTNPEN

nouduov pe SCD.

H Biproypapikn avalitnon de&nydn oe d1ebvag avayvopiopéveg PAoelg dedopévmv
onwg etvar o PubMed, Scopus kot ScienceDirect, ot onoieg emA&yOnkav A0y® NG
EMGTNUOVIKNG EYKVPOTNTOGS, NG OEUATIKNG GLUVAPELNG HE TIG VELPOOVOTTUELOKEG
dratapayéc Ko g tpodcPacng o€ ONUOGIEVGEIS TANPOVS KEUEVOV.

H otpatnyim avalitnong dtapopeddnke pe tn ypron Bepatikdv Opwv kot Aé&ewv-
KAEWDV, 68 GVVIVAGUO e Aoykovg Tehectés (Boolean operators), dote vo evicyvdel

okpifeia kot TAnpotnta TV amoteleouatov. Ot kdplot Opot tepteraufavay: “social
n u

(pragmatic) communication disorder”, “SCD”, “ASD”, “language disorders”, “speech

9% ¢

and language therapy”, “intervention”, “diagnosis”, 6e cuvoVLAGHOVS OTWG:
e “SCD” AND “ASD” AND “differential diagnosis”
e ‘“social pragmatic communication disorder” AND “intervention”

e (“SCD” OR “social communication disorder”’) AND “language disorders” AND

“children”
e “social communication disorder” AND “speech therapy”

Eniong, ta amoteléopata g PpAoypaeikng avackdmnong giitpoapictnkay Pacet

CLYKEKPIULEVOV KPITNPIOV ETAOYNC. ZVYKEKPIUEVO, COUTEPIANPON KAV OV GApBpa oV

14



ONUOCIELTNKOV GE £YKPLTO EMGTNUOVIKA TEPL00IKA Kot eotialav og moudld pe SCD,
eEetaloviag 1060 TIS OYVOOTIKEG TPOKANGES OGO Kol TIC AOYOOEpOmEVTIKEG
napepPacels. Avtifeta, anokieiomkay To dpHpa mov dev mapeiyay emapkn dedopéva

oxeTIKa pe 0ca e&etalovtat.

1.2. Epgovtikd epotipoto

Kotd ™ dwdikacio tng BiAoypapiknig avackonnong, avalntmonkoy emoTnUovikég
peAétec vy v €€€taom TV EPELVNTIKOV epOTNUATOV ™G gpyoaciag. ITwo
OLYKEKPIEVA, a&tomomOnkay cuvolikd 20 HEAETEG-EPEVVEG TOV ATTAVTOVV GTO £ENG

EPEVVNTIKA EPOTNLOTOL:

1. Tloweg etvan o1 Bacucég mpokinoelg 6tn dtopopikn ddyvoon g SCD ce oyéon
pe ™ AAD Kot TIg YAWGGIKEG S10TOPyES;

2. Tloteg AoyoBepamevtiKéc oTpatNyIKES £XouV amodelyfel mo amoTELECUATIKES

v v avtipeTomion s SCD;

Kepaiaro 2. SCD: Evvoloroyiko TAGIGLO KO GOUTTOUOATOAOYIO

2.1. Opopog ko Bocika YOPOKTPLOTIKA

H Kowovikn (ITpaypatoroyikn) Enkowveviakn Awatapayn (SCD) anoteiet po véa
SyveooTIKn Katnyopia mov evtdocetat otic Awatapoayés Emkovmviag, otov topéa tov
Nevpoavantvélokdv Alatapoy®v, cOUEOVE HE TO Al0yVOOTIKO KOl XTATICTIKO
Eyyepioro Poyikov Awtapoymv, ékdoon 5 (DSM-5) (APA, 2013). H SCD opileton
amd e KOPLoL EAAELYN GTNV KOWVOVIKT YPT|OT TOV U1 AEKTIKOV Kot AekTikov Adyov. Ta
dropa pe SCD pmopet va mapovcsialovv dvokorieg ot ¥pnon ™S YAMOSoS Yo
KOW®VIKOVG OKOTOVS, GTNV KATAAANAN TPOCAPLOYN TNG EXKOVOVING GTO KOWVMVIKO
mAaiclo, otV TPNon Kavovev g emkowvoviag (m.y. n opotPoio avioiiayn oto
AOy0), OTNV KOTOVONOT U1 KUPLOAEKTIKNG YAMooog (.. ooteio, WO1OUATIGHOI,
LETAPOPEG) KOL GTN GLVOLAGTIKY ¥PNON NG YADGGOS LE U AEKTIKEG GUUTEPLUPOPES
emkowvaviog. EmmAéov, 1 avanTuEn ETapKOV YAOGGIK®OVY O£E0TATOV Eivor amopaitnn

TPOTOV O1AYVAOGTOVV OTEG Ol TPAKTIKEG OVGKOAIEG, KOl ETOUEVMS 1) d1dyveon g SCD
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dgv mpémel va yiveton mpwv v nAkio tov 4-5 etdv. Mdlota, n SCD umopel va
oLVLTOPYEL ME GAAEg dlatapayéc emkowvoviog copeova pe 1o DSM-5 (0nwg N
draTapayn TG YADGGOC, 1) SLTOPOYN TOV YOV TNG OMALNG/ POVOLOYIKT daTapoyn, M
draTapayn pong ™G opuAiag pe évapén Katd v mondikn niwkio kot 1 pun e&edkevpévn
dwtapoyn emkowvoviog (dtotapoyn emKovmviog Un tpocdtoptlloievn aAM®C), aAld

dev umopel va dayvootel edv vdpyet AAD (APA, 2013; Swineford et al., 2014).

Onwg avapépetor 6to DSM-5, 1 évvola g SCD mapapével acaens. Ot 6xEceLg g
SCD pe tic Mabnotaxéc Avokorieg (LDs), ™ Awtapoyn [payuatoroyikng I'Adocog
(PLI) kot AAD (ASD), dev kaBopilovtar pe capnveta. [apdiinia, n SCD gpeavilet
vynAn cvvvoonpodtTa. Me avTd ToV TPOTO, OVOTTOGGOVTOL SUGKOAMES OGOV QLPOPA TNV
gykvupotTa TG d1dyvoons. Emmiéov, vrdpyet mpoxkAnon ot ddkpion g SCD amd
OV VPUTEPO PavOTLTTO TOV AVTIGHOL (BAP). Xuykexpiévo, to BAP mepiapfaver
TPOPANUATA YADGGOS Kol EMKOWVOVIOG, OVGKOMES GTNV KOW®VIKY oAANAETidpao,
neploplopéva N emavorappavopeva evolapépovto kot cvumepipopéc (Mackie & Law,
2010). Axdun, mpéner va onpeiwbet 6t1 to DSM-5 avaeépet 0Tt TopdTL TO GUUTTMOUATOL
UTOPEL VO ELPAVIGTOVV VOPIG TNV avanTun, ot o Nreg LopPég TG SCD evdéyetan
vo unv aviyvevfoov péypt v tpon epnPeio, kot 1 dSucAgttovpyia umopel va yivel
EUQOVIG HE TNV aOENCN TOV ATOLTACEDV Y10 KOW®OVIKT] OAANAETIOPACT], Ol OTOIEC
yivovtal mo oovheteg oty epnPeia, EemepvmdvTog TIG 101 TEPLOPIGUEVES IKOVOTNTES

T0V ooy (APA, 2013).

EmmAéov, oty t4én, n SCD pmopel va emnpedoet T1g KOWOVIKEG AAANAETIOPAGELS,
TPOKOADVTOS OLGKOALEG OTNV emKOvmVia pe cvupuadntéc, evd cuyvd mapatnpeitot
amopévmon N amoppyn. AVTA To YOPOKTNPIOTIKA EVOEXETAL VO GLVOOELOVTIOL OO
OVOKOAIEG GTN YVOOTIKY AglTovpyin, OT®MG GTNV OPYAVMOT 10DV, GTNV OVOIKANGON
TANPOPOPLOV KOl GE GUYKEKPIUEVEG GLUTEPLPOPES OV Umopel va mepAapPavovy
VYNAQ emimeda amoyonTeELONG 1 SLYVES dpwvieg (Mulrine & Kollia, 2020). Ta dtopa
aVTE GLYVA EYOVV TPOPANUATO GTNV THPNOT TOV KOWMVIK®OV KOVOVOV ETKOWVOVIOG,
OTN XPNON AEKTIKOV KOl U1 AEKTIKOV CNUAT®V, 1| GTNV TPOCUPLOYT TNG YADGGOC
avéroyo pe v kataotaon Kot to akpoatnplo (Grohol, 2019). Ot padntég pe SCD
eppavifovv emipova mpoPAnuaTo GTn YPNON TNG EMKOWVOVIOG Y10 KOWVOVIKOVS
OKOTOVG, 1e EAMAENYELS OTNV IKOVOTNTO VO TPOGAPUOLOVV TNV EMKOVOVIN 0VAAOYOL LLE
TG oLVONKeG-avAyKeS, KAOMG Kol OVOKOMES OGNV KOTAVONOT OLTMOV 7OV OgVv

exppalovtor pntd M otV epunveion U KLPLOAEKTIK®OV ekppdcemv (APA, 2013).
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Eniong, n 6e&1otta aprynong («narrative skill») fon0é otnv opydvmon tov epneipiov
Kol yeyovotomv ¢ (one, OpopeOVOVTOS 0 GUVEKTIKN TPOCMTIKY apNynon Kot
ocuupdrrioviag ot SpoOpe®or ¢ TpocomikdtnTag. Ot duoKOoAleg apnynong o€
acBeveig pe SCD pmopel va emmpedoovy TV TPOSOTIKOTNTO KOl TV avATTLEN TOV

eavtov (Emirbayer & Mische, 1998).

2.2, Xyéon g SCD pe Ghreg EMKOIVOVIOKES OLOTUPOYES

¥t0 DSM-5, meprapfdvovtal o16popeg dloTapoyEs OV AVIKOVY GTNV Koatnyopio
tov Awrtopoyov Emwowvoviag, o6mwg n Awtapoyn mmg 'Aoccoag (I'Awooikn
Awtapoyn), n Awtapoyn Hyov Opiiog (Povoroyum Aatapayn), n Awatopayn Pong
g OpMiog pe Evapén katd v [Howdwn Hlkio (TpavAiopog) kot n Awtapoyn
Enwowoviag Mn Ilpoodopilopevn Admg. H Awrtapayr g ['howcocog (Language
Disorder) yopaktnpiletot amd dLGKOAIEG GTNV ATOKTNON KOl ¥PNON TS YAMOOWS GE
dlapopeg Hopeéc (OmMmg ovvTaln, yYpappatikny Kot AeSA0y10), mov ogeilovtal og
eMelyelg oty katovonon N oty mopaymyn kot odnyobv oe dvoiettovpyie. H
Awrtopayn Hyov OpiMog (Povoroykn Awatapayn) (Speech Sound Disorder) agpopd
TPOPANUOTA OTNV TOPAY®YN TOV MYOV NG OUIMaG, To omoio gumodilovv v
arotedeopatikn emkowvovio. H Awatapayn Pong tg Owhiag pe "Evopén katd v
[Moudwr, HAxkioa  (Tpaviopodg) (Childhood-Onset Fluency Disorder-Sluttering)
yapoxtnpiletor and dvokorieg otn por| TS opAiag, Tov emnpealovy v Kadnuepvy
Aertovpykotnra. Téhog, n Awrtapayr Emikowveviag Mn Ilpocsdiopilopevn ArAung
(Unspecified Communication Disorder) yopokmnpiletar omd JSvokoAieg otV
EMKOWVOVIO, HE CLUTTOUATO TOV OEV EUMIMTOLV GE Kol omd TG TOPATAVED

katnyopieg (APA, 2013; Topal et al., 2018).

AvTég Ol doTapoayEs WITOpPOVV Vo, TPOKOAEGOVV OELTEPOYEVEIS OLOKOAEC GTNV
KOW®VIKT ETKOWVMVID KOt Vo SNULIOVPYNGOLV SUGKOMEG 5T Ja®PLOTIKY S1dyvmon)
a6 v Kowovikr (Ilpaypatoroykn) Atatapoyn e Enkowveviag (SCD). To DSM-
5 onuewwvel 6Tt 1 SCD pmopet va dwryvootel mapdAinio pe GALeg dtotapoyéc
emwowvoviag (Topal et al., 2018). Qotdc0, N WOPOVGiD TOAAATAGDV SLOTAPOYDV
emKowvoviag ovyvd kabiotd v EekdBapn ObKkplon HETAED TPOTOPYIKNG Kot
devTEPOYEVONS dlatapayng SLGYEPY], Kot 1 €MAOYN TNG SYVOGTIKNG KoTnyopiog

umopetl va givar avBaipetn. Xvvendg, n cvyvotnta cuvomaping g SCD pe GAleg
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dlatapoyéc emkovaoviag eivor VYMAN Kot 1 01dKpIon HETAED oVTOV UTOPEL VO AmoTEAEL

npoKAnon oty kKMvikn pdén (Brukner-Wertman et al., 2016; Topal et al., 2018).

Ke@aiaro 3. Iotopukn} avadpop)

3.1. Iotopun} Avadpopn tng SCD

H avayvopion maididv pe SVoKOMES GTNV KOWVOVIKY XPNoT THG YADGGOS EXEL LOKPA
otopia otn AoyoBepamevtikn Biproypapio (Topal et al., 2018). Qotdc0, 01 OPOL TOV
YPNOLOTOONKAV Y1O. TNV TEPLYPOAPY] OQVTMOV TOV TALIDV SEPEPAV OVAAOYO, LLE TOV
oLyYpaPén N TO EPELYNTIKO KEVTPO, TEPAUPAvVOVTOS ekPpdoels Onwg «semantic-
pragmatic syndrome» «semantic-pragmatic difficulties», «conversational disability»,
«pragmatic disability», «semantic-pragmatic disorder», Kot o TpOGPOTO «pragmatic
language impairment (PLI)/ Siatapoyn mpaypoatoroyikng yadocsoc» (Bishop, 1998;
Topal et al., 2018).

Ta mandrd pe Awrapayr paypoatoroyikng I'voccag (PLI) yapaxtmpilovtav and
OKOTAAANAN 1 OVOTOTEAEGUOTIKY] YXPNOT TNG YADGGOS KOl TOV YEPOVOULDV GE
KOWVIKG mAaiclo, evd ot mpmtes Bewpntikés mpoceyyicels toviCav v vrapén
TPOPANUATOV OTIS KOWMVIKEG GYECELS, OLOKPLTA OO AVTE TOV TOPATNPOVVTOL GTOV
avticpd (Cromer, 1981; Prutting, 1984). Zopewva pe owtég t1g HEAETES, Ol dOUIKEG
TAELPEG TG YADGGOS (AeSihoylo kot ypappotikn) ota moudld pe PLI nrav oyxetikd
SlTPNUEVES, EVO M KOTAVONGON KOl XPNoN TS YAOCGOS avAAoyo LE TO KOWMOVIKO
mAoiclo Mrav meplopiopévn. H mieovomnra avtodv tov modidv 0ev mopovciole
EMOVOLOUPBOVOLEVES 1] TEPLOPIOTIKES CLUTEPIPOPES KO EVOLOPEPOVTAL, YOLPOKTIPLOTIKA
TV TV pe Atatapoyés Avtiotikod Pdacpatog (ASDs). Iapdrinia, ot SuoKoiieg
KOWMVIKNG ETKOWVOVIOG, GUUTEPIAAUPOVOUEVOV TOV TPAYUATOAOYIK®OV 0eE10TNTOV,
amotelov eniong Pacikd copntdpata twv ASDs. H oOykpion petaéd mtoadiwdv pe PLI
o AoyoBepamevtikn PipAoypaeio Kot TodidV e VYNANG AEITOLPYIKOTNTOS QVTIGUO,
ovvopopo Asperger 1 Adyvtn Avartvoélokn Awatapoyn pn Ipoodioplopevn AAMMDC
(PDD-NOS) o1t maidoypvytatpikn PipAtoypagio £xel amoTEAEGEL AVTIKEILEVO EKTEVODG
HEAETNG, 1e cu{NTNOT Y1a TIC GLYKAIVOVOEG Kol ATOKAIVOLGEG EYKLPOTNTEG ALTMV TOV

evwowwv (Topal et al., 2018).
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O wovtiopdg, og mpotvmo twv  Awtapoy®v  Avtiotikod Ddopatoc (ASDs),
YOPOKTNPIOTNKE OpyKd pHe POCIKE CLUTTOUATO TOV TEPLOPICUEVO  KOVOVIKO
OAANAETIOPACTIKO KOl EMKOWOVIOKO AdY0, KOODG KOl TIS TEPLOPIOTIKEG KO
emovolopPavopeveg ovumepipopés (Tsai & Ghaziuddin, 2014). H ¢@don tov
YA®WGGIK®OV TPOPANUAT®OV 6TOV WTIGUO TopOoLGLAlEL HeEYAAN TOoKIALD, pe HEAETES VO
AVOOEIKVOOLV EALEILULOTO OTY YPOUUATIKY, 6TO AEEIAOYIO KOl GTNV TTPOYLUTOAOYIKN
YPNOMN TNG YADGGOGS, OV KOl Ol GYETIKES OXEGEIS LETAED OTMOV TV TAELPDOV eV NTAV
ocapeic (Bishop, 2003; Paul et al.,, 2004). ITapdAinia, vevpoyvyoAdyoL Exouvv
TEPLYPAYEL OHAdES OOV TapOUoleg He avtég ¢ Awotapoyne Ipaypatoroykng
IN'\wocag (PLI) ypnotpomoidviag dAlovg O6povg, onwg Mn Asgktikég Mabnolokég
Avckolieg (NVLD), mov mepthapfavouv TpofALoTo OTTIKOY®MPIKNG ENeEEPYUciog,
OUVTOVIGHOV, OQOIPETIKNG OKEYNG, €mAvong TPOPANUATOV, CLUVOLGONUOTIKNG
avtiinyng kot kowvovikng emkowvoviag (Rourke et al.,, 1989; Niskala Apps et al.,
2008). H pproypaeia deiyver 6t PLI, ASDs kot NVLD avtkatontpilovv duokoiieg
TNV KOW®VIKN EMKOVOVia 6g dapopeTikovg Paduods. Opiopévol epeuvntéc £xovv
TPOTEIVEL OTL 01 E0IKEC YAWGGIKEG duokoAieg [Ewdwn Ihwookn Awtapayn (SLI)] kot
ot Awrtopayéc Avtiotikov dDdopotog pmopel vo Ppiokovior oe €va Guveyég
TPOPANUATOV  KOW®VIKO-TPAYUATOAOYIKNG — €mKOwmviag, He 1  Awotapoyn
[paypatoroywng I'howocag (PLI) va katorapPaver evordpeon 0éon (Bishop, 2003;
Gibson et al., 2013).

AV KOl 0l KOTNYOPLOTOMTIKEG TPOCEYYICES GTNV ToudIKN yuyomaboroyia eivor
YPNOLES, Ogv elvar gVvkoAo va «yapayxBed» m axpifng eOoN TOV KOW®VIKO-
TPAYUOATOLOYIK®V  doTapaydv, KoBde kot modd pe Awropoyn EAleippotikng
[Mpocoync-Yrnepkivmrikdtrog  (AEITY), MaoabOnowokéc AvokoAiieg (LDs) 1
[deoyvyavaykaoctiky  Awrtapoyny (OCD) mapovoidlovv emiong mpoPAnuato
KOWOVIKNG emkotvoviag kot mpaypatoroyiog (Bauminger et al., 2005; Marton et al.,
2009; Samuels et al., 2014). Qo1600, opiopévol epgvvntég vroostnpilovy O6TL oTh TOL
wpoPALaTe OV elvar E101KA YloL TOOTKES YUXLOTPIKEG dtaTapayEs Kot Ot n nAkia, M
eumepio Kol 11 GLVVOCTPOTNTO e AALES dtaTapoyés emnpealovv ™ coPapdtTnTd TOVG

(Bloom & Heath, 2010).

210 mhaicto avtd, M mpdopartn £kdoon tov DSM-5 eiodyst onuavtikég alAayés,
oLVOLALOVTOG TIG KOTNYOPIES EMKOVOVING KOl KOWMVIKNG OAANAETIOpaong o évav

eVIio TOMEN «TPOPANUOTE KOWVOVIKNG emkovoviagy kot opilovtag v SCD wg
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Eexyoplot| olatapayr mov oyetiletarl pe avtd ta mpoPfAnuota (APA, 2013). H AA®
010 DSM-5 yapaktmpilovrol amd TpoPANUOTE KOWVOVIKNG ETKOWVOVING € GLVIVACUO
Le mePLoploTiKES/ emavarapfavopueveg coumepipopés kot evotapépovta (RRBs), evod n
SCD meprypaoet TpofAquoto HOVo TNV KOWOVIKY ETKOvoVvic. QoTtd60, OPIGUEVEG
peréteg vodeikvoovuy 6Tt RRBs pmopet va eppaviCovton kot og o Nrieg Lopeég o€
nodwd pe PLI/SCD, mpoteivovtag v avtiinym tov dtatapaydv og edopatog (Topal
et al., 2018).

3.2. An6 To DSM-IV o610 DSM-5: arhayéc kot Adyor

Katéd ™ petdpaon and 1o DSM-IV oto DSM-5, vpyav didpopot Adyot yia tnv
eloaymyn pog véag dratapayng 6mwg 1 SCD oto Eyyepidro. 'Evag and avtode ftav 1
avaykn va emieyobv dropo mov avTipetomilovy dLGKOAlE OTn YAMOOO Kol TNV
eEMKOWVOViO, OAAG Ogv eumintovv omnv Kotnyopia tev cvvnbicpéveov Ewdwkov
Awrtopayov g TAdoocag [Ewwng T@Mowoowng Awrtopayns (SLI]. Zmv
npoypatikoTTe, to dtopo pe SCD pmopel va O61006tovv  QUOIOAOYIKN/TUTIKNY
enefepyacio VOAOYIK®V oTotyElV (NYOV OpIAMAG), TAOVG10 AEEIAOYI0 KO OVATEPES
YPOUUOTIKES Kol onpoactoroykés deEiotnteg (Amoretti, Lalumera, Serpico, 2021;
Leyfer et al., 2008). EmnpocOeta, n avdykn yw v swoaymyn g SCD oto DSM-5
TPOEKLYE OO TV TOPATIPTOT) OTL OPIGUEVA ATOLLO TAPOLGLALOVY GOPaPES SOLGKOAES
OTNV KOWMVIKY emkowavio yopic va mAnpodv ta kprmmpa v AAD. Avty 1
SlLPOPOTOINGT EMTPEMEL TNV  OVOYVOPION KOl LTOGTNPEN OLTOV TOV OTOU®V,
ATOPEVLYOVTOS TNV VAEPEKTIUNGN TOV OlYVOCTIKOV TOGOCTMV KOl TNV TOPOYN
aKoTAAANANG Bepameioc. Qotdc0, 11 SCD mapovstdlel ONUAVTIKY ETKOALYT LE TN
AAD, yeyovog mov kabiotd ™ d1dkpion petald Tv d00 OaTopPaY®Y OVCKOAN Kot

apeieyopevn (Amoretti, Lalumera, Serpico, 2021).

Méypt mpocQaTa, Ol CUUTEPIPOPIKES ekONADGES ™G AAD Bewpodviav OTL
Bacilovtov cg KOWO YEVETIKO, VELPOLOYIKO KOl YVOGTIKO LITORaOpo, e KOVOVIKEG
duoettovpyieg Kot ETAVOLALPAVOLEVESG/CTEPEOTVTIKEG GUUTEPLPOPEG VO, GLVOEOVTAL
onpavtikd (Hoekstra et al., 2008). Nedtepeg peréteg, OUmc, £61Eav OTL TO GUUTTMOLOTOL
KOWMVIKNG EMKOWOVIOG Kol Ol TEPLOPICUEVES, EMAVOAAUPAVOUEVEG CUUTEPIPOPES
(RRBs) 0¢ ovoyetioviav tO6c0 évtova, eved Kamola moudld mopovsiolay HOvo o

opdoa countopdtov. Ta amoteAéspato T VTOGTHPIENY T SLAKPLOT| LETOED TOLOIDV
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ue kopiopyeg RRBs kot ekelvav pe mpofAnuato kotvovikng emkotvoviag (Frazier et

al., 2014; Topal et al., 2018).

¥to DSM-IV-TR, ot Awtapayéc Avtiotikov @dopatoc (ASDs) evtdocoviav otnv
eupuTEPN Kotnyopia TV Alwyvtov Avamtvélokov Awotapoaydv (PDD), n omoia
nepapuPave Tig €ENG vrokatnyopiec: Avtiotikr) Awatopoyn (Autistic Disorder),
YOvdpopo Asperger (Asperger’s Disorder), Awqyvtn Avomtvélokn Atatopoyn pn
[Ipoodopilopevn Arlwg (PDD-NOS), Xvvopopo Rett (Rett’s Disorder) o
Amodopyavotikny  Awtapoyn ™ IModwne Hiwiog (TTodikry AmoocuvvOetikn
Awrtapayn) (Childhood Disintegrative Disorder-CDD) (APA, 2013). Ot tekevtaieg 600
agapétnkay 6to DSM-5 Adym yevetikov kot vELPOAOYIKOV VToPadpov. Melétec
€0e1av OTL Ol TPELS TPMOTEG NTOV TAPOUOLES KOl Ol TapAyovteg mov kaboplov
dyveoon NTav 10 KEVTIPO aSloAdynong kot 1 cofapotnta tov copntopdtov (Lord &
Jones, 2012). Avtd 0dnynoe otnv amodoyn tov 6pov Atatapayn Avtiotikod Pdcpatog
(AAD)-Autism Spectrum Disorder (ASD) kot v KaTdpynon vaodlayvacemy, Topd
TIG QVTIPPNGELS YLo. VAT 1] woidtd pe g RRBs kot tponyodpuevn didyvwon PDD-
NOS (Ao Avamtvéuokn Awtopoyn un IIpoodopilopevn Aiiwg). To DSM-5
QVTILETOTIGE AVTEG TIG AVNoLYieS TPoPAEnovTas 0Tt mandd pe mponyovpevn PDD-NOS

Oa Aappavouv AAD (ASD) (APA, 2013).

E&ioov, n avénon tov dwuyvocemv arotéhece avtikeipevo cvlntmong. Ewdwotepa,
010 DSM-IV n enintoon ¢ avtiotikng datapayng ektyundnke oe mepimov 4—
5:10.000, eved otig HITA 1o 2010 n enintwon tov Awtapoaydv Avtiotikov OAcpatog
(ASDs) avABe o 1:68 ka1 v mepiodo 2011-2012 oe 2,0%. Xt Nota Kopéa,
emintoon ya 11§ Adyvteg Avantuéiakég Awatapayés (PDD) vroloyionke og 2,64%,
evd yio ™ AAD pe PBdon ta kpunpre tov DSM-5 ce 2,20%. H dwpopd avt
anoddinke oe mePpTOOCEL MOV TANPovsav to kputiplo S SCD tov DSM-5. To
eopnua. oVTO evioyvEL TV dmoyn OTL Ol MO NMAEG MEPMTOGES TNG Aldyvung
Avanto&iokng Awtapayng un [posdiopildpevng AAmg (PDD-NOS) cuvéfaray oty
ahENOT TV TOGOCTMV EMIMTOONG Kot OTL 1) TpocsOnkmn tg SCD pmopel va peidoet tov
Kivduvo vrepeKTiNoNg Kal va. 0dnynoel o mo opotoyevn osiypota (Lord & Jones,
2012). Qot6c0, YEVETIKA-EMONUIOAOYIKA  OEOOUEVO.  DTOONAMVOLY  UEPIKMG
EMKOALTTTOUEVY YEVETIKN ottodoyio petalh kowwvikng emkowoviag kot AAD,
YEYOVOG oV KaboTtd T SacpdAior opotoyévelag axkoun o dvokoin (Topal et al.,

2018).
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To cuyKekpéva ATOTEAECUATA, OV KO TEPLOPICUEVA, OIEVKOALVAY TNV €EEMEN TNG
katnyopiag Awdyvtn Avamtvélokn Awtapoyr (PDD) oto DSM-IV ce Awtapoyn
Avtiotikod @dopatog (AAD) oto DSM-5 kat v swooywyn ™ didyvoong SCD. H
katnyopia PDD-NOS (Augyvtn Avartuélokn Awtapoyr un [posdiopildpevn AAM®G)
010 DSM-IV mepiéypape mondid e aTumiKd 1 LEPIKMG EKONAMUEVO YOPOKTIPLOTIKA
OLTIGHOV, TO, 0ol XPELALOVTOV KMVIKN Kol EKTALOEVLTIKY LTOSTNPIEN. MEGm avTig
™G O1dyvmaong, Tandid Tov dev TANPOHGAV TO TANPT KPLTHPLOL Y10 GVTICTIKY] S10Taporym
pmopovsav va Adfovv v anapaitntn epovtida. H PDD-NOS znepiéypape mondid pe
wpofAquata apooiog Kovovikng aAlnieniopaonc 1 pe cvuntopato RRBs, mov dgv
EVTAOOOVTAY GE GAAEG OlayvdoELS VIO TV Katnyopia PDD. Aegdopévov 61t o RRBs
QTOTEAOVV TTPOATAULTOVLEVO Y10 TN S1dyvmon AAD oto DSM-5, vipyov avnovyieg 0Tt
vroopddeg modiwv e PDD-NOS (dniadn pe mpofANUOTo KOW®OVIKNAG EMIKOIVOVIOG
xopic RRBs) pumopet va éuevov yopig v amottodpevn 10TpIKn Kot EKTOUOEVTIKY|
vroopiEn (APA, 2013). Qotdc0, dmwg avaeépOnke, to DSM-5 aviyetdnice avutd
ta (nmpota (Topal et al., 2018).

Kepdharo 4. Artioroyio Kot ETTOAAGHOG

4.1. Hocootd epeaviong tns SCD

Ta dedopéva yia v emkpatnon g SCD mapapévouv nepropiopéva (Ellis Weismer
et al., 2021a), xuping AMOy® TOV SOEOPOV GTOV TPOTO OPICHOV Kol SAYVOGCNG TNG
dwtapayns (Mandy et al., 2017). Mg Bdon ta kpiripra mov opilovtor 6to DSM-5, pa
peAén otov yevikd mAnbuoud otn Notwa Kopéa vrordyioe emkpdatnon 0,5% o€ modid
nAciog 7-12 etov (Kim et al., 2014). Xe khMviko delypo Toididv Tov Toporéueonkoy
v a&loAdynon avticpov, mepinov to 8% minpovoe ta kpurnpa yioo SCD, cuyvd pe

GLUVVTLAPYOVTO N UAVTIKE TpoPANate cuureptpopds (Mandy et al., 2017).

AMAeg peAETEG TOL  YPNOUOTOINGOV MO EVLPEIG OPIGHOVS T®V  KOWMVIKO-
TPOYUATOALOYIK®V SUGKOADV KATEYpOW oY VYNAOTEPA TOc0GTd. ['la Tapddetypa, pe To
Language Use Inventory (LUI), n Miller et al. (2015) dwanictmwoe 611 méve and 1o €va
TPIT0 TOV OOV TPOCYOMKNG MAIKIOG HE 0dEPPLOL UE OVTICUO  eUQAVIiaY
TPOYLOTOAOYIKEG OVOKOAES, &vavtt poAg 10% omnv oudda youniov Kivovuvov.
[MopdAinio, to TG pe TPOYUATOAOYIKEG SVGKOALEG TAY 7O THOVO Vo £XOVV Kol

vyhAooowm dwtapayn (16% évavtt 3%). Xe dAAn perétn, pe to Children’s
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Communication Checklist (CCC), 1 emkpdnon g «TpoyUaTOAOYIKNG YAWGGIKNG
dtapayne xopig avtiopd e OALavOOLG TPpocyoMKN g nAkiog ektiunOnke oto 7,5%
(Ketelaars et al., 2009).

[T mpdspata, ot Ellis Weismer et al. (2021a), avélvoay vrdpyovio dedouéva omd
™ Bdon Agdopévev EpiSLI, e&etdlovtog TIC KOWOVIKEG EMKOVOVIOKEG OeE10TNTES
393 podntav 8ng 1aéng (13—14 e1dv) pe kot yopic 1otopkd Avartvélokng FAmooikng
Awrapoyne (DLD), ypnoipomoiwvtag 10 Epotnuatordyo Emikowvoviag Tlodiwdv
(CCC-2) og Paowd epyareio a&ordynong e SCD. Ta amoteléopota €0€&ov
nocootd 7-11% . Xouewva pe v pedétn n Omapén 16Toptkod AvVAmTLEIOKNG
IMNwoowng Awatapoyng (DLD) arotedel onpovtiko mapdyovta kivdovov: epinov 30%
tov toddv pe SCD eiyav 1otopikd DLD, mocootd tpimAdcto o€ oyéon pe 0ca dev
etyav (9%). EmmAéov, paivetar 01t ta ayodpro ennpedlovtarl cuyvotepa, Ue avaroyia

nepinov 2,5:1 og oyéon e ta kopitola (Ellis Weismer et al., 2021a).

A&iler va onueimBel OTL KOVOVIKO-TPAYLOTOAOYIKEG OVGKOALES £YOVV EVTOTIOTEL KO
o€ dAlovg TAnBucpovs. [N'a mapdostypa, oe detypa 47 atdopwv pe oylloppéveta, 10 77%
EUPaVIcE TPAYHOTOAOYIKES dvuokoriec (Bambini et al., 2016). Exniong, ta Ppéon mov
yvevwnnkav mpowpa (32-36 ePfoopddeg kimong) sixov 1,3 @opég mepiocdTepeg
TOAVOTNTEG VO ELOAVIGOVV KOBVOTEPNGELS GTNV KOWVMOVIKY ENEPKELN GE GVYKPLIOT| LE
to tereopnvo (Johnson et al., 2015). Xvvohkd, ov peréreg deiyvovv 6Tt 1 SCD
oyetileTar pe VYNAQ TOCOGTA GLVVOCTPOTNTOS (10IWG LE YAMOGIKEG SOTOPOYES Kot
TPOPANUOTA CUUTEPIPOPES), €V TO OKPPN] TOCOGTH EMIKPATNONG TOPAUEVOLV
OUCKOAO VO TPOGOIOPIGTOVY, AGY® OPOPAOV GTOV OPIoUO Kol OTO E£PYOAEin

a&lohdynong.

4.2. I'eveTikol mapayovreg

Ot gpeuvntég dev €yovv axoun TANpwg katavonoetl v SCD. Megpikd otoryeia
delyvouv 0Tl vITAPYEL LA YEVETIKT cvoyEtion HeTald g SCD kot dAAwv dtatapoaymv.
Optopéva yovidwa evoéyetatl va avcdvouvv tov kivouvo gppdvions g SCD 1 va givan
mo cuvnin og dtopa mov epeavitovv T cvykekpévn datapayn (Swineford et al.,
2014). Qoto6co, dev LWAPYOLV AMOOEIEELS OTL KAMOO GLYKEKPUEVO YOVIO0 1|

ovvdLacUOG Yovidimv avardeevkta tpokaiel v SCD. EmumAéov, £yovv evtomiotel
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OPLOUEVES SLOPOPEG GT OOUT| TOL £YKEPAAOV aTop®Vy pe SCD. To mpdfAinua sivor 6Tt
QLT TO EVPNLLATO. GUYVE EIVOIL OTOLOVOUEVA, ONANON Lo LEAETN UITOPEL VO OVOPEPEL
L0 CLUYKEKPLUEV OAAAYT] OTN dopn TOL gyKepdAov o€ dtopa pe SCD, evd pia dAAn
peAétn evromilet o drapopetikn|. Ot emotnpoves dev yvaopilovv dv avTég ot dS1apopég
otov gyképaro elvar n atio g SCD N av kdmowo GAAOC mopdyovtog, OmMG

TePPUAAOVTIKEG EMPPOLES, 00NYEl oTIg eykepaAkeg aAlayég (Villines, 2022).

Aloonueimto eivar 10 yeyovog OTL, TPONYOVUEVEG UEAETEC VTTOONAGVOLY OTL Ol
YEVETIKEG atieg TG otaTapoyns s SCD kat g AAD, unopel va copmintovy ev PEPEL.
Qo1660, Erovv avaderyel onuavtikd evpnpata 0k yoo v SCD. TNo wapdderyua,
ot Demily et al. (2014) mepiéypayav évav evihka pe SCD yopic dtovontikn
dvoiettovpyia, o omoiog mapovciale SUTAAGIOCUO GLYKEKPIUEVOL TUNUOTOS GTO
ypopodcsoua 19 (tepoyn 19p13.2—p12), vrodnridvovtag 0Tt TopaAilayés oTov apliuod
avtypdowv yovidiov uropet va gumiékovtor oty SCD. Ot Campbell et al. (2010)
dwmiotwoov 0Tt 1 waporiaynq rs1858830 C otov mpoaywyd tov yovidiov MET
oLVOEETAL [LE TTPOPANLOTA KOWMOVIKNG emtkovaviag o 748 dtoua pe AAD amd 367
owoyéveleg. Xe dropa pe Ideoyvyavaykaostikn Awatopayn (OCD) kot Tovg cuyyeveic
TOVG, VYNAOTEPES Pabuporoyieg otic KAipakeS aEl0AGYNONG TPOKTIKOV OEEI0THTMV
ocvvdéovtav e ta xpopocopota 12 kol X, eved yaunAdtepeg fabuoroyieg oyetiCoviav
pe to ypopdcoua 3. Emmiéov, oe mpoxkAivikd meipdpota, moviikia yopic to yovidlo
SHANKI1 e&éppalav @ovntikd Ay0TEPO OLYVA Kol TOPOLGIALoV TIO EVIOVEG
duoeltovpyieg 6TV EMKOVOVIO TOVG G€ KOW®VIKEG KoTaotdoelc. [lapodio mov avtd
TOL ELPNUOTA TOPOUEVOVV TPOKATOPKTIKE, VTOOEIKVVOLVYV THAVODS UNYOVIGLOVG Yol
NV Katovonon g yevetikng Paong g SCD. Xvvolkd, ta ypopocopata 3, 7q, 12,
19p, 19q kot X @aivetor vo amotelohv onUOVTIKODS GTOYOVS Yo LEAAOVTIKY| £pguva

(Hangiil et al., 2018).

4.3. llgprfarirovtikoi Kol VEVPOAVATTVELOKOL TOPAYOVTES

Onoc cvppaivel ko pe GAAEG SLOYVMDOELS, TO LELOVOUEVO GTLOVTIKE EVPTLOTOL GTIG
vevpoavatopkes perétec e SCD elval moAAd, oAAG TO KOPLo TTPOPANUa givor
évtaln tovg oe éva ovvektikd mAaicto. o mopdaderypa, or Qiu et al. (2010)

SOMGTOGOV OTL TOPAUOPPDOCELS 6TO TPOSO10 TUN LA TOV SYEPOVS PABOOTOD CAONOTOS
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oyxetilovtav pe peyoAdTEPO TPOPANUATO KOWMVIKNG EMKOW®VING € aydplo HE
avtiopd. Ot Lo et al. (2017) mopatipnoav 0ti, ce ayopia pe AAD, 1 KAAGHOTIKY
avicoTpomio. oto dve emunkn (superior longitudinal) kot ota petomiaio KekApéva
(frontal aslant) depdtio oyeTilotav pe tov VIOPadUd KOWVOVIKNAG OAANAETIOPAON S TOL
Epompatoroyiov Kowvovikig Erwowvaviag (SCQ) (BAéne ITapaptmua B). EmmAéov,
ot Mitchell et al. (2009) ava@épovv 0Tl ToL EALEIUHOTA KOWVMVIKNG ETIKOWVOVING O
povoluyotikd oidvpa pe AAD ocvoyetiloviav pe oAAOYEG OTOV GKMOANKO TNG

nopeyke@aiidag (cerebellar vermis).

‘Eva mpdospato poviého tov Catani & Bambini (2014) mpoteivel éva vevpikod diktvo
mov vrootNpilel T YADOGGO Kol TNV KOWMVIKY ETIKOWV®ViK, TOo omoio pmopel vo
ocuuPdrier oty gvomoinon avtdv tov gvpnudtov. To diktvo meptiapfdaver v
AVATOPAGTACT] TANPOPOPIOV HECEH EVEPYEIDV, TNV enefepyacio EMKOWVOVIOKMOV
npoBécemv, T AeEIAOYIKT/ ONUOGIOA0YIKT EneEepyacia, TNV ovAALGT GOVTOENS KOL TV

EVOOUATOON TPOayHaToAoyiog, He adE0VGa TOAVTAOKOTNTO. ZVYKEKPIUEVOL:

e To Gveo emunkn doepdtia (superior longitudinal fasciculus) oymuatilovv 0

1pocHo-fpeyprotikd dIKTVo Y10 AVOTAPACTUCT) TANPOPOPLOKADV EVEPYELDV.

e To petomoio kexkhpéva depdtia (frontal aslant fasciculus) oymuatiCovv o

TPocHlo-peToOmoio O1KTLO Yo ENEEEPYOTTIN ETKOIVOVIOK®OV TPOOEGEWV.

e Ta dyxiotpo (uncinate), katw emyunkn (inferior longitudinal) kot Kdtw petmmo-
wwkd (inferior fronto-occipital) depdtia oynuotiCovv 10 TPOSHIO-YPOVIK

diktvo Yo Ae&rhoyikn/onpacioloyikn eneEepyacio.

e To tofoewég depdrio (arcuate fasciculus) oynuatiCer to mpocHo-KpoTaPKd

diKkTVO Y10t avAAvoT GOVTOENG.

e Mepovopuéva depdtia ot PPEYUATO-KPOTAPIKY Eveon oynuotilovv to diktvo

EVOOUATMOONG TPOYLOTOAOYIOG.

Me Bdon ovtd 10 HOVIEAO, TO EAAEIPUATO KOWMOVIKNG KOU TPAYUOTOAOYIKNG
emuowvaviag otnv SCD kot og dAAeg OYETIKEG d1ATOPAYEG UTOPEL VO TPOKVTTTOLV OO
duoiettovpyia 6e aVTO TO SIKTVLO, OV KOL OTOLTOVVTOL TEPOLTEP® WEAETEG Yo TNV

emPePainon avtg g vodeong (Hangiil et al., 2018).
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Ke@aiaro 5. AtoyveooTikd Kprtiplo Kot KAMVIKY] EIKOVO-AlayveOoTIKA

gpyareio

5.1. Avoyvorotika kprtipla oOp@ova pe to DSM-5

Xoppova pe to DSM-5, n obyvoon g Kowovikng (Ilpoaypotoloyikng)

Emkowoviaxng Awatapoyng (SCD) amoutel tnv mapovcio cuYKEKPIUEVOVY KprTnpimv.

A. Apyikd, n SCD yopaxtnpiletor amd cuveyllOpeves-emipoves dLGKOALEG GTNV
KOWMVIKT ¥PNON TNG AEKTIKNG Kol UN AEKTIKNG EMKOVOVIOG, TOV EKONADVOVTOL GE
SPOPES TTVYES. ZVYKEKPLULEVA, TO dTopa ovTILETOTILOVY OLGKOALEG BTN XPNOT TNG
EMKOWVOVIOG YL KOW®MVIKOUG GKOTOUG, OTMG O YOPETIGUOS 1) T KOWOToinom
TANPOPOPLOV, UE TPOMO TOL vo apuolel otnv ekdotote mepiotaon. EmumAéov,
TopoLGIALoVV TPOPANUATO GTNV TPOCUPHOYN TN EMKOWVOVIONG OVOAOYD HE TO
TePPAALOV 1) TOV aKPOUTY], MADVTAG OOPOPETIKE o€ TAEN N OE TOUdIKN Yapd, Kot
TPocaploOlovTag T YAOCGCO TOVG AVAAOYOL LLE TO OV GUVOUAOVV LLE TTOdLAL 1) EVIAIKEG,
amo@evyovtag VIEPPOAIKE emionun M okatdAANAN YA®ooa. Emiong, ocvvaviovv
dVoKOMeG GtV TNPNOT KOVOVEOV GUVOUIMOG KOl 0p1YNOMG, 0TS 1| ANYN EVOAAOYNG
o ov{NTNON, 1 AVASIATUTTMOGT ATV OEV YIVETAL KATAVONTOS 0 AGYOG TOVGS, KoL 1) ¥PNoN
AEKTIKAOV Kol U1 AEKTIKOV SNUATOV Yo T puOuon g oAAnAenidpaons. Eva akoun
YAPOKTNPLOTIKO €ival 1 dVoKOAiD otV Katavomon pn pnté NAOUEVOV 1] 0CaPOV
VONUATOV, OTTMS VITOVOOVLEVA, LETOPOPES, YLOVLOP 1) AEEELS e TOAALOTAG VO LOLTOL TTOV

eCaptdvion and to mhaicto (APA, 2013; IACC, n.d.).

B. Ot mopamdve OvokoAieg €xovv Aettovpywkd ovtiktuomo, emnnpealoviag v
OMOTEAECLOTIKY] EMIKOVAOVIO, TNV KOW®OVIKT GUUUETOYY], TIG KOWOVIKEG GYECELS, TNV
aKodONUaiKn emidoon M TV emOyyeARATIKY] Agttovpyia, gite pepovopéva eite oe

ouvovaouod (APA, 2013; TACC, n.d.).

I'. To copntdpate cuvnBme epeavifovtal 6TV TPOUN aVaTTLELNKT TEPI000, 0V Kot
pmopel va yivouv mo peavy opyotepa, OTa 0l KOWVOVIKEG OTOLTHOELS 0VEAVOVTOL KOt

vrepPaivouv Tig ovotnTeg ToL atdpov (APA, 2013; IACC, n.d.).

A. Téhog, 1 SCD d1aytyvdokeTon 0Tav dgV LIAPYOVY GAAN OiTLO, OTMOG WTPIKEG 1)

VEVPOLOYIKEG KATAGTAGELS, YOUNAEG YAWGGIKEG IKOVOTNTEG 1 dlatapoyés Omws | AAD,
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1N VONTIKY] VOTEPN O, 1 KABVOTEPN O YEVIKNG OVATTLUENG 1| AALES WYLYIKES SLOTOPOLYES
(APA, 2013; IACC, n.d.).

5.2. TomKG TECT KO EPOTNRATOLOYLO

Apywcd, mpémel va toviotel 0Tt 1 SCD amotelel po oYetikd véa S10yVOOTIKY
katnyopia oto DSM-5. Zvvendg, eni tov mapdvtog, dev vmdpyovv KablepmUEVES
TUTOTOMNUEVEG AELOAOYNGELS TTOL VOl EXOVV GYEOOTEL E101KA Y1, TN ddyvwon g SCD
(Flax et al., 2019). Qotoco, n PiPAoypoeio emonuaivel por oepd dobéciuwv
epyoreiov a&lodAdynong mov UTOPOVV EVOEYOUEVAOS VO xpnoorombovy yuo v
aviyvevuon Kol TNV EKTIUNON TOV KOW®OVIKO-TPAYUATOAOYIKOV de&lothtwv (Norbury,

2014; Ellis Weismer et al., 2021b).

‘Eva and ta gpyalela mov ypnoyomolovvior mo ovyvad givor m «Children’s
Communication Checklist-2» (Bishop, 2003), n omoio €yt oyedwootel ywon NV
aviyvevon g Ewwrg T[Nooowng Awatopayns (SLI), pog vrokatnyopiag g
Avamtuéaxng I'Awoowng Awtapayng (DLD) mov ovyvd tovtiletor pe v SCD
(Norbury, 2014). ITwo edwd, n CCC-2 (BAéne [Tapdpmuo A) Tapéyel TAnpo@opieg yio
TIG YAWOOIKES KOl TPOYLOTOAOYIKES OE0TNTEG TOV TTAOIMV HECH OVAPOPADV TMV
YOVE®V, KOAOTTOVTOG TOUEIS OIS 1) KOWVOVIKT XpNoN TG YADGGAS, 1 GUVEKTIKOTNTO
TOV AGYOL KOt 1) KATOVON oM U1 KUPLOAEKTIKOD Adyov. Xt Bifloypapia, 1 CCC-2 éyet
ypnoorombel gite wg avtdvopo epyadeio gite oe cuvdvaocud pe aAreg pebodovg,
OTMG TOPATNP|OELS, GCUVEVTEVEELS LE YOVEIG KO O10YVAOOTIKA EPOTNUATOANYL, Y10 VO
evioyvbei n eykvpotnta kot n agomotio g a&oAdynong g SCD (Ellis Weismer et
al., 2021b; Yuan & Dollaghan, 2018). ITapd ta mieovektiuatd g, n CCC-2
TapoLG1alel TEPLOPITUOVS, KAODS eV KAADTTEL TANP®MG OO TO SL0YVOCTIKA KPLTHPLOL
g SCD 6nwg opilovrar oto DSM-5, 1dwaitepa 66OV a@opd TNV TPOGAPUOYN TNG
EMKOWVOVIOG G€ OLAPOPETIKA KOWMOVIKA TAAIGIO KOt TV TPOPAEYN TNG YVOONS TOL

ocvvopint (Mandy et al., 2017).

EmmAéov, n kowveovikn emikotvovio agopd ) xpnon g YAOCGOS 6€ AEITOVPYIKA
KOwoVikd mAaiocto Kot TepAapUPAvel TNV KOW®VIKY OAANAETIOPAOT], TNV KOWVOVIKI
YVOOTIKY] KavOTNTO, TNV AEKTIKN Kol PN AEKTIKN €mKowvwvio, KoOOG kot Tnv
enefepyacio avVIIANTTIKNG Kol EKQPacTIkNG YA®ooag (ASHA, 2016). H a&ioldynon

TUYOV EMAEIYEMV GE O TOVG TOVG TOUELS EEKIVA apytkd e 1ol SOKIUAGTO ETKOVAOVING
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Kol Evav EAEYYO OKONG, OCTE VO OMOKAEIOTEL 1 TOAVOTNTO OKOVOTIKNG OMTMAELNS G
TOPAYOVTOG EMPPONG. AV ¥pelOGTEL, 1) apyIkn avTh aELOAGYNGN OAOKANPOVETOL UE LU0
7O AVAALTIKN AEI0AGYNOT TPOKEIUEVOL VO SO T®OEL 1) EMAEEUOTNTO KOL 1) OVAYKT
TOPOYNG LANPESIOV. LuvnBwe, N TANPNS a&loldynon mepthapuPdvel T xpNom HLOGC
TUTOTOMNUEVIG GEPAC SOKIHOCIOV emkovoviag. [a mapdderypo, por moAdTAcvpn
oelpd dokpactmv, to «Clinical Evaluation of Language Fundamentals-5» (CELF-5)
a&lohoyel, OylyVOOKEL KOl TOPOKOAOLOEL TIg OAAOYEC OTIS YAMOOIKES Kot
EMKOWVOVIOKEG 0e510TNTES o€ dTopa nAkiog amd 5 émg 21 etov kot 11 pmvov (Wiig,
Semel & Secord, 2013). To CELF-5 (PAéne Ilapdptnuo A) amotereitar amd 16
VTOOOKILAGIEG TOV KOADTTOLV SLOPOPETIKA avorTuSiakd oTddio Kot cuvovdlovtal og
delkteg PaCIKNG KOl EMTAEOV YADOOWG, OEOAOYMVTIOG TNV YAMOOIKN amdd0oN GE
Topeig OTMG M avTiAnyn, N EKEPOGCT, TO TEPLEYOLEVO, 1 SOUT] KOL 1] LLVILT), KOL TTOPEXOVV
[0 OAOKANP®UEVT] EIKOVO TOV TPOPOPIKMY KOl UT TPOPOPIKDOV ETKOVOVIOKDOV
wavottov (Coret & McCrimmon, 2015). H doxwoacio mepilapfdaver eniong éva
TPOPIA AEKTIKNG KO U1 AEKTIKNG EMKOVOViAG, 6ov 0 eEetaotg Pabroroyel To mondi
pue Paon v €opon omd yovelg kot SaoKAAOVLS, KOl TOPEYEL U AMoTO HE TIG
EMKOWVOVIOKES TTPoBEseE OV TO Todl pmopel va deléel 08 KOWMVIKEG Kot GYOAKES
KOTaoTdoels. Ot de£10TNTEC AEKTIKNG KO U1 AEKTIKNG ETKOVMVIOS TOV 0ELOA0YOVVTOL
TEPAAUPAVOUVY YOPETICUOVS, CUUUETOYY], EVOALAYN POA®V, YADGGH TOV COMOTOG,
dwtpnon BEHaTOg, PN AEKTIKY EMIKOVOVIO, YPNOT GTPATNYIKOV EMKOIVOVIOG Kot
AVTOAAQYT] TANPOPOPLOV. YTTAPYOLV dVO HOoPQEG TNG doKipaciog: pio yio modid 5—8
etV ko pio ywoo woudd 9-21 etdv. To amoteréopata aLTOV TV SOKLUAGUDV
kaBopilovv 10 onueio exkivnong vy v mwapéuPfoacn kot v wopakolovdnon g
mpoodov katd TN Owdpkeln Mg Oepameioc. Aappfavovior vmoéyn ToOAMTIGHIKOL
napdyovtes, kabmg avtol umopet va ennpedoovy v amddoon (Mulrine & Kollia,

2020).

Alo agoroyika epyareia mepthapfavovy to Comprehensive Assessment of Spoken
Language (CASL-2) pe 14 vmodokipacieg yuo v aglohdynon chvletwv de&lomrov,
OM®G VIEPYAWOGIKN KATOVONGT, TOPOY®YN] VONUOTOS, (POCTIKY YADGGO, OUTAN
onuocio Kol ypnomn G YAOGoHS oe TMPAEN O€ OPOPETIKE KOWMVIKA TAAICLA.
[Mapopowa, to Oral and Written Language Scales I1 (OWLS-II) petpd 11 de&rotreg
Katavonong Kot - Ekepacng S yAdocoag kot meplthapPdver  KAIpokeg

AeELOYIKNG/ONUOGLOAOYIKNG, CUVTAKTIKNG, TPAYLLOTOAOYIKNG YADGGOS Kol KOTavonon
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TOV TG AlTovpyel N yAwooa, v nikieg 3 €og 21 etdv ko 11 unvaov (Carrow-
Woolfolk, 2017). Emutiéov, pumopovdv va ypnoipomombovv to Test of Language
Development Intermediate, 4th Edition kot 1 Pragmatic Language Observation Scale
(Newcomer & Hammill, 2009). To omoteAéopoto OVTOV TOV  JOOKILOCIDOV
a&lomoobvtal amd A0YoBePUTEVTES, EKMOLOEVTIKOVG, OYOMKOVS YUYOAOYOUS Kot
GAAOVC emayyeEALOTIEG YIOL TOV EVIOTICUO TUYXOV KOOLGTEPNGE®Y 1 SOTAPAYDY CTNV
EMKOWVOVIO, TOV KOOOPIGUSO TNG KOTOAANAOANTAG £VOG LaONT Yo €101KT oymyn Kot
MV EMAOYN KOTAAMA®V eKTadevTIK®V/ Bepanevtikdv mopeppdoemv (Mulrine &

Kollia, 2020).

Onwg mpooavapépnke, n SCD omoutel por moAvmhievpn datopoyn, kabmg to
CUUTTAOUATO TOV APOPOVV TIC OVGKOAMES GTNV EMKOWVOVILL GLYVA ETUKOAVTTOVTOL KO
powalovv pe avtd s AAD 1 AoV YAwcsoikdv datapaydv (Simms & Jin, 2015).
Eivor onpoavtikd vo cuAAEyeTan éva avoAlnTikd 16Toptkod ovamTuéng Tov modol, MoTe
va katavonBet g eEeMyBnkay o1 eMKOVOVIOKEG Kol KOWVOVIKEG TOV 0e510TNTEG U
™V Tapodo Tov ¥pdvov. EmmAéov, mpémel va a&loloyeital n KOWOVIKY ypnon e
YADOOOG 68 PLGIKE TEPPAALOVTA, LEG® TAPOUTIPTONG TNG CVUTEPLPOPAS TOV OO0V
o€ KaOnUeEPIVES KATAGTAGELS Kot avapopdV amd yoveic Kot dackdiovs. ['a Kaivtepn
KO O OVTIKEYLEVIKT EKTIUNGT, YPNOLLOTOIOVVTAL TUTOTONUEVA EPYAAEiD, OTMG TO
Autism Diagnostic Observation Schedule (ADOS) 71 Jdoxiaocieg YA®GOIKOV
deClomtwv, mov Ponbodv otov dwywpiopd tev dayvocewnv (Norbury, 2014;
Swineford, 2014). 'Eva Bacwd dayvootikd kpiiplo yw v SCD givar 1 amovcia
nepopopévav Kol - emavarapuPavopevov  copmepipopdv  (RRBs), mov ouvyva
TOPOUTNPOVVIOL GTOV OULTIGUO, KOL 1 TOPOVCIO. GLYKEKPYUEVOV SVOKOMMOV GTNV
KOW®VIKT xpnomn g yAdooas. Opmc, 1 dmapén YAOGSIKOV dotapay®V 1| SVGKOAMY
ot doun kot Asrrovpyion TG YADCCOG OMOUTEL MPOGEKTIKN OVAALGOM, OOTE Vv
S®PIGTOVV 01 SAPOPETIKEG SLYVMDCELS Kot Vo katavonBovv ta akpipn mpofAnuota
mov avtipetonilel To modi (Topal, 2018). Téog, 1 dwadikacio aEloAOYN oG TPETEL VoL
Aoppével vTOYN TOMTIGKOVG KOl YAMGGIKOVS TOPEyOVTES, KOOMG 1 KOWMVIKNY XPNOT
™G YAOOOoG O10PEPEL CNUAVTIKE avdAoya e TO TEPPAALOV, TNV KOVATOVPO KOl THV
NAIKio TOV TS0V, Kol £TCL 1 EPUNVEIN TOV ATOTEAEGUATOV YiveTal O aKkpIPNg Kot

oAokAnpwuévn (Amoretti et al., 2021).

Xoppova pe toug Izaryk et al. (2021), n BéAtiom mpaktiky] otnv a&loAdynon g

SCD mepthappdvel Tov cuvovacud dapopmv nebddwv kal epyoreimv, KabBOS Kol ™

29



OVALOYN OE0OUEVOV OO TOAAOTAEC TNYEC. AvTO yiveton Yoo vo OlCQOAICTEL M
OMOTIKT] €1KOVO TOL OTOHOL Kol vo. AN@Oovv vroyn OlQpOpeETIKEG TTTUYEG TNG
KOWOVIKNG emkowvoviag. 'Eva onupovtikd eumddto oy a&loddynon eivor 6Tl ot
TUTOTOMUEVEG OOKIUAGIEG GLYVAL OV OVTIKATOTTPILOVY TANPMOS TNV TPOYUATIKY
KOW®VIKY] CUUTEPIPOPE Kol TIC GAANAETIOPAGELS 6 PUOIKO TepIPailov. E&attiog
avtoh, o1 A0yoOepamevtéc  KOAOLVIOL VO EVOOUOTOOOLV TOGO  EMIGMUES
(tvmomonpéveg) 660 Kol avemionues, WO ELEMKTEG Kol QUOIKES HeBAdOLG
alordynong. n a&ordynon g SCD avtipetonilel apketég mPOKANCEL;, OTMG 1
dvoKoMa 6ToV 0pIGUd Kol GTNV KOTavOnon g 10tg g dtaTapoyng, Kabdg autn
JmepVE SLOPOPETIKA OL0YVMOOTIKA TAOIGLO KOl OPIGUEVEG POPEG OV VILAPYEL TANPNG
KOl GOQTG KOTOVONOT GYETIKA LE TNV KOVOVIKT M TUTIKY OVATTUEN TNG KOWVMVIKNG
EMKOWVOVING. ZUVETMS, 1| SLVEYNG Epevva Kat 1) Pedtioon Tov nebddwv a&loAdynong
etvar amapaitnreg, ®ote vo dStac@aAiletor 1 amoteAespoTKOTTO Kot 1) aKpifela Tov

dyvacewv Kot TV mopeppdoemv mov akoiovBoiv (Izaryk et al., 2021).

Téhog, etvan a&loonueiont n épevva tov Yuan & Dollaghan, (2018), ) omoia giye o¢
OKOTO VoL O1EPEVVIOEL KATA TOGO VILAPYOVTA EpYaAEinl AEIOAGYNONG TPOYLATOAOYIKMV
deElom TV PUmopovv va xpNoomom oy yio TV amoTOTOGCT TOV YOPUKTPICTIKMOV
mg Awrtapoyng g Kowovikng (Ilpaypoatoroywnc) Emkowvoviag (SCD), o6mwmg
opilovtar oto DSM-5. To odsiypo omotérecav 594 gpotuoto omd MoM
xpnoonoovpeveg  KMpokeg aflohdynong, To  omoio.  EVTOTMICTNKAY  UECH
Biproypaeikng avackonnons. H pebodoroyia mepihdpfove apyikn Katnyoplomoinon
TOV EPOTNUATOV OTO TOV TPAOTO EPELVNTN, EVA OTN CLVEXEWL TEVTE OVEEAPTNTOL
a&loAoyNTéG, HETA amd GUVIOUN EKTOAOELON, TO YOPTOYpAPnoav oe £E1 Katnyopiec,
wote vo ggetaotel 1 cupEoVvic. ZOpeova pe To aroteléopata, TOVIGOV OTL KOvEV
gpyoreio dev KOAOTTEL TANPOS OAES TIC TEGGEPLS dlaoTAGELS oL 0pilel To DSM-5 ya
Vv SCD. Opiopéva epyareion ETIKEVTPOVOVTOL GTV KOWVOVIKN YPNOT TG YADGGOGS,
EVO GALO GTNV KATOVONOT U1 KUPLOAEKTIKOV AdYOL 1) oT1g 0e&10tNTeg suumepacuov. H
TANPNG aloAdYNoT amaTeEl GLVOVOGHO EPYOLEIMV KOl TOAAATADY TNY®OV TANPOPOPIoG

(yoveig, odokarot, mapatnpnoetg) (Yuan & Dollaghan, 2018).
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Ke@alaro 6. Xyéon SCD pe dileg S10TtopoyEs KoL S10Q0P0OLAYVOGT)

6.1. Ilpopinpate katd T dudyveoon g SCD

H SCD, 6nw¢ kataypdeetar oto DSM-5, avikel otnv Katnyopio Twv d0TapaynV
emKovoviog Kot yopaktnpiletor amd v vYmapén ¥poviov TpoPANUAT®V 6T ¥p1on
NG AEKTIKNG KOl U1 AEKTIKNG EMKOVOVING 6€ KOvmvikd mhaicto. Ta copuntdpota Kot
gupfuata wov mePLypdeovior 6to DSM-5 mepthappdvovy, O0nwg mpoavagépbnke,
OVOKOMEG OTNV KOWMVIKN ETKOWV®VID, TNV THPNOT KOWOVIKOV KAvOvev Kol
ovuPdcemv ¢ YAOCGOS, TPOPANUATE GTNV TPOCHPLOYH TOL TPOTOV EMKOWVMVING
avéroyo pe TNV Katdotoon, kKabmg Kol OVGKOAIEG 6TV KOTAVONGT VTOVOOVUEV®V
UNVOUATOV (LETOPOPES, EPWOVEIES, TOPOLOIDCELS, pNTA). Ot TOpATAvVed OLGAEITOVPYIES
JLoYEPAIVOLY TNV EMTVYN EMKOWV®VIQ, TN GLUUETOYN € KAONUEPIVEG KOWMVIKEG
dPACTNPLOTNTEGS, TN SNUIOVPYIN KoL SLOTHPNCT KOWVMVIKMV GYECEWMV Kol GUYVE 001YOLV

0€ OKAOMLOIKES, ETAYYEALOTIKEG Kot SLomPocomikés amotuyieg (APA, 2013).

2oppova pe 1o DSM-5, yopokmnpiotikd mov vmootnpilovv T ddyvoon
neptopfdvouyv  kaBvotépnon otV amoOKINGN TWPOPOPIKNG YAMoooc, poll pe
VILAPYOVGES M 1I0TOPIKES SLTaPOYES OOMKNG YA®ooas. Ot acBeveig cuyvd eppavilovv
avénuéva emineda Awotapoyne EAleppotcng Ipocoyns-Ynepkivntikomtag (AEII-
Y), MoOnowoxov Avokoldv (LDs) kot cvopmeprpopikdv mpoPAnudtov. Enedn m
KOW®VIKT emkowvovio, amoitel enapky] ovontuén tov AGyov Kot TG YADGGCOG, 1
duyvoon ™e SCD pmopet va 1e0etl povo petd v nlkio tov 4-5 etov. Eniong, to
DSM-5 avagépet 6T1, TOPOTL TOL GUURTOUOTO, UTOPEL VO EKONA®OOVV vopic oe pikpn
nhio, mo Nmeg popeés pmopet va dayvocshobv katd v epnPeia, kabdg 10TE 01
OTTOLTHOELS Y10, KOW®VIKY dAANAETiOpacn elval o cOVOETES, Le AmOTELECL VO UV

EMOPKOVV Ol duvaTdTNTES TOL TS0V (APA, 2013).

[Topd T 00Myieg Yo TNV ektédeon e€étaomg Yuyikng Kotdotaong oto DSM-5, mov
neptlopBdvouy tapadeiypota epommoewy yo. v SCD (1.y., Tapovsicon Tov eavto
KOl YOPETIOUOT), OEV VITAPYOVY EVPEMG ATOJEKTA, £YKLPO. KOl OELOTIOTO Oy VOOTIKA
epyodeia w0b&a pe to Autism Diagnostic Interview-Revised (BAéne Iapaptnua I') 1

10 Autism Diagnostic Observation Schedule (Nussbaum, 2013).

[lépa amd to wOpl cvpmtdpate mov yopaktnpilovv t owrtopayr, n SCD

epeavileton oe KAvikd detypota Kot pe dgutepedovia mpofAnpato wov tnydlovv amd
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T1¢ Pacikéc duorertovpyies. H eotioomn povo oTic SOVGKOAIEG KOWVOVIKNG EMKOVOVING
umopel va meplopicel TV OAOTIKY 0E0AOYNON TOL acBevi) Kol va 0OMYNOEL GE
napdfreyn devtepevdviov TpofAnudtov Kot dwyvocewv. o mapddetypa, cuyva
TOPOTNPOVVTOL TPOPANLATA GTNV aicONoN TG TPOSHOTIKNG OpAcnG, TNV AvVATTLEY
TOV €0VTOV Kot 6TN pUOon TV cvvalsOnudtov o modwd pe SCD (Mackie & Law,

2010).

Amo v ewoaywynq g SCD oto DSM-5, éyet avamtvybel évrovn cvlitmon v Ta
acaen Oplo Ko T SVOKOAEC ot capn dtdyvwon. TToAlol epevvntég Exovv e€etdioet
NV €YKLPOTNTA TOV KPLITNPIOV TNG KOl TO TAEOVEKTNUATO 1) TOVG TEPLOPICUOVS GTN)
dwpopodidyvaon (Baird & Norbury, 2016). Ot opoidtnreg pe  AAD givor eppaveic,
pe Pacikn dwpopd to emovorlopPovopeva TPOTLTA CLUTEPIPOPAS, EVA KOl Ol OVO
dwtapayés meptlopfdvouy eldeippato otny enkowvovia Kot v mpaypatoroyio. I
avtd, ta meprocotepa Epya eotialovv ot ddkpion SCD-AAD (Baird & Norbury,
2016), eved dAha e&etdlovv ko otapopés pe v Ewum MNooown Awtapoayn (SLI)
(Taylor & Whitehouse, 2016). O Norbury (2014) npotewve 611 1 SCD umopet va
Bpioketar oe ocvvéyela peta&hd SLI ko AAD, pe opiopévovg va tm Bewmpodv
TEPICCOTEPO GUVOAO GUUMTOUATOV Topd oavtdvoun oldyvmor. EmmAigov, €xet
dwmotwbel kol aAiniemucdioyn pe v Aldyvtn AvomtvSlokr Awotopoyn pn

[Tpoodropilopevn Almg (PDD-NOS) (Gabbatore et al., 2023).

Eniong, m Bishop (2017) oavoayvopiler ™ onupoacia g dudkpiong petald
SLLPOPETIKOV TV YADGGIK®OV S0TOPOYDV KOl TIG TPOKANGELS TOL oyeTilovton pe
Vv opoioyia Kot T ddyvwon. H pelét tov vroypoppilet v avdykn yio cagnvel
OTNV OPOAOYIOL KOl TNV VYK Y10 TEPUTEP® EPEVLVO GTOV TOUEN TOV YAMGGIKMOV
dwtapaymv (Bishop, 2017). I'evikd, av Kot oAoéva ko tepliocdtepeg perétes eetalovv
T YopokTNPLotikd g SCD, 1 Katdotaon TopapuEVEL GYETIKA OVETOPKMG KOTAVONTI
Kol OLGOIAKPLTY OTO TOVG EMAYYEAUATIES VYELOG KO TOVG £101KOVG. QQ6TdG0, 1 akpifeia
OTNV avayvoplon Kot didyvoon elvarl kpiciun dote o ATopo avtd vo. AdBovy Tig

KatdAAnieg vmpeoieg kot vrootpielg (Hui, Goh & Min, 2021).

Ievikdtepa, N 0EOAOYNON TOV KOWOVIKOV EMKOWVOVIOKOV OE0THTOV AdpPavet
VoYM TV MAkio. TOv ATOHOL, TIG TOMTIGHKEG vOpueg kol aieg, kKoBmG Kot TO
avapevopevo otdoto avamtuéng (ASHA, n.d.). EmutAéov, n dwdwocio agltoldynong

mpEmel va divel 10waitepn EUQACT OTNV EQOPUOYN TPOKTIKOV oL Pocilovtal oe
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EMIOTNUOVIKA dG0UEVA KOl ATOOEIEELS (TEKUNPLOUEVT TTPAKTIKT). AVTO onpaivel OTL O
aE0A0YNOELS KOl 01 TOPEUPACEIS TPETEL VoL 6YeO1ALOVTOL KO VOL VAOTTOL0VVTOL [LE TPOTO
TOV VO OVTOTTOKPIVOVTOL GTIC TPEYOVOES EMOTNUOVIKES YVMOGELS KOl Vo, AopBavouv
VIOYN TNV TOMTIGHIKY SpopeTikotnTo. TV oatopmv. H onuacic avtig g
TPOGEYYIoNG YiveTan daitepa EREOVIG otV mepintwon ¢ aSloAdynong g SCD,
OTOL 1 TOMTIGLUKT TOIKIAOLOPQI0 UTOPEL VO ETNPEAGEL CIUAVTIKA TO, OTOTEAECUOTO

(ASHA, n.d.).

Eniong, n d1apopikn d1dyvoon modidv pe Avarntuélokn ['Awoouwm Awtapoyn (DLD)
kot SCD gtvan apketd amortrikng. Qot660, Ta todid pe SCD moapovcidlovy optopéveg
SKPITES dpopéc o oxéon e ta moudd pe Avorrvélokn [Mwoowkn Awtapoyn
(DLD), 1dwitepa 6GOV a@opd TNV avoyvopion Kot TNV EPUNVEIN KOWVOVIKMOV Kot
GLVOLCONUATIKOV KOTOGTACE®VY. XVyKeEKpéva, ta madd pe SCD avripetonilovv
LEYOAVTEPES OVGKOMES GTNV OVAYVOPLOT TETOIWV KATOCTACEWDY, 1010iTEPA OTOV
TPOKELTOL Y10 TPOKTIKA AGON oTNV KOW®VIKY EMKOWVOVIO, OT®MG 1 KOTOVONGCT TMV
KOW®OVIK®V EVVOLOV 1 1] EpUNVELR TV cuvalcOnudtov tov aAlov (Adams et al., 2018).
Emumiéov, ta madd pe SCD gpepavifouv oxetikd PeyoADTEPES YVMOGELS GTO OOUKE
oTol(Eln TG YAMGGOC, 0TS 1 GVVTOEN Kot 1) LOPPOAOYin, GE GUYKPLIOT LE T ToudLd
pe DLD (ASHA, n.d.). Avto onuaivetl 611, maporo mov mopovctdlovy SuoKoAes otnv
KOW®VIKY] EMKOVAOVIO, £(OVV L0 TLO OVETTUYUEVT YPOLLOTIKY Kol SOUIKT] YAOOGIKN
YVAOGOT, KATL TOL OmOTELEL VOl CNUOVTIKO SLKPLTIKO GTOotKElo otV agloddynon kot
duryvoon. H katavonon avtdv tov dtapop®dv gival (OTIKNG onHaciog yio TNV XAy
™G KATOAANANG OepameLTIKNG OTPATNYIKNG Kot TNV Topoyn EOTOMKELUEVNG
VOGTNPIENG OTO TOOLE, DOTE VO KOADTTOVIOL KOADTEPO Ol OVAYKES TOVLS Kol Vol

emTVYYGvovTo To BEATIOTO OMOTEAEGLOTOL.

6.2. Ava@opéc pe ™) Avwwtapayn AvtioTikoy @dopatog (AAD)

Amotedel yeyovog ot, 1 SCD kot m Awrtapoyn Avtiotikod Ddopotoc (AAD)
TaPOVGIALOVV KOWVE YOPAKTNPLOTIKE, 1010¢ OGOV apopd TIC OVGKOAIEG GTIV KOWVOVIKT
emwowovia (Swineford et al., 2014). Qot6c0, Ta dropa pe SCD dev gppavifovv
TEPLOPICUEVA EVOLOPEPOVTA, GTEPEOTVTES GLUTEPLPOPES, EMLUOVI GTIV OUOLOLOPPIN 1)
npoPAnuata awcOnnplokng eneEepyaciog. Me v sloaywyn tov DSM-5, ta kprmpla
yveong Tov ouTiopol avafewpnOnkay: o1 KoTnyopieg KOWmVIKNG OAANAETIOpaoNG
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KOl ETKOWVOVING cuyyovevdnkay oe éva eviaio kprtpto Social Communication, eved
TOL KPLTNPLOL Y10 TEPLOPIGUEVES, EMAVIAUUPAVOUEVES KOl GTEPEOTLTEG CLUTEPIPOPES
(RRB) mapépevayv, mpocBétovtog otoryeior GYETIKA Le TIC acONTNPLOKES OVTIOPAGELS

(Swineford et al., 2014).

H dibyvoon g SCD mpotimobétel Tov amokAelopd g datapoyng YAOGGOS 1 TG
AAD, emPePardvovtog TNV omovsio TV TpOcHET®V GUUTTOUATOV TOV YopaKTnpilovy
TOV aVTIoUO, €ite 1oTopiKd €ite enl Tov mapovtog (Mandy & Skuse, 2008). Eivon
{oTikng onuaciog vo amokAEIoTEL 1] O1GyVmOOoT OUTIGHOV, TPV oo TN OyV®oN TG
SCD. Katé cvvéneta, ta kprripia yio tnv SCD drapépovv mototikd omd avtd g AAD
Kot dgv TTPEmeL va Bempovvtal oG pia nIoTePN popen avtiopov. Ilap' dAa avtd, To
katd moéco to moudd pe Kowovikn (Ipaypoatoroykr]) Emkowveoviakr Awotopoym
eUPavifovv To GLYKEKPLUEVO TPOTVTIO OV TEPLYPAPETOL GTA SLUYVOGTIKA KPLTHPLOL TNG
SCD mapapéver éva gumelptkd epoTnpa, kabdg avtd to Kprripla £xovv evempoatmet
npocpata 6to DSM. EmmAéov, ta matdid mov avtipetdmilovy onNUovVTIKES TPOKANGELS
OTNV KOW®VIKN ETKOWVOVIO, 0ALE deV eppaviovy a&loonpueimteg emavalapfovOoreveg
GUUTEPUPOPES, GLYVE VITOEKTPOSOTOVVTOL 1} TAPAPAETOVTIOL OTIS VITAPYOVCEG EPEVVEC

(Mandy & Skuse, 2008; Swineford et al., 2014).

Inuovtikn v va ovoeepbel elvar m épevva tov Mandy et al. (2017), n omoia
e&étace av n SCD amotelel Egympiot) dwtapayr and ™ AAD, peietdvrtog 1.081
ool ko epnovg 4—18 etV 6 ££€1d1KELUEVN KAVIKY]. ATO avtovg, 88 mAnpovcay
ta kprtpa SCD, 801 ta kprrpra AAD ko 192 dev evidocovtav og kapio didyvoon.
Ta dropa pe SCD gpedvilov mopdloleg KOWVOVIKO-EMKOIVOVIOKES SUOKOAEG e TN
AAD, aAAd o€ NmOTEPO PabLLd, vd Tapovsiolay Kot VYNAL TOGOGTH GAAMY YOYIKOV
dvokoMav (63,5%). Ta amotedéopata dociyvouv 6Tt 11 SCD pdAiov dev omotehet
Eexwploty ovtotnTa, 0AAG Bpioketal 6to GAcUO TOL ovTIcHoV, PBonbdviag oty
KAWVIKT] OvVOyVOPLIoT] OTOU®V HE N0 OVTICTIKG YOPOKTNPIOTIKE oL Ypelalovrol

VTOoTNPIEN.

Ao Vv AN mAevpd, mpémel va avaeepBel 6Tt or AoyoBepamevtég (SLPs)
dwdpapatifovv onpavtikd poro ot dtakpion petach SCD ko dAAwv drotapaymv. H
oWOoT Kot akpiPpng dpopikn Owdyvoon amotelel kpioyun mpovimdbeon yuoo tov
KaBopiopd ™¢ KaTdAANANG OepameVTIKNG TPOGEYYIONS KO TNV OTOTEAEGLATIKOTNTO,

g mopéuPaons. Otav yiveton dtapopikn ddyvoon peta&h SCD kot AAD, tpénet va
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Aoppavovtar voyn OoplouEvEG 1O1UTEPOTNTES, €0IKA ©€  UEYOAVTEPO  TOUOLML.
Jvykekpluéva, ta peyaAvtepa mondld pe SCD evdéyeton va unv epeavifoov Tig
EUPAVELS, EMAVAAAUPOVOLEVES CUUTEPIPOPES, EVOLOPEPOVTA 1] OPUCTNPLOTNTES TOL
ovyva mopatnpovvtol oto Todd pe oavtiopd (ASHA, n.d.). Qotdéco, pmopel va
VILAPYOLV O AEMTEC KO SLOKPITEG EMOVOAUUPAVOUEVES TAGELS, OTMG GLYKEKPIUEVOL
potifa Adyov 1 EUUOVIKY] ETAVAANYT YPUUUATOV Kol AéEemV KaTd TN dladtkacio TG
YPaPNG. Avtég ot Aemtéc evdei&elg umopovv va Ponbncovv ot S1dkpion Kol GtV
axpiPn ddyvoon. H cwot) didyvoon eivar {otikng onpaciog, 610tt ennpedlel dueca
TOV OYEOLOOUO KOl TNV EMAOYN TOV KATAAANA®V TapeuPdoemv kol Oepoamentik®my
npoceyyicewv. Lopemva pe tovg Brukner-Wertman et al. (2016), ) didyvoon tov SCD
0o mpémet va yivetar petd tov amokieiopd e AAD ¢ mbavng didyvoong, OoTe va

dtuoporiletor n akpifela ko n a&lomiotio TC.

Emiong, yio v a&odldynon tov KOWmVIKO-EMKOWOVIOKOV Oe5l0TNTOV, £XOVV
avantuydel diapopa epyareia. To Children’s Communication Checklist —2 (CCC-2)
(Bishop, 2003) amoteAel éva gvpémg ypnoLonotovpuevo epyareio, pe 10 vrokAipokeg
7oV aE10A0Y0VV T SOUKT YADGGA, TN YADGGO ovATEPNS TAENS, TNV KOWVOVIKT YADGG
Kot To evolupépovta. AAAa epyodieion mepthapPdvovv tnv  Autism Diagnostic
Observation Schedule-2 (ADOS-2) (Lord et al., 2012), evdd n SCD cvyvd amottel
ouvdLacEVT aSloAdYNoN AOY® OMOKAEIGTIKAOV KPITNPi®V oL deV TEPIAAUPAvVOVTOL

oe 0L ta teot (Flax et al., 2019).

6.3. Ava@opiki) Avayvoon pe ™ Awotapayn EAlewppotikig Ilpocoyig
kol YrgpkvnTikotnrog (AEIL-Y)

H dweopikn odyvowon pe AEIL-Y (Awrtopayn EAleippotikng Ilpocoyng ko
Y nepkivntikdmtog) stvor onuovtikn, kodmg n AETI-Y armotedel pia vevpoovamtuéiokn
dwtapoyn mov yopaxtnpiletor amd SVGAEITOVPYIKE Kol OVOTTLENKE OKOTAAANAO
CUUTTOUOTO, LIEPKIVNTIKOTNTOG, ampocesiog kot mapopuntikotntag (APA, 2013).
Avtd to cvopmtoOpato pmopsl vo. odNyNoovv o€ OUOKOMES OTNV  KOWMVIKN
aAAnieniopaon ko emuowvovia (Bellani et al., 2015). H anpoceia, yia mapddetypa,
UTOPEL VO TPOKOAEGEL TNV OTMOAEL CNUAVIIKOV CNUATOV GTNV EMKOWVOVIO, VO M

VIEPKIVITIKOTNTO KOL 1) TTOPOPUNTIKOTNTO EVOEXETAL VO, SUGKOAEVOVY TNV OVOLLOVT] Y10
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™ ogpd otov AOyo. Ta ocvuntodpato oe OAOVG aVTOVC TOVG TOopels pmopel va
EMNPEACOVY TNV 1KOVOTNTO TPOGOPUOYNG TOV TPOTOL EMIKOWVMVING OVOAOYO LE TIC
avdykeg Tov AGAlov atopov (Bellani et al., 2015). Emmiéov, n SCD ovyvd
napovotdletar poli pe AEIL-Y, yeyovog mov mepmAékel akOpo TEPIGGOTEPO TN
dwyvoon (APA, 2013). Ta yopokmmpiotikd mov dwoympilovv 115 dvokoMMeg otnv
KOW®VIKY| ETKovVevia mov ogeiloviot Kupiwg o€ cvuntopata AEI-Y and exeivec mov
mBavov opeilovion o€ SCD dev givar EexdBapa. OewpnTiKd, 01 KOWOVIKES SVGKOALES
mov mpokvTtovy Kupiwg amd ™ AEIL-Y Bo pmopovoav vo aviomokplBovv oce
(QOPUOKEVTIKN aywyn, EVO ekelveg mov oyetilovror kupiwg pe SCD gvdéyeton vo unv
avtomokpivovtat. QoTt0G0, 0V LIAPYOVY YVMOCTEG LeAETEG OV Vo e&eTdlovY oV TV TV
vdbeon. EmmAéov, n Kowvaovikn ayy®ong dtotapoyr Kot 1 VONTIKY VoTéPNon pmopel
EMIONG VA EMNPEAGOLY TNV KOWMOVIKY EmKOwovio Kot vo AneBodv vrdym o1
dtpopikn d1dyvmon). o TNy Kowmvikng ayymon dtatapoyn, 1 avnovyio G€ KOWMOVIKES
KOTOGTAGELS KOl TO 16TOPIKO avATTLENG Umopel var efvort onuovTikd, VO yiol T VONTIKY
VOTEPNOT, Mol YEVIKY] KaBvoTEPNOoN 6€ OAOVG TOVG TOUELS TNG AVATTVENG UTopel val

vrodekvoel ) didyvmon (APA, 2013; Topal et al., 2018).

6.4. Avokorieg katd T OwaKplon ™S SCD amd ™ AAD® Ko TIg
YAOOGOIKES draTopayEg

Onwc mpoavagépnke, 1 AAD xor n SCD mapovsialovy Kowvég duokoAieg otnv
KOW®VIKY] KOl TPAYUATOAOYIKY] OVATTUEN, OAAL 1 O1AKPIoT AVAUEGE TOVG TOPOUUEVEL
acoPNG. ZOUE®VA e oLTE Ta dedopéva, 1 HeAétn tov Svindt & Surdnyi (2021),
e&étace kotd moco ta modd pe AA® 11 SCD Katavoodv YAWGGIKE GUGTNUATIKES,
éupeoceg onuaocieg (my. mpobmoBécels, ocvvemaywyéC) o€ GUYKPION WHE TLTIKA
AVOTTUCOOUEVOVS cuvounAikovg. Zvupeteiyav 71 moudd nakiag 4-9 etov (19 pe
AAD, 13 pe SCD kot 39 tomikng avdmtuéng), ta onoio vrofAnOnkay ce doKIpacieg
KATAvONoNG TPOTAGE®V, GE EAEYYO YPOLUATIKAOV d€E10THTMV Kot 6€ doKipacio Oempiog
tov vou. Ta aroteAéopata £6e1av 0Tt 10660 Ta Tadd pe AAD 660 kar pe SCD eiyov
YounAoTEPN €midoon amd To oS TLMIKNG avamtuéng, oumg n SCD opdda
napovcioce mo dSwpopomomuévo mpoil. Emiong, ta modid pe SCD ko AAD
TaPoLGLALOVV SVCKOAEG GTNV KOTOVOTOT| EVVOLDV TTOL deV AEYoVTaL pNTd, LETOPOPES,

copKacpovg KTA. Emumiéov, n katavonon tov modwwv pe AAD cuvoédnke pe Tig
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de&lomreg Bewpiog Tov vov, evd ota moudld pe SCD oyetiotnKe e TIG YPOUUOTIKES
toug wKavotnteg. To evpnuota delyvouv OTL 01 dVOKOMEG emKowvmviag oTig 000
dTapayEs 0V SPEPOVY AMAMG G £VTAON OAAL KOl GE TOLOTNTA, EVIGYVOVTOG TNV
dmoyn 61t 1 SCD dgv amotehel amAdG pio O MO, LOPEN TOV GVTIGUOV, OAAL Lo
Eexmplo daTapayn UE W1oitepoVg punyavicpovg (Svindt & Suranyi, 2021). Avtdg o

SUPOPETIKOG "YVOOTIKOG UNYAVICUOS" KaO1oTA TNV avayvdplon SLGKOAOTEPT).

ITpwv opiopéva €1, okomdg g Epevvag tov Taylor & Whitehouse (2016), tav va
ocvvoyicel 1 PipAoypapioc mov £xel OlEPELVICEL TIS OAANAETIKOAVWYELS GTOVG
eowvotumovg g Ewdwmg IM'lwoownc Aatapoyng (SLI), g AAD (ASD) kot g SCD.
H avaokdonnon g Biprloypaeiog deiyvet 61, av kot ASD, SLI ko SCD mapovcidlovv
OAANAETIKOADYELS GTA YAMGGIKA OPOKTIPICTIKG KOl GTO GUUTTOUOTO TOV AUTIGUOV,
pumopovv va dwokplBovv pe Pdon 1 coPapdtnNTo TOV OVGKOMAV KOWVMOVIKNG
EMKOWVOVIOG KOl TNV 0movcio. AKOUTTOV, ETOVOAAUBOVOLEVOV GUUTEPLPOPADV GCE
avotpd opiopéveg mepintwoelg SCD kot SLIL [Tapdia avtd, eEakorovBovy va Asimovy
aSomoto epyoreia agloAdynong yw tn o SIKPIoT QLTOV TOV OL0TUPUYDV,
YEYOVOG TOL £XEL CNUAVTIKES KAVIKEG GUVETELEG KOl AVOOEIKVIEL TNV OVALYKN Yo £vol

0 oAoKANpOUEVO HovTELD O1dyvmong kot ektiunong (Taylor & Whitehouse, 2016).

Avtictoya, n perémn tov Gabbatore et al. (2023). e&é€tace T1c duokoAieg mov
TPOKVTTOVV GT1) dlapopodtdyveom g SCD and dAaleg dwotapayés, Ommg N AAD ko
SLI. Méca and avackdnnon g oxetikng Piproypaeiag (2013-2023) ot tpeic faocelg
dedopévav, avaludnkay 18 pelétes, ek TV omoi®V 01 TEPIGGOTEPES APOPOVGAV GTN|
dlepevuvNon TG OPOPOdAYVEOoNG, eved Hovo 6 Nrtav mepapatikés. Ta gvpruota
detyvouv 6Tt 11 SCD drobétet 1d10iTEPQ YOPUKTNPLOTIKA TOV OIKOLOAOYOVV THV KAIVIKN
¢ a&io, ®oTOGo N EALEWYT EEEIOIKEVUEVOV SLOYVAOCTIK®OV £pYOAEi®mV Kot 1 Vapén
CLYYVLTIKOV TOPAYOVI®OV OVGYEPOIVOVV TOV GO EVTOMIGUO KOl SY®PICUO TNG.
YVVETWDG, ATOLTEITOL TEPOUITEP® EPELVA LE EUPOCT) GTNV AVATTLEN TTo gvaicHnTOV Kot

aomotov epyaieiov aoddynong (Gabbatore et al., 2023).

Amo Vv GAAN mhevpd, n peAétn tov Amoretti, Lalumera & Serpico (2021) e&etdlet
mv gloaymyn g SCD oto DSM-5 and e1AoGo@1k Kot VOGOAOYIKT OKOTLE, LE GTOYO
va a&oroynoet av 1 SCD amotelel TpaypoTikd (o vEQ Kot LTOVOUT SlyVOGCTIKY
KaTnyopiot M OV EMKAAVTTETOL PEe GAAES dlaTapayEs, KPS TOV OVTIGUO LVYNANG

AEITOLPYIKOTNTOG Kol TIC YAWOOWKEG Otatapayss. Ot GLYKEKPIUEVOL EPELVNTEG
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avaAVOVV TPELG PacIKODG OEIKTEG EYKVPOTNTOC: TNV OLTIOAOYiO, TNV OVTATOKPION OTN
Oepameion Kot T HETPNOIUOTNTO. ZOUQEOVO HE TNV UEAETN, Olamot®OnKe OTL Ogv
VILAPYOLV EMOPKT GTOLYEID TOL VO LTOSTNPILOVV JUPOPETIKY PLOAOYIKY 1| YEVETIKN
Baon yio v SCD € 6yéomn Le TOoV QVTIGHO, OTL AEITOVV GUGTNUATIKEG LEAETEC TTOV VOl
e€etalovV OmMOKAEIOTIKA TNV ovTamoOKplon ot Bepamneio, ko 0Tt Ta Stabécipa epyareio
a&loAoynong oev emrpémovy 6o dwpoponoinon e SCD and Tov avTiopd M TIg
YAOOGIKES dLoTapayEs, OEGOUEVOL OTL Ol KOWVMOVIKO-TIPOYLOTOAOYIKES SVOKOAEG GLYVA
Katavépoviol oe éva ovveyés. EmmAiéov, 1 SCD Aettovpyel cvyvd g «katnyopio
VTOAOITI®VY Y10, TEPUTTMOGELS TOL EV TANPOVV TANPMS TO KPLTHPLU TOV OVTIGLOV, TAPA
®¢ KaAd KaBopiopévn dtatapoyn. LuVoAKA, n perétn katainyet 6t SCD mhoyet amd
EMEWYN 1OYVPNG EMCTNUOVIKNG TEKUNPI®ONG OGOV a@opd Tnv ottioAoyia, v
TPOYVMOOT KoL TNV OmOTEAEGHATIKOTNTA TNG Oepameiog g, eyeipovrog apeiBolries yio
10 katd mwoco mpémer va OBewpeitor avutoOvoun olatapoyn N ov Ba Empeme va
avTILETOTICETOL 6TO TAOIG10 TOV LILAPYOVIOV SOLYVAOCTIKAOV KOTNYOPL®dV, Onwcn ASD

N ot YAwooikés datapayés (Amoretti, Lalumera & Serpico, 2021).

[Two mpdoata, n perétn tov Saul, Griffiths & Norbury (2023) eiye wg ot6)0 TV
a&lohdynon tov epyaietov Children's Communication Checklist-2 (CCC-2) ywn
HETPNOT EALEIUUATOV GTNV KOWVOVIKO-TPOY LA TOAOYIKT ETKOVAOVIOL KoL TNV EKTIUNGN
NG GLYVOTNTOS KL TOV EMATAOCEDYV TOVG GE Oy Lo Tad1dV omd TOV YEVIKO TANOLGHO.
[Tlo oavolvtikd, ot amovinoelg Yyovéwv Kot ekmodevtikav  oto  CCC-2
YPNOLOTOMONKAV Y1t TOV TPOGOopopd kpumpiov Evtaing (yopUnAég KowmviKo-
TPOYLATOAOYIKES SEEIOTNTEG) Ko OmOKAEIOUOD (EAMAEippaTO 6T SOUIKT YAMOGCO 1)
CULUMTOUOTO  OVTIOTIKOD  @Acpatog) vy 1t owyvoon SCD. H  avédivon
npoypatoromdnke o 386 madd nAkiog 5—6 £TOV Kol EEETAGTNKAY TAL OKOOTLOTKE
Kol cLUUTEPLPOPIKA Tovg mpo@il. To oamoteAéopata £6eiav OTL ehdylota moudld
apovcialoy LEHOVOUEVES SUOKOMES oTNV KOvoViKN emtkovovia (0-1,3%), eved éva
peyolvtepo mocootd (6,1-10,5%) epedavile yoUnAEG KOWV@VIKO-TPOY LOTOAOYIKESG
0e10tTEG 08 GLVOVLOGUO HE YAMOOIKA EAAElppATO 1| COUMTOUATO OVTIGHOV. Ot
TEPIMTMGEL OVTEG OLVOEOVTIOV LE OVOUEVELS OKAOMUOIKEG KOl GUUTEPLPOPIKES
OUVETEIEG. ZUUTEPOUCHOTIKA, VO CTIUOVTIKO TOCOCTO TOOIDV TOV TPOTO®V GYOMK®OV
YPOVOV TOPOVGLALEL EAAETULOTO TOV ETNPEALOVY TNV ENKOLVOVIQ, T1) GUUTEPUPOPV KOiL
TN GYOMKN TOVG €midoom, T omoic Opmg omdvia ekdnAdvovtol pepovopuéva. O

OTOKAEIGUOC TEPMTMOCEMY HE YAMOOIKES OLOKOAMeS pmopel vo odnynoelr og
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Vodldyvewon moudldv mov o pmopovoav vo enm@eAnfodv amd eferdikevuévn
vroot)pi&n kot mopéuPaon. Emiong, moapatmpndnkov SvokoMeg oyeTikd pe TOV
JSYWPIGUO NG TPOYUOUTOAOYIKNG EMKOWVMVING amd Tn OOWKN YADooo (AEEELCS,
ovvtaln, onuactoloyia) 1 ard cvuntdpote Tov oyxetiloviol pe AAD, dnAadn o OTL
ToALG epyadeio dev Eekabapilovv mowa cvuntodpato givol Kabopd TpoyUoTOAOYIKA,

mota doptkd 1 wota oyetiCovron pe dAeg dwatapoyéc (Saul, Griffiths & Norbury, 2023).

EmmAéov, ) épevva tov Flax et al., (2019) e€etaletl katd moco 1 SCD, énwg opileton
010 DSM-5, amotumtdvel TPpayHaTIKA TI KOWVMVIKEG SVOKOMEG EMKOVOVING Ywpic Vo
emkaAdTTETON e TN Atatapoyn AvTtiotikod Pdopatog (AAD-ASD) 1 v Avamtu&lokn
Moo Awatapayn (DLD). XpnoyomomOnkov Tumomompéveg GUUTEPIPOPIKES
JoKLOGIEG OE OWKOYEVELOKT YEVETIK HeAETN Yoo TV a&lodoynomn elleipupdtov
KOW®VIKNG EMKOWVMOVING Kol ETAVOALUPOVOUEVOV/TEPLOPIGTIKOV GLUTEPLPOPOV. Ta
amoteAéopato  £0€1E0v  VYNAOTEPO TOGOGTH  EAAEUUATOV KOl  GUUTEPLPOPDV
OLTIGTIKOV TUTTOV G€ Atopa pe AAD, evd onUavTIKO HEPOG OTOR®V Le AVOTTLELOKN
IMNwoow Awrtopayr (DLD), oaAld kol peA®v oKoyeveldv ywpic oudyvoon,
napovciole emiong TéTola YopaKTNPIGTIKA 6€ o 1 péTplo Padud. Idwitepa ta modLd
pe Kowovikd eAAeippota lyov cuyva Ko eTavoAapBovOIEVES GOUTEPUPOPES, YEYOVOS
OV TOPATEUTEL GTO EVPVTEPO AVTIGTIKO POVOTLTTO. ZvuUTePacatiKd, 1 SCD gaiveton
VO NV OTOTLUTIMVEL ETAPKMG TO TPOPIA TOOIDV LE GLVOIVAGHO KOWOVIKOV SVCKOMODV
Kol EMOVOAAUPOVOLEVOV GUUTEPLPOPDV, TO, OOl ®GTOGO YPELlovTIOL KAWVIKT

nopéppaon (Flax et al., 2019).

[Todootepa, or Brukner-Wertman et al., (2016) e&étacav v SCD kot ™ oyxéon g
pe t1g Aatapoyés Avtiotikov Ddacpatog (ASDs), pe apopur v gweaywyn g SCD
oto DSM-5. Ot ovyypopeic oavolvovv to S10yveoTiKa Oplo. avAapeso ot 600
KOTNYOpieg Kol avadelkvOOUV TIG OVGKOAIEG OV TPOKVITOLV GTNV KMVIKY TPAEN.
Yvuykekpyéva, Tovikovv 0Tt ToALA amd ta yopoknplotikd s SCD emukaidnTovTon pe
OVTE TOV OVTICUOV, WUTEPO OTAV TPOKELTOL Y10l TOOLE LE DYNAN AELTOVPYIKOTNTAL,
YEYOVOG TOL OMovpyel TPOKANGELS otV okPPn Sdyveon Kol otV ETAOYN
KaTaAN AoV TapepPacemv. To apbpo katainyet 6T, Tapd v Tpdecm tov DSM-5 va
KOAVWEL fLiot OPLAO 0 TOLO UMY TOV TPOTYOLUEVMG OEV E1YE GaPN d1dyvmor, eEakoiovovy
VO VTLAPYOLV CNUOVTIKEG AGAPELES GYETIKA LE TNV OLTIOAOYIE, TNV TPOYVOON Kot TIG
Oepanevtiég katevBvvoelg e SCD, ol omoieg OmOTOVV TEPALTEP® EPEVLVITIKN

dtepevvnon (Brukner-Wertman et al., 2016).
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[Ipoécpata, n avackornon tov Félix, Santos & Benitez-Burraco (2024) e&etdlet Tig
YAOOOoWES  eMelyelg  oe  tpelg  Owtopayés, v Ewdwn TAooown
Awtopayn/Avantoéoxy I'locown Awtapayr (SLI/DLD), ™ AA® ko v SCD,
JEPELVAOVTOG KATE TOGO VIAPYEL EMKAAVYT HeTa&D Tove. Avaivovtog 18 peiéteg mov
KAAVTTTOY OOMUKEC, OMUACIOAOYIKES KOl TPAYUATOAOYIKEG 0eEIOTNTES, Ol EPELVNTES/ -
Tpleg KOTEANEOY OTL OV KOL TTOPOTNPOVVIOL OLOLPOPOTONGELS, GLYVOL VLIAPYOLV
ONUOVTIKEG EMKOADYELG, 10IMG 0TV TPAYHOTOAOYIKy Ypnon g yAdoococ. H
alohdynon péc®m avbBOpUNTNG OWAING (AVNKE VO OTOKOADTTEL UE UEYOAVTEPM
akpifela T1g WTEPOTNTEG KAOE daTOPAYNG OE GYECT LE TO TUTOTMOUMUEVO TEOCT.
YUVOMKA, M HeAETN TOVIEL TNV avAYKT YloL TOADIACTOTN 0EOAOYNGN Kot KAADTEP
KaTavonon TOV YVOOTIKOV Topaydviov mov emnpedlovv T YA®OOIKY emidoon,
TPOKEWEVOD Vo PeATiwbel n Stopoptkn dtdyvewon Kot vo oxed106TOVV GTOYXEVUEVES

napepPacelg (Félix, Santos & Benitez-Burraco, 2024).

[Tpdoata, n pekétn tov Dame et al. (2024), Tpaypotonoince GOYKPLIOT TOV TPOPIL
TPOGOUPUOCTIKOTNTOG, acOnTplokoy, EMKOVOVIOKDOV Kol YVOOTIKOV
xopoKTNPoTIKOV Todldv pe AA® ko SCD. Tho avoivtikd, v voo cuykpivouv to
XopoKTNPLoTIKA Tadtdv pe SCD kot AAD, ot epevvnTég Ypnotpomoincsay 01dpopa 16T
kol aSloroynoelg oe evvéa moudld pe SCD wor déka pe AAD. Ta teot avtd
nepteddpupovay 11 Kiipokeg Tlpocapuootikng Zvumepupopdc tov Vineland, mov
LETPOVV OGO KAAG LTOPOVV TO Tad1d vaL avtameEEAOoVV Ge KB UEPIVEG KATOGTAGELG,
10 Awdtaén IMopatypnong Avtispod (ADOS), mov aforoyel ta onuadi kot
coPapotnta tov owTcpov, to Bpayd AweOnmploxd ITlpoeid, mov efetdler moC
avTopovy To Todld oe ddpopa epedicparta, ™ Alota Emkowvoviag Iodiwv g
Bishop, mov e€etdlel v kavom o enkovoviag, Kot téAog, tn Atdtaén Nonpoohvng
Wechsler, mov petpd Tic yvmotikég 6e£10TNTEG KOl TN VOTLOGUVN TOV TodldV. ATo T
aroteAéopata, OmoTOdnke 0Tt To modwd pe AAD elyov peyoAdTEPO OMUAOLOL
TEPLOPICUEVAOV KOl ETOVOAAUPOVOUEVOV GUUTEPLPOPDVY, TOL KOTAYPAPOVTAL GTOV
vrotopéa «Ilepropiopéveg ko Emavorappavopeveg Zvunepipopéc» tov ADOS, og
ovykpion pe 1o oot pe SCD  (owtd onpaiver 6t delyvovv mEPIGGOTEPES
CLUTEPIPOPEG TTOL emavOaAapPavovtal 1 Teplopilovv v motkilopopeia toug). Emiong,
ta Tondd pe AAD giyav yoaunAidtepovg Pabpovg oty kowvovikn de&lotnra, dnAadmn
dvokorevovTay TEPIGGATEPO Vo EpBoLV G EmMAPN KOl Vo Kowmvikomoindovv, ce

ovykpion pe ta wodd pe SCD. EmmAéov, 1 pviun epyaciog, oOniadn 1 tkovotnto vo
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dwyepilovron ko va emeepyalovion TANPoPopiec TaVTOYPOVA, NTAV ETIONG XEPOTEPT
oto oot pe AAD. Av kot to ovo €idn moduwv popdlovior KAmol Kowd
YOPOKTNPLOTIKA TNV ETKOVOVIO KO TIG TPAKTIKES 0eE10TNTES, VITAPYOVY CTLULOVTIKES
JpopEc, OMMG M EKTEAESTIKN Agtovpyia (TAOC OPyOvAVOLV Kot €AEYYOLV TN
CLUTEPIPOPE TOLGC) Kol 1 KOVOTNTO VO KOWMOVIKOTOOUVTOL, 7OV (QOIVETOL Vo
oxetilovtor pe 10 yeyovog Ot ta moudld pe SCD  dev  moapovoidlovv  Tig
emavalopPavopeveg counepipopéc (RRBs) mov cuyvd gpeavifovtor ota modid pe
AA®. Ta amoteléopoTo aVTd delyvouy g eivat SVoKOAO va dtaywpicel Kaveic Tig 600
KOTOOTAGELS, O10TL T EPYAAEID TOV VILAPYOLV OEV ETAPKOVV Y10, VO TIG Eeympicovy pe
COPNVELD, KATL TOV OMOVPYEl TPOKANGELS TN GMOTH O1lyVMOOT Kol GTNV ETAOYN TNG

KatdAAnAng vrootpiEng (Dame et al., 2024).

[Todootepa, N épevva tov Simms & Jin (2015), e&étace T1g dropopég Kot
emkoayelg petold AAD ko SCD, odupwve pe to DSM-5. Ov cvykekpipévor
gpeuvnTég Tovilouy OTL 1 KUPLOL TPOKANGN OTN SPOPIKY Sdyvmon agopd v
avayvVOPIoT TOV TEPLOPIGUEVAOV Kot emavalapupfavopevov coureprpop®v (RRBs), ot
omoieg elvar yapaxtnpiotikég g AAD oAl amovsialovv otnv SCD. [apdiinia, ot
OUOKOAIEG OTNV KOWMVIKY EMKOW®OVIOL KOU GTNV TPOKTIKY YPNOTN NG YADGGOG
CLVAVTOVTOL KOl GTIG 000 KaTnyopies, yeyovoc mov kabotd tn dibdkpion pe faon povo
0 GUUTTOMOTE OVOKOAN. Ot ovyypageic mpoteivovv TN YPNON TOAVTPOTIKNG
a&1o0AdyNo”NG oL TEPIAAUPAVEL TAPATIPNGT], OVOPOPES YOVEDV, GYOMKES TANPOPOPIES
KoL TOTOTOMUEVA EPYOAElR, DGTE VO SICPOAGTEL aKPIPg O1dyvmon Kot KATAAANAN

napéupaon (Simms & Jin, 2015).

Kepaiaro 7. AoyoOBepanevtikég mapeppacers yra tnv SCD

7.1. Avtiperomon g SCD

KaBwg n SCD enmpedlel oe peydro Pabud v kabnuepvr emkowvmvio kKot v
KOWOVIKY] 0AANAETIOPOCT], 1 OVTILETOMION NG Bempeiton OVCOCTIKO KOUUATL TNG
VIOGTNPIENG TOV ATOU®Y TOL Olaytyvadckovtol pe avut. Ewdwotepa, n Bepaneio g
SCD emkevtpdvetal 6Ty VIOSTHPIEN TOL ATOUOV GTNV OVATTLEN KOWVOVIKAOV Kol
EMKOWVOVIOKAOV 0eE10TNTOV, KABOG Kol 6TV TOPoYN OLEVKOAVVGEMY TOV KAVOLV TTLO
€0OKOAN TNV KaOnuePV| Asttovpyia Kot TV TPOGAPUOYY| TOV. X& TOAAEG TEPIMTMGELS,
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10 dropo Ba ypelaoctel TV LVIOCTAPIEN €VOC AOYOBEpAmELTH, EVA EVOEXETAL VO

yperdletan ko yoyoroyikn vrootnpiEn (Villines, 2022).

Mepucéc amd Tic emAoyég Oepameiog mepthapavovy ) ypnon Pondntik®dv cuoKELOV
EMKOWVOVING, Ol OTTOIlEg LITOPOVV VO OIEVKOADVOLV TNV EMIKOWVOVIOL GE KOTAGTAGELS
6mov 10 dtopo umopetl vo dvokoAievetal. EmmAéov, mpoypdlupata ekmaidevong Kot
VTOGTNPLENG OTNV EXKOVAOVIO, OTTMG 1) 01006KOALN KOVOVIKOV GEVOPIOY, LTOpohV Vo
Bonbnoovy oV avVATTLEN CTPOTNYIK®OV ETKOWVOVIOG Kol CAANAETIOpOONC, EVO Ol
KOWMVIKEG  10TOPIEC UmOPOLV  vao.  GLUPAAOLY  GTNV  KOTOVONGY  KOWOVIK®V
KOTAOTAoE®V HECH  apnynudtov. Emiong, Owdgopeg mapeufdcels pumopovv va
BonBnoovy otV TPOKTIKY] TOV KOWOVIKOV 0eloTNTOV, OTMG N oLveEPYNsio HE
cvvouniikovg ywpic SCD 1 1 e&doxknon pe Bepancvtéc. H eknaidevomn mov Aappdvet
VIOYT TMOMTIGUIKES 10101TEPOTNTES £lval ETIONG OMNUAVTIKY, KOOMG Ol KOWVOVIKESG Ko
EMKOWVOVIOKES VOPUES SapEPOVY amd KOVATOVPA GE KOVATOVPO KOl 1 LITOGTNPEN

TPEMEL Vo TOPEYETOL OmO EmayyeAuatiee mov Oabétovy mOMTIGHIKY gvaistncia

(Villines, 2022).

Extég and 11 mapoamdvm, ot GOUTEPLPOPIKES TapEUPATELS, ol onoieg emPpapedovv
OLYKEKPIUEVES OeE10TNTEG OMTWG 1 SITNPNOTN OMTIKNG EMOPNG M 1 EMKOWVOVIN HE
cuvounAikovg, amoteloOv o emioyn Bepaneiog, ov Kot givar avtikeipevo cuinmong
GTNV KOWOTNTA TNG VELPOSLOPOPETIKOTNTOG AOY® OVIGLYLADV Y10 KOKOUETOYEIPLOT Kot
oTtypatiopo. [pénel va onueiwBel 6T1 0V LIAPYEL CLYKEKPILEVT POPLOKEVTIKT OYMYT|
yio v SCD, av kot opiopévo Gropo umopel va Aopupdvovv @apuoko yio. tnv
OVTILETOMION GAAOV GUUTTOUATOV 1 EMTAOKAV, ONMOG TO GYYOG GE KOWMVIKEG

kataotdoelg (Villines, 2022).

7.2. Zrpatnykéc mopépfaong kot pe@oooroyisg

Ot otpatnywcéc avtipetdmiong yo v SCD amotelel éva daitepa cuvheto medio,
KaOdG otoyevel Oyt HOVO o1 JB0CKOAID YAMOOIKOV SOU®MV, OAAL KLplwg oTNnV
avantuén oe&loTev Tov oyetilovtal e T XPNOoN NG YADCGCHG GE KOWVMOVIKAE Kot
Aertovpykd mhaiowo. H amotelespatikdtnro prog mapéppoonc dev eaptdron pdvo amod
TO0 TEPLEYOUEVO, OAAG Kol omd TOV TPOMO EQUPUOYNG TNG, KOOMS Ol KOWM®VIKO-
TPAYLATOAOYIKES 0eE10TNTEG elvan duvapkég Kot gvaicOnteg oto mlaicto. ‘Etotl, ot
OTPATNYIKES OV £YOLV avamtLyOel LEYPL ONUEPA EMIKEVIPOVOVTIOL GTN dnUovpYyia
CLUVONK®OV OV TPOAYOLV TNV EVEPYN GCLUUETOYN TOL MOV, TNV &VioyvoTM NG
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avtovopiog Tov Kot TN yevikevon tov ogfloTteov o€ mOKiAa mEPPAAAovTa
emkovoviog. Ot opadKéS ToPEUPAGELS YPNOYLOTOOVVTOL TUPAAANACL LE TIG ATOMKES
VINPEGiES Yo TV €EAOKNOT 0eE0TNTOV G AEITOVPYIKA TEPIPAAAOVTO EMKOIVOVIOG
KOl ylo. TNV Tpoddnon g yevikevong. Zto oyolkd miaicia, 1 mopéupacn cuyvd
nephapPaver  dwopBpwtikég mapeuPdcelc oto  mepiPdArov, moapepPacelg HECH

daokdlmv Kot cuvepyasia pe cuvopnAtkovg (Timler, 2008).

EmnpocOeta, n Piploypapio oelyver 011 o1 efatopkevpuévee mapeUPaoelg
TPOYLOTOAOYIKNG EMKOWVOVING GLUUPAAAOVY onuavTikd otn Pertioon oyt uoévo tov
YAOOGIKOV, OALE KOl TOV KOWVOVIKOV Kol TPocaplooTikav deglottov (Tierney et al.,
2014). Z10 mAaiclo owto, 110iTEPO EVOLPEPOV TOPOLGLALOVY Ol TTOPEUPACELS TOV
a&lomolovV eVOAMOKTIKA Kot emavEntikd cuothpoto emkovoviag (AAC), kabaog Exet
Qovel OTL LTOPOVV VoL EVIGYDUGOLV TN AELITOVPYIKT| ETKOVOVIO Ko, GE LkpOTEPO PadLLo,
TNV KOWOVIKN oAAnAenidpaot). [Topd Toug meplopiopong Tmv EpELVNTIKAOV 0£d0UEVAY,
N ovuPoin tovg Beswpeitan Betiky Yoo o wOL TPEmEL va. PEATIOGOLY TOGO T

AELTOVPYIKT 000 Kot TNV Kowmvikng entkowvmvia (Tierney et al., 2014).

Amd ™V GAAn mhevpd, TPEmEL Vo TOVioTEl OTL Ol TOPEUPACELS Ko TEXVIKEG
CLUTEPIPOPES HmopovV  vo.  a&tomomBovv yuo TNV  TPOTOMOINGCT VPLGTAUEVOV
CLUUTEPLPOPAOV N TNV eKpAONoN véwv. Avtéc ot pébodot Pacilovtor oe apyéc ™G
péonong, Om®G 0 MPOGOOPICUOS EMOLUNTAOV GULUTEPIPOPDOV (T}, KOWMVIKEG
0e&l0TNTEG), M OTOOWOKY OUOPPMOCT OVTOV UECH EMAEKTIKNG EVIoYLONG, KOl M
otadloKkn pelmon g evioyvong Kabdg ot cupmepipopésg yivovror avtodvvapes. Ot
GUUTEPLPOPIKES TPOGEYYIGES UTOPOLV VO EPOPUOGTOVV YO TNV TPOTOTOINGN 1
OUCKAAINL KOWMVIK®OV ETIKOWVOVIOK®V 0e&l0TNTOV €ite 68 atopukég cuvedpleg Le
OKPITES SOKIUES €lte o€ QUOKE TepPAAlovTo [Le GLVOMANTEG 1 AL dTopa
emwowvaviag. H Betikny vrootpién cvumepipopds amotedel £va mopdderypo Lo
CLUTEPIPOPIKNG TTapERPacng mov umopel va. Bondnoel oty mpodOnon KotdAANA®V

KO OTOTEAEGLOTIKOV KOWVOVIKGOV entkovoviav (Carr et al., 2002).

A&ilel, 1€hog, va onpelmbel 0TL av kol o1 TeplocOTEPES TapeUPAoels e0TIAloVY OE
nond1d pe SCD, TpOGPATa 0EG0UEVE VTOJEIKVIOVV MG 01 KOWVMVIKO-TIPOLY LOTOAOYIKES
de€otreg elvar dapopemaoipeg oe OAn T odpkewo g Cone. o mapddetypa, n
perétn tov Bambini et al. (2020) oe evilikeg peyaAvtepng nAkiog £oeiée Ot

EKTOIOEVLOT GTIV TPAYLATOAOYIKN YAMGOO BEATIOGE TNV KATOVONOT LETOPOPDV KOl TN
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Oepotikn cvvoyn, vroypoppilovtag T onuacio g eEATOUTKEVONC Ko TNV EVPVTEPN
dVVOTOTNTO EPAPLOYNG TETOLOV TPOYPUUUAT®V. AVTO TO €VPNUO AVASEIKVOEL OTL N
TopéUPacn OTNV KOWMVIKN EMKOWVOVIO UTOpel vor €xel OETIKA OmOTEAEGUOTO OF
SPOPETIKEG NMMKLOKEG OPLAOES, O1EVPVVOVTOG TO TTESIO EPAPLOYNG TOV GTPATNYIKMV

nmépa amd TV modkn nAkio (Bambini et al., 2020).

7.3. O p6Lrog ToV LoyoOepamevTI)

Ot AoyoBepomentég £yovv ONUAVTIIKO POAO GTNV TPOIUN aAvayvOpLoT, a&loAdynon,
dwyvoon kot Ogpamcia g SCD, 1660 o0¢ modd 600 ko og evmAikes. Ot
EMAYYEALOTIKEG TOVG OpACTNPLOTNTEG GTOV TOpEN TG AoyoBepaneiog mepthapupdvouv
KMVIKEG Kol eKTadeLTIKEG vanpecieg (Odyvoon, afloloynomn, oyedaoud Kot
napéuPacn), Kabdg Kot EVEPYELEG TPOACTIONG SIKALOUAT®V, EKTOIOEVOT), d1oTKNoN Kot

épevva (ASHA, n.d.).

Ewdwkotepa, 0 pOrAOg TV A0y0oBepamenT®V TNV VIOCTNPEN TOV GUYKEKPIUEVOV
ATOU®OV TEPIAAUPAVEL TNV EKTOIOEVOT AAAWDV ETOYYEALOTIOV GYETIKA LE TIC OVOIYKEG
AVTAOV TOV OTOU®V KOL TN GUUUETOYY TOV A0Y0DEPATEVTAOV 5T dAdIKAGT0 aviyveLoNC,
aSloAoynong, owyvoong kot mopépPaong.  EmmAéov, o1 AoyoBepamevtéic
TPOYUOTOTOOVV EKTIUNGELS TOV KOWOVIKOV OeEI0THTOV EMKOWVOVING 6TO TANIGLO
TANPoOLG a&oAdYNonNS Adyov kot yAm®cocag M Omote vmbpyer vmoyio SCD,
YPNOUOTOIDOVTOS OELOAOYNGES TPOCAPUOCUEVES TOMTIGUIKA Kol YA®ooKd. Mécm
avtng ™S ddkacioc, uropovv va Bécovv ) ddyvoon SCD, va moapanépyovy ce
GALOVG £101KOVS Y10 SLLPOPIKT O1dyvmon Kot Vo avartHEOVY eEATOUIKELUEVO GYESLNL
Oepaneiog Kor mopEUPacng TOL  TPOAYOLV TNV  KOWMVIKY] ETKOWVOVIOL Kot

TEKUNPLOVOLY TNV TPO0d0 TOL 0tdpov (ASHA, 2016).

Emmpdcbeta, o1 Aoyobepamevtég supfoviedovy kot vrootpilovv ta dtopa pe SCD
KOLL TIG OIKOYEVELEG TOVG, EVMD TOPEYOVV EKTOIOELOT GE GLUVEPYATES EMKOVMVING, YOVEIS
KOl TO ELPVTEPO KOWO YOl TN HEIMOTN TOV EMMTOGEMY TNG SOTAPUYNS GE OAPOPa
nepidrirovta. EmmAéov, ocvvepydlovior pe GAAOLG ETAYYEAUOTIEC, TPOCMTIKO
VIOGTNPLENG Kot GUVOUNAIKOVG Y10 TOV KOOOPIGHO TPOTEPALOTHTMV KOl TNV EPAPLOYN
eVOG ovvekTikoD oyediov mapéufacns pe otdxo Asttovpyikd amoteléopata. TENOG,

TOPAUEVOLY EVILEPOUEVOL YO TNV épevva YOp® amd v SCD, mpodyovv ™ yvoon
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OYETIKA LLE TN PVOT| TNG dLTAPOYNS, TV aELOAdYNoN Kou T Bgpomeia, Kot EVEPYOVV G
VIOGTNPIKTEG TV aTOR®V pe SCD Kot TV 01IKOYEVEIDMV TOVE GE TOTIKO, TOAMTEINKO KO

ebviko eninedo (ASHA, 2016).

7.4. Epgovntikd Agdopéva

e avtd 10 onuelo, etvar onpovTikd vao ovalvBodv opiopéves LeEAETEG O1 0Toieg £xouV
€EETACEL TNV OMOTEAECUATIKOTNTA O1APOP®OV A0Y0DEPATEVTIKMOV TaPEUPACEDV YO0 TV
SCD. Ewwotepa, n perétn tov Chawla, Panda & Khullar (2022), eéétace noc n
teyvohloyia umopel va vmootpier dropa pe SCD. Ot gpevvntég mapovcidlovv
napePPAcel; PacIGUEVEG GE TEXVOLOYIKA epYaleia TOV GTOYELOLY 0N PeATion TV
KOW@OVIKOV Kol ETKOWVOVIHK®V 0e&lotntav, divovtag éupact otnyv egatopikevon kot
TNV TPOGOPLOYN T®V TaPERPAGEDV GTIC aviykes KaOe atopov. apdriinia, epguvntég
TPOTEIVOVV TN XPNOT OLOPUCTIKMY EPUPUOYDY Kl EPYOAEI®V TOV EVOMOUATMOVOLV
TEYVOAOYIEC UG YL TNV €VIGYLON NG EMKOWVAOVIOG Kol TNG KOWMVIKNG
aAnieniopaonc. H a&oAdynon g amoTeAesHOTIKOTNTOS OVTOV TOV EPYOAEi®V
TPOLYLOTOTOLEITOL LECH TEPALATIKOV 0OV Kol oviAlvong dedopévav and ) ypnon
T0V¢ 6€ TpoypoTikd mepiBdAiovta. H mpocséyyion avtn cvuvovdlel Bewpntikés yvmoelg
and tov Topén NG YAWGGOAOYIOG Kot TG Wouyoloylag pe cOYYpoveS TEXVOAOYIKEG
MOGELS, TPOGOEPOVTAS L0 TOAVILAGTOTY] GTPUTNYIKT YL TNV LTOGTNPIEN ATOUWV LE
SCD. Ta evpnipata vmoypappilovv OTL 01 TEYVOAOYIKEG TOPEUPACELS €OV TN
duVATOTNTO VO AEITOVPYNCOVV OC OMOTEAEGLOTIKG GUUTANPOUATIKG EPYOAEIN OTIC

napadoctokés Oepanevticég pebdoovg (Chawla, Panda & Khullar. 2022).

Amd v GAAn mhevpd, ot Cordier et al., (2023) mpaypotomoincoy (o GLGTNHOTIKY
avackonnon Yoo vo aflodoynfel n mowdtnTo KOU 1M OTOTEAEGUOTIKOTNTO TV
VILAPYOVIOV HEAETOV TOPEUPAONG TOV LETPOVV TOL ATOTEAEGLOTO GTIG PIATEG TOOLDV
pe SCD, ADHD [Awrtapayn EAMeypatikng [pocoync-Yrepkivnrikotmrog (AEI-Y)],
AAD, Avantoéoxn hooown Awrtapayr (DLD), kot Atovontikny Avoammpio (ID).
Xoupova pe 1 odnyieg PRISMA, mpaypoatomomOnke avalitmon oe mévte
niektpovikég Pdoelg dedopuévav: CINAHL, Embase, Eric, PsycINFO kot PubMed.
Yvuykekpéva, alomombnkay dMOeko HEAETEC TOL  APOPOLV 15 SoPOpPETIKES
napePPAcels. Xvvolikd, 683 madid pe vevpoavortuéiokég dtatapayés Kot 190 modid

HE PUGLOAOYIKY avamTuln, Stoyvocopéva eite pe AAD, gite pe AETI-Y, cvppeteiyov otic
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épevves. H peto-avéivon evidc opdomv 015 OTL TO OMOTEAEGLOTO TOV TOPEUPACEDV
OYETIKA LLE TIG PAlEG MToV LiKpa ¢ pétpa (z = 2.761, p = 0.006, g = 0.485). Qotd00,
1N Spopd peta&d TG opados TopEupaong Kot Tng opddag EAEYYOL dev TAY GTUTIGTIKA
onuavtikn (z = 1.206, p = 0.400, g = 0.215). Ta gupiuato deiyvovv OTL OPIGUEVEC
TapeUPAcELS Elval OMOTEAECUOTIKES OTNV PEATIOON TN KOWVMOVIKNG AEITOVPYIKOTNTOG
KOl 6TV aVATTLEN OLGLUGTIKOTEP®Y PIAMMV OAVALEGH GE TOLOLA LLE VEVPOOVOTTUEINKES
dlTopayeS Kol TOvg GLVOUNAIKOLG Tovg. Ot Mo  emtuynuéveg mapeUPAcELS
neplEAdpPovoy  EKTOOEVTIKOVG, €0TiOlOV GE YOPOKINPIOTIKE TOL ToUdloy TOV
emnpedlovv TNV KOW®VIKY] OAANAETIOpoon, evioyvayv TV €vepyd GULUUETOYN TV
oLVOUNAIKOV Kat xpnotpomoincay texvikég yo tn Peitioon g Oetucng avtiinyng tov
o1V omd Tovg PIAOVG TOVG Kol GTPATNYIKEG VITOGTHPLENG TOV PIA®V. MeAAOVTIKEG
épevveg Ba mpémel va a&loAOYNGOLY MO OAOKANP®UEVA TNV OTOTEAECUATIKOTITO
napepPacewv yo 11 eiiieg modiwv pe Avantvélokn Nooowm Awrtopayn (DLD),
Awvontueny Awtoapayn (ID) ko SCD, va ektyunoovv Ste€odikd v KOW®VIKN
AELTOVPYIKOTNTO TOV GUVOUNAK®OV, VO GOUTEPIAGBOVY AVTONEIOAOYNGELS TOV TV
OYETIKO PE TIC PUMeg Kol vo aSl0OA0YNCOVV HOKPOTPOBEGHO TIG EMMTMOGELS GTNV

avantuén tov oyéocmv (Cordier et al., 2023).

[Mapott n peré tov Keen et al. (2007), mov Ba avarvBel mapoakdtm, apopd Toidid
HE VTGO, M TOPEUPOCT) EMKEVIPOVETAL GE KOWMVIKO-TPOYLUTOAOYIKES 0eE1OTNTEG
Kot oLUPOMKN emMKOWVOVIO, KOOIGTOVING TO OTOTEAECUATO TNG YPNOLO Yol TNV
Katavonon kot ) oxediaon mapepfacewv yio todwd pe SCD. EmmAéov, vroypappilet
N onuacio TG cLVEPYNGing OKOYEVELNS Kal Bepamevth Kol TG aE0A0YNoNG LEGH
TOAMOTTAQV TNY®V, GTOElD TOL UTOPOLV VO EVGOUOTOOOVV GE TPOYPALLOTOL
nopéppaong yro SCD. ITo edkd, n mhotikn perén tov Keen et al. (2007), diepevvnoe
11 emdphoelg Tov IIpoypdappatog Avvapukodv OKoyeEVELDY, O KOWVOVIKO-TIPOKTIKT
TapEUPAOT), OTIG EMKOVOVIOKES Kot SLUPOMKES tkavotnteg 16 moudidv nikiog 2-4
eTOV pe oaTIoHS. Ot oTaOUIGUEVES LETPNOELS TG EMKOVOVING KO TNG GUUPBOAIKNG
CLUTEPLPOPES TOV TOUOLOV TTPAYLLATOTOOMNKOY 0Td aveEEAPTNTOVG TAPATNPNTES GE Lo
TOVETICTNUIOKY KAMVIKT] Tpv kot petd v mopéufoon, evad ot yovelg €dmoav
oLVEVTELET, Yol Vo aSI0OAOYGOVY TNV EMOPOCT] TOPAYOVTOV OTTMG TO GyYOS Kol M
KOvOTNTO TNG UNTEPOS OTNV KOWMVIKY] EMKOWVOVIO TOV TTondlol. ZOUQOVE PE TIG
avaPOPEG TOV YOVEWDV, VITNPEAY OAAAYEG GE OPLOUEVES EMKOIVOVINKES KOl CUUPBOAIKES

ocoumeprpopés petd v mapépPacn tov Ilpoypdupatog Avvopkdv Okoyeveumyv.
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Qot06060, o1 PBeltidoelg mov TPodkvyov amd TG aElOAOYNGES TOV aveEAPTNTOV
TOPATNPNTOV OEV NTOV OTATIOTIKA onuaviikéc. Ta amoteléopoto cvlntovvion ce
oxéon pe TV aE0AOYNON TOV OAANY®OV GTHV KOW®VIKT ETKOV@VIO Kot TO GUUPBOAKO
ToyVidl TOV TV HE OVTICUO UETE amd TapEUPacn, YPNOYLOTOIMVTAG KAVIKY|

Tapoatnpnon Kat avagopés yovémv (Keen et al., 2007).

Avrtioctotya, n peré tov Binns & Cardy (2019), eotidler otnv a&loldynon kot v
TOPOVGINCT) TOV TOPEUPACEDOV AVATTUENG KOWMOVIKO-TPOKTIKOV OeEl0THT®V, TOV
amoTeAOVV Uia EMA0YN Bepameiog yio TNV VTOGTNPIEN TOV KOIVOVIK®V ETKOIVOVIONK®DV
KOl YA®GGIKOV 1KOVOTNTOV GE VAL UE S0TapOy TOV (AGHOTOS TOV OLTIGLOV.
EmumAéov, OiepevviOnkav ot mopdyoviee mov evoEyeTol vo. pesorafodv 1 va
emNpealovV TV AvTamTOKPIoT TOV TdOV 6TIS TapepPacels avtés. ['a v avedpeon
TOV GYETIKOV UEAETMOV 0KOAOLONONKE Lol TOAVTAELPN KOl AETTOUEPNG GTPUTIYIKN
épevva, aSI0A0YMVTOG TO YOUPUKTNPICTIKG KOt TO. ATOTEAECUATA TOVG [e TN Porfeia
evog Tpomomompuévou gpyoieion agloAdynong. Amd Tic HEALTEC TOL TANPOVLGAV TO
Kkprtnpa, e€etdotnkay &L TapepPaoetg mov yopaktpilovial Mg KOWmVIKO-TPOKTIKEG,
evdd ovvolkd 10 epguvnTikd €pyo pe  OpopeTikd  Pabud  avotmpdTnTog
nepehapfavay 716 vimo pe ovtiopd. Oreg ot peréteg eotiocav og Pactkd otoyeia
EMKOVOVIOG KO 01 TEPLGGOTEPES AVEPEPAY DETIKA ATOTEAEGLATO, 1O10HTEPO OE TTLYES
NG YAWGGIKNG YPNONG G€ PUOIKA TePBAALOVTO, OV KOl TO OTOTEAEGLATO TOV LUKTE
ce 0,1t 0QOPA TNV GLVOAIKN, TNV OVTIANTTIKN KOl TNV EKOPACTIKY] YADOCO.
SOUTEPACUATIKA, T OVOCKOTNGN O&lyvel OTL Ol KOWMVIKO-TPOKTIKES TOPEUPAcES
&xovv Oetikn emidpaocn oTig POCIKEG EMKOWVOVIOKES IKOVOTNTEG TOV OOV, OTWG M
TPOGOYN, 1 KOVOVIKT va(POpd, 1| KON TPOcoyT|, 1| TPOTofovAia kot 1 apofordtnra.
Qo61660, TO. OMOTEAEGUOTO GYETIKE HE TNV YAMGOIKN ovamtuén dev NTav mhvia
OLLO1OYEVT], KOl EMCNUAIVETOL 1] OVAYKT] Y10 TEPOUTEP® QVCTNPE EPEVVITIKG GYEOLOL.
Télog, mpoteivovion meportépw peAétec mov Oa €o0TdlovV OTOL GLOTATIKG TV
TAPEUPACEDV OVTAOV TOL EVOEYOUEVMOG LEGOAAPOVY TNV AVTATOKPIGT), EVD 1) TOPOVCO,
OVOGKOMNOT TPOCPEPEL YPNOLUEG TANPOPOPIES Yoo KAVIKODG, OWKOYEVELES Kol
EPELVNTEG  OYETWKEL HE TNV OMOTEAECUATIKOTNTO TOV  KOWOVIKO-TPOUKTIKMV
napeUPace®V o1V avAnTLEN TOV PACIKOV EMKOWOVIOKOV JEEOTNTOV TOV TOUOIDV

(Binns & Cardy, 2019).

EmmAéov, ouv Murphy et al. (2014), e&étacav £éva mpoOypoppo mopéufoong

oYEOOGUEVO VO 0T PiEEL TOd1d e SVOKOALEG TNV KOWMVIKY) emkovavia. Edikotepa,
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oTN HEAETN GUUUETELYOV TOdLA NAIKiag 5-6 etdv (n=32), to omoio emAEYONKOV Pdoel
TV amotelespdtwv Toug oto Teot [lpaktikomv Agomtov (TPS) kol ot cuvéyein
Toyoomombnkav gite omv opdda moapépPacng &ite oty opddo EAEYYOL UE
kaBvotépnon mapéuPoong. Bdost mponyoduevav epeuvav mov vrodAwmvoy OTL 1
YPNOT TEYVOAOYIOG VTOAOYIOTH UOPEL VoL Elval 1O10ATEPA MPEALUT Y10 QVTHV TNV OO0
ooV, N TopépPacn mepAdpPoave Eva GUVEPYUTIKO ToyVidl GTOV VTOAOYIOTN, TO
omoio Ta woudtd Emonlav pali pe évav eviako. AkohovBwg, mapoatnpndnke n arddoon
TV TodldV koD émailov To mouyvidl pe évav coppabntrn, pe tn xpnomn HiKpo-
avOALTIKOV — UEBOd®Y  TapatHPNoNG YL TNV AVOALON NG MYOYPUPNUEVIG
aAAnienidopaong tovc. Ot peTpfoels mpv kot petd v mapépufoon neptlhapfavoy to
Teot [paxtikov Aelotitov, TV ardO00N TOV TOIMV GTO TOLYVIOl Kol LETPCELS
AEKTIKNG EMKOWVOVIOG TOL YPNOLOTOiNcav Katd TN Jdtdpkelo tov moyvidov. H
aflohdynon g mopspuPdosmg Oeiyver vmooydpevoa amoteAéopato:  HETE TNV
napéuPacn, ta moudld mov ovppetelyov mopovciacav onuavtiky PeAitimon oTig
Babporoyieg Tovg oto Teot [paktikdv Ag&lotnTmV, oNUovVTIK) Tpdodo 6TV arddoon
TOVG GTO TToyVidL Ko avENUEVN XPNOT TTOLOTIKOV EPOTNCEWV KOTA T GLVEPYUCIOL.
EmumAéov, ta modid avtd Ekavov mo Betikd oxOMo GYETIKA LE TO oLy Vidl Kot TOVG
GLVEPYATES TOVG, KATL TOV LTOONADVEL OTL 1 TapépPacn evicyvoe TV avtonemoifnon
Kot TV amdAavon Tovg (Murphy et al., 2014). ITapott n perétn dev avapépeton pntd
ot odyvoon g SCD, n emhoyn tov moddv Paciomnke o YOUNAES EMOOGELS OE
TUTOTOMUEVO TEGT TPAYUOTOAOYIK®OV OEEIOTHTMV, OV OTOTEAOVV TOV TLPNVA TNG

dlTapaynG.

7.4.1 MIpoypappo Mapéppacnc Kowvovikig Emkowvaviag (SCIP)

To wondd pe SCD €yovv pokpoxpoOvVieg OvVAYKES GTN XPNON Kol KATavomon Tng
KOW®VIKTG YADGGOG KOl KIVOUVEDOVV TEPIGGOTEPO VO ELPOVIGOVY LEAAOVTIKA YUYIKES
ovokoMeg. To Social Communication Intervention Programme (IIpdypappa
Mopéppaocng Kowvwvikng Emkowvoviog - SCIP) sivar éva dopumuévo mpOypopLiLol
AoyoBepameiog mov mapéyetl £101kO Bepamevtikd mepieyoduevo yo v SCD (Adams et
al., 2020). To SCIP mepiloppdver e€atopukevpéva Oepamevtikd oY1, GTOYEVUEVES
OpACTNPLOTNTES Y10 GUVOUIALA, APTYNOT), TOPAKOAOVONOT KOWOVIKGOV EVOEIEEWV Kot

LETAYVOOTIKY €ntyvmorn kot aflohoyeital HEC® OLVOLOCUOD EPYOAEI®V  OTMG
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avapopég Yovémv, Tapatnpnoclg Bepamevtov kKo avelaptntot agloroyntés. To mapdv
KEPAAOLO £XEL GTOYO VO TAPOVGLAGEL TIG PACIKEC LEAETEG TTOL OLPOPOVV GTIV EPAPLOYN
tov SCIP, kaAbmTovToag (NTNUHATO OTOTEAEGLATIKOTNTOS, EEATOUIKEVUEVIC EPAPUOYNS

Kot 0E0AOYNONG G TPAYLOTIKA TEPPAAAOVTAL.

2tox0G g peAéng tov Adams et al. (2020), frav va e€etactel 1 dSvvaToOTNTA
viomoinong tov SCIP. H épevva mpaypotonombnke oe 600 QACELS: TPATO e
EPMTNUATOAOYI0 GE TOSATPIKOVG Aoyobepamevtés otnv AyyAia, Kot 6T CUVEXELDL LE
po. Lovo-ouddo HEAETN epikTOTTOC, 0oL 15 Bepamevtéc epdppocav 20 cuvedpieg
SCIP og 24 moudd nlkiag 5-11 etdv. Ot yoveig Oproav tpelg Pactkods oTdYOVG
eMKovoViag mpv v mapéuPaocn kot agloddynoay v Tpoodo HETA TIG GLVEDPIEC,
omwg kor ot Oepomevtés. Ta oamoteAéopata €deiéov 0Tl oxedov OAa To TodLd
napovsiocay TPOodo, VM TOGO Ot Yovelg 660 Kat ot Bepamevtés a&loldyncav Oetikd
™ odkacio kot to gpyoireion g mapéupaong. Emmiéov, n épevva vmootpiée
duvatoOHTNTO  OYEOIGHOD  HI0G  MEAAOVTIKNG OOKIUNG, &€V Ol TPOTAGES TV
EMOYYEALLOTIOV KO TNG EMTPOTNG EWOIKAOV GUVERUANY GE GLGTAGELS Yo PeATiwon Tng
ekmaidevong, e pebodoroyiag Kot tov epyoleiowv péTpnong. Zuvolkd, 1 HeAET
£0ege 0Tl M Oelaywyn pog evpetag kKMpokag dokng tov SCIP givar epkt won

vrootnpileton and emayyeApotieg Ko yovelg (Adams et al., 2020).

Emmpdcheta, o okomdg pog dAAng perlémg tov Adams et al. (2012), fjtav n
a&oAoynon g amotehecpatikdtnrog tov mpoypaupotog SCIP oe modd pe
Awtapoyn Hpayparoroykng Mooccag (PLI), pe 1 yopic yopaxtmpiotikd Atotapoyng
Avtiotikod  Ddaopatog  (AAD). H  ocvykekpipuévn  HeEAETN  OYeSAOTNKE O
Toyonomompévn, ereyyopevn dokun (single-blind RCT), pe cvoppetoyn 88 moduwv
niiag 5;11-10;8 etdv, T omoia TpooANEOnKav amd vanpecieg Aoyobepaneiog 6To
Hvouévo Baoiielo kon tuyoomomOnkav oe avoroyio 2:1 eite oto mpoypappa SCIP
elte ot ovvnOn Ogpameia. Xtnv opdda SCIP, ta moudd Erapav €wg 20 cuvedpieg
bpeonc mapépuPoonsg amd eEEOIKEVIEVO EPEVVITN-AOYODEPATEVTY], L€ VTOGTNPIKTEG
vrd emifreyn, oOpeova pe €va Aemtopepés eyyewpiolo mapéuPacnc. Qg mpwtedov
pétpo aglohoynonke n KavodtTNTO 6T SOUNUEVT YADOOO, EVAD MG OEVTEPEHOVTO LETPAL
YPNOUOTOMONKAY 01 OPNYNGELS, Ol YOVEIKEG EKTIUNGELS YOl TNV TPAYLUOTOAOYIKN
YADOOOO KOl TNV KOW®VIKN ETKOWOVID, Ol TUQAY aS0A0YNUEVES KOVOTNTES
oLUVOUIMOG Kot Ol a&loAOYNoELS Kadnyntdv yio de&totnteg pabnong oty taén. Ot

HETPNOELS TTpaypotomoOnkay mtptv v mopEuPaot, aUEcms HETE Kol og 6pnvn
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TapakoAovON o, Le avdivon Bacel TN apytkng Tuyatomoinong (intention-to-treat). Ta
amoteAéopata 0150V 0Tl OV LINPENY ONUAVTIKEG AAAXYEC OTY doUNUEVT) YAMOGO N
OTIG AP YNOELS, EVO TOPATNPNONKOY CNUAVTIKEG BEATIDGELS OTIG TVQAL AEIOAOYNLEVES
KOVOTNTEG GLVOLIAOG, OTIG YOVEIKES OVOPOPES YL TPOYUATOAOYIKY YAMGGO Kot
KOWOVIKY] €mKowvovia, kabmg kot otig aloroynoelg kobnyntodv yior 0e§10tnteg
uébnong otnv 1aén. Zounepacpatikd, N mopéuPaocn eaivetar va £xel Oetikn enidpoon
0€ EMKOWOVIOKA amoTEAEoUATO OMWS a&lodoyodviol omd yoveic, d0oKAAOVG Kot
aveldptntoug a&loloyntésg, aALd OYL GE TVUTOTOMUEVA TECT YAMGGAS, VITOONADVOVTOG
0Tl pmopel va givor ypnown kot yoo moudd pe AAD® mwov dbétouy Adyo aAAd

TapovGtalovv SUCKOAEG TNV TpayULaTOAOYIKT emtkotvavia (Adams et al., 2012).

Ao Vv dAAN TAevpd, 1 pedétn tov Adams et al. (2012b), eiye otOY0 TNV TOPOLGINGN
™G AOYIKNG, TNG dOUNG Kot ToL eplexopévov g tapéppaocng SCIP mov epappdotnre
070 TAOiG10 (oG Tuyaomompévng ereyyopevns dokiung (RCT) yuo moudid pe ovvOeteg
AVAYKEG OTNV TPAKTIKT YADOGCO Kol KOWVOVIKY ETKOVOVia, kabmg kot tn dtepevvnon
TapayOVTOV TOL EMNPEALOVY TNV EPOPLOYN TG TopEUPacng e oxoAkd TepBaiiov
Kot ) pétpnon mg akpipelag g Oepanciog. H mapéupaon SCIP, mov mephdupave
drdkacieg avanTuéng eEQTOMKEVHEVOV BEPATEVTIKOV TAAVAOV, EQAPUOCTNKE G 57
oo GYoAMKN G NAkiog pe ovvletec avaykeg otnv tpaktikn enwkotvovia (CwPLI). H
HEAETN TEPLEYPAYE TO TPMOTOKOAAO TOPAOOONS, TIC OMOLTNOELS TPOCMTIKOV, TO
neplEXoUeEVo Kot tn doun g mapéupaons. H mapéuPaon aioroyndnke pe Pdon
GUYKPLON TOV TPOYPOLUATIGUEVOD TTEPLEYOUEVOL Kal TNG ToldtnTag TG Bepaneiog. Ta
aroteAéopato £0e1&ov OTL TO €yYEPId0 TapEUPOoNC NTOV ATOTEAECUATIKO OTNV
kafodnynon g owdikaciog kol oty avamtuln eSaTopKELUEVOV OEpamELTIK®OV
oxedlov, evod dwmnphnke wavomomtikny oxpifee. H epappoynq amortovce
GUVEYOLEVT] GUUUETOYY| EEEOIKEVUEVOL AOYOBEPATELTH KOl EKTETAUEVT EKTOIOELON
kol emifreyn tov Bonbav. Kevipikd otoyeio g mapéuPaong meptddpfovoy
Oepanciec ywoo  Peitioon  degomtOV  GUVOMIMOG,  KOTOOKELNG  OPNYNCEMV,
ToPAKOA0HONONG KATAVONONG, AVTIANYTG KOWVOVIK®Y EVOEIEE®MV Ko LETATPOLY LLOTIKNG
eMiyvoonc. ZOUQOVa ILE To OTOTEAEGLLOTO, TO GYOAKO TAic1o £0e1&e VYNAL TOGOGTA
ocvvepyosiog 0epamenT-eKTOUOEVTIKOD TPOCMTIKOD Ko Bepamevtn-yovéa, e oxeddV
TAVTO CLUUETOYY] TOV YOVEWV GTOV OYeOoUO NG Oepomeiag, eved povo ot picol
napevpédniay otig cvvedpiec. Emiong, N mapoyr vwootnpikikng pabnong oto oyoieio

NTov TOAD PETAPANTT. ZVUTEPAGLATIKA, 1| TpoKabopiopévn Bempntiky Bdor), doun kot
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TEPLEYOUEVO OTO £YYEPIO0 GLUVERAANY TNV TOLOTNTO KOl 0E10TIoTiON TNG TapEpPaong,
kot M epappoyn g SCIP oe egvpOtepa KAvikd mepPAAlovio omoltel €mapKm

e€e1dikevon Tpocmmkoy kot cuveyn enifieyn (Adams et al., 2012b).

Avtiotoya, n perémn tov Adams et al. (2015), £xel oG oKomd TV TAPOLGinoT EVOG
ovvOetov Tpoyphppatog mopEuPacns yio I PEATIOON TNG KOWMOVIKNG EXKOVOVIOG,
1oV Tpoypappatog SCIP og moudi pe SCD. To npdypappo SCIP cuvovale Oepamevtikeég
OPACTNPIOTNTEG TTOV GTOYXEVAV TNV EMEEEPYATIN TNG YADOGOAG, TNV TPOYLATOAOYIKN Kot
KOW®VIKY] KOTOVONOT), KOl OYEIICTNKE EEATOUIKEVUEVO GE GTEVI] GLVEPYOGIO UE TNV
owoyévelo Tov Toudov. H perétn axolovbnoe évo oyédo oto omoio kabe mondi
Aertovpyel g SKO TOV «IEPAUOTIKO CUGTNUOY, ETITPEMOVTOG TNV TOPAKOAOVONON
OALQY®DV TPV Kot LETE TNV TopERPaon. Zuykekplpéva, cuppeTeiye Eva ayopt 8 eTmv,
10 omnoio mpaypatonoinoe 20 ocvvedpieg pe eEewdkevpévo Aoyobepamevtn. Ot
Oepanevtikég emAoyéc Paciomkav 6e 0E0AOYNON TOV AVOYKOV TOV Todlo0, EVEM
TOPOTNPNOELS KOl TUTOTOMNUEVEG LETPNOELS TNG OEKTIKNG KOl EKPPOUCTIKNG YADGGG,
NG GLVOMIAIG KOl TV KOW®VIK®OV Oe&loTHTmV omd  yovelc kot SaoKAAoLS
cLAAEYONKavV pwv T Bepameia, petd tn Oeponeio ko oe emaveéétaon 6 unvov. Ta
amoteAéopato £0e1Eav PeATimon otTn OeKTIKN YADOOW, EVO 1 EKPPUCTIKY YADGGA
napépeve otobeprn. Xt cvvouldMa mapoatnpnOnKay onUavTikéS PBEATIOCES GtV
AVTOTOKPIGT, GTNV KOTAVONGN TNG YVAOONG TOV 0KPOATN, TN GEPA OMATNG Kot TNV
TPOCAPLOYT TOL VPOVS. O1 ddckaAol avEPepaV PEATIMON GTI GLUTEPIPOPA TNV TAEN
KoL 0TI 0€E10TNTEG AVAYVMOONG-YPAPNS, EVOD O YOVEIS AVEPEPAY EVIGYVOT) TOV AEKTIKMV
OAANAETOPAGEMY KO TNG QPN YNOTG TPOCOTIKAOV 16TopltdV. H pedétn avadeikvoet my
ToALTAOKOTNTO TV avoyk®v modiwv pe SCD kol ™ onpocio eEatopikevpuévng
Oepaneiog, tovilovtag TOov pOAO TNG TPAYUATOAOYIKNG TapéuPacns Kot Tng

GLGTNUOTIKNG LETPNONG TV anotedecpdtov (Adams et al., 2015).

Etvon a&loonpeioto 0T, N HETOYVOOTIKY ENYVOON amOTEAEL CNUAVTIKO GTOLYEIO OE
ovvleteg mopenPAcels Yoo ool Pe avomTLEIOKEG JATOPUYEG YADGGOS, WGTOGO M
£PELVO GYETIKA pe TOV TPOTO AELTOVPYIOG TNG OTO TMEPLEYOUEVO 1| TN dLdIKAGTio TG
Oepancioc mapauéver meplopopévn (Gaile & Adams, 2018). H avayvopion kon
TEPLYPAPT] EVEPYADV GLOTATIKOV TNG Oepameiag, OMMC 1 HETOYVOGTIKY EMLyvmon,
pumopel vo. copPdrer oty KoAOTEPT KATAVONGCT TOVL TPOTOL PBEATIOTNG TOPOYNG
oLVvOeTOV emKOVOVIOKOV Topeppdocmv. Me Bdon avutd to dedopéva, N HEAET TV

Gaile & Adams, (2018) avélvoe to pHETOYVOOTIKA GTOLXEIO KATO TN SLAPKELD U0
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napéupaong AoyoBepanciog SCIP oe moudd pe SCD kou €€€tace TN OLVOUIKN
dwdwacio g Oepomeiag. Edikotepa, emA&yOnkay oktd Prvteockomnuéveg cuvedpieg
Oepameiog Omd GCULUUETEXOVIEC O  TUYOLOTOUUEVN  €AEyyOuevn) Ookiun, UE
aAniemidpdoelc modov—Bepanevty and wévte moudd nikiog 5-10 etdv, mov
KAALTTTOY O10UPOPETIKA TPOPIA emikotvmviag kot tepiexopevo SCIP. Méow cuvovacuon
EMUYMYIKNG KOl TOPOYOYIKNG ovaALoNG avamthiydnke &va mAoIG10 K®OWKOTOINoNG
HETAYVOOTIKOV Ttepieyouévov (Metacognitive Coding Framework — MCF) kou d1e€ny6n
Oepatikr] avaivon. To omoteAéopoto aveESEEoV TNV TOPOVCIH HETOYVOOTIKNG
EMLYVOONC TOGO 6TO TEPLEYOUEVO OGO KO GTNV TOPAd0oT) TNG TaPEUPAOTG, LE TEGGEPQ
KOpla Bépata: yvodon yu 10 ATOHO, YVAOON Y TO €PY0, GTPOINYIKY] YVOOY Kot
napakorlovOnon/éleyyoc. H petayvootikn enlyvoon Ponnce ommv avdmtuén g
KOVOTNTOG TV TOOIMV VO TOPAKOAOLOOUV TIC YAMOGOIKES, TPOYUATOAOYIKEG KoL
KOWOVIKEG TOVG OeE10TNTEG, OAAG Kol TV dAA®v. TlapdAinia, o oyxedlAGUOC TOV
dpactnprotiTeV Kot ot péhodot Tapddoong eiyav KaBoploTikd pOLO GTNV TPOCAPLLOYY|
TOV UETOYVOOTIKOD TEPLEYOUEVOV, EVMD TO. EVPNUATO JELYVOVYV TAOC O EEEIOIKEVUEVOC
AoyoBepamevng xepileton TIg OmOUTNGELS TV OPACGTNPLOTITMY, T1 YVMOGT TOL OTOLOV
Kot TG pebodovg Oepameiog yw v emitevén tev otdoywv. H epappoyr tov
LETAYVOOTIKOV  mAowsiov umopel  va  Peitidost v vAomoinon  cuvletwv,

tekunplopévov topepPaceov (Gaile & Adams, 2018).

Opoimwg, n pedém tov Adams & Gaile, (2020) a&lohdynoe v €QOUPUOYN TNG
napépPaong SCIP oe mandid pe SCD 1 Yyning Agttovpywdrog Avticpd (HFASD),
€0T1alOVTaG TOCO GE PETPYOIUN OMOTEAECUOTO OCO KOl GTNV EUTELPIN TOV YOVEWDV.
Svppetelyav 20 moddr nikiag S5-11 etov, ta omoio evromiomnkav amd 15
AoyoBepamevtés oto Hvopévo Boaoiiero kot éloPav 20 cvvedpieg SCIP, pe touvg
AoyoBepamevTég Vo £Y0VV TPONYOLUEVMG eKTtodeLTEL Ko va Aapfdvovv emonteio. To
KOpLo epyareio aEloAOYNoNG NTAV 1 KAMUOKO ETITEVENG OGTOY®V TPOTIUNGEDV YOVEDV
(SCIP-GAS), 6mov o1 yoveilg 0p1oay TPELS TPOTEPULOTNTES EMKOIVOVIOG Y10 TO TToiLdi
toug pv TV mapépupaon (T1) kot a&roAdyncav v pdodo petd v mapéupoon (T2),
padi pe tig mapatnphoels twv Aoyobepansvtov. H migiovotnta tov Toudidv epedvice
TPO0d0 OTIC AEI0AOYNGELS TV YOVEMV KOl TV AOYODEPATELTOV, EVAD Ol YOVEIG
emPePaivcav oe peydho Pabuod Tic O€G TOVG EKTIUNGELC. LG OeVTEPELOVTA UETPAL
ypnoworomOnkav n Children’s Communication Checklist-2, to SLDT — Making

Inferences (mov a&oroyel TV woOVOTNTO TOV TOWUDV VO KOTOVOOUV EUUEGES
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TANPOPOPIEC KOl VITOVOOVUEVA) KOl Ol TOPATNPNOELS GUVOUIAMOKNG OAANAETIOpOONG
(TOPICC-2). Xta odevtepevovto pETpo mapotnpnonkov PeATidoel Kuplwg oTIc
wavotnteg e€ayoyng ovumepacpdtov (SLDT — Making Inferences) kot o7tig
a&lohoynoelg kowvmvikng cvvoptdiog (TOPICC-2). H pedétn €de1&e 6t 1 ypnon Hog
TPOTIUNCIOKNG, PACIOUEVIC OTOVG YOVEIG HETPNONG KOWMVIKNG EMKOWVMOVIOG lval
EPIKTN Ko YpNon o¢ epyoareio aglohdynong g OmOTEAEGUOTIKOTNTAG KOIV®VIKO-

EMKOWVOVIONKOV Ttopepfacenv yio tadid pe SCD 1 HFASD (Adams & Gaile, 2020).

Kepdalaro 8. Amoteréopata

8.1. Baowkég mpokicels ot otopopiky) owdyvoon ts SCD o€ oyfon
pe ™ AAD Kot TS YAMOOIKES OLUTAPUYES

H Biprioypapikr] avackdmnon avédele ONUAVTIKEG TPOKANGES OTN OLPOPLKN
duryvoon g SCD og oyéon pe ™ AAD Kot T1G YAWGGIKEG OATaPOUYES. ZVYKEKPIUEVAL,

cLALAEYOMKAY TO AmOTEAECUOTO OO LEAETES Y10l VO, EEETAGTEL TO GUYKEKPLUEVO {NTNLLCL.

[IpdTov, KataypaeNKe EKTETAUEVN EMKAALVYY GTO. GUUTTOUOTO, WOOATEPO OC TPOG
TIG QVOKOAIEG KOWMVIKO-TIPOYLOTOAOYIKNG emkovaoviag. MeAéteg dnwg avt) tov
Svindt & Surdnyi (2021) £deiéav 611 modd pe SCD kor AAD gppoavifovy KowvEg
dvoKOMeg oV KOTOVONGN EUUECOV VONUATOV, UETOPOP®OV KOl GOPKOGLOV,
JPOPOTOLOVUEVOL OMG MG TPOG TOVG VILOKEILEVOLS UNYUVIGUOVG: GTIC TEPUTTMGELG
AAD o1 dvokolieg cuvdéovtal meplocdOTEPO He TV Bewpia Tov vov, evd otig SCD
oyxetilovtal Pe YPOUUOTIKES IKOVOTNTEG. AVTO LTOONAMVEL OTL 01 dVO JTAPAYES OE

SpPopoTOI0VVTAL LOVO TOGOTIKA OAAG KO TTOLOTIKAL.

Agbtepov, M amovcio emOVOAOUBOVOLEVOV KOl TEPLOPICUEVOV GULUTEPIPOPDOV
amotelel T0 KOHPLO dyveoTikd kpitnplo dtdkpiong e SCD and tov avtioud (Simms
& Jin, 2015; Dame et al., 2024). Qot600, moAAEG perétec (m.y. Brukner-Wertman et al.,
2016; Flax et al., 2019) £&dei&ov OTL apKETA MO0 HE KOWMVIKA EAAEIHpOTOL
TaPoLGIALOLY TAVTOYPOVO NTLES EMOVOAUUPBOVOUEVEG CUUTEPUPOPES, YEYOVOS TOL
nepumAékel T Odyvoon. EmmAéov, og maidid pe vynAng AetovpykdTnNTog VTGO, M

duakpiorn and v SCD kabioctator akoun mo dvoyepng.

53



Tpitov, n oyéon He TIC YAMOOIKEG OlOTOPAYEG TOPOUEVEL au@iieyouevn. H
avaokonnon tov Taylor & Whitehouse (2016) ot n perétn tov Félix, Santos &
Benitez-Burraco (2024) avédeiav 61t 1 SCD ko ot Ewdikég Mwookég Alotapayés
(SLI/DLD) ocuyvad emkoAVOTTOVTOL, 1O10ATEPO OTNV MPOYUOTOAOYIKY YPNON TNG
yAdocag. ITlapdiinia, ot Saul, Griffiths & Norbury (2023) é£oeiav o611 o1
TPAYLOTOAOYIKEG OLOKOAEC omdvio eugovifovtal pepovouéva, «abmng ovyvd
OLVOOELOVTOL A0 YAWOGIKA EAAEILUATO 1] COUMTOUATO OVTIGHOD. Avtd 0dMyel g

VTOSLAYVOGT TOUSLDVY TTOV OEV TANPOVV AVGTNPE TO SLYVOOTIKE KPLTHPLOL.

Tétaptov, ot peréteg eviomilovy EAleyn a&lOmoToV Kol eEEIOIKEVUEVOV EPYOLEI®V
alohdynons. H avaoxomnon twv Gabbatore et al. (2023) vmoypauuice 61t TO
VIApYovIoL TeST Ogv glval apketd evaicOnta yw va eviomilovv TG AEmMTEG
dtpoporomoelg petatd tov dtatapaymv. [apopoing, n épevva tov Saul, Griffiths &
Norbury (2023) tévice 611 10 gpyareio CCC-2, av Ko ypfolno, o daympilel e
COQNVEWL TNV TPAYUOTOAOYIKN EMKOWVOVIOL amd T OOlKn YA®ooo 1 omd

XOPOKTNPLoTIKA AAD.

Téroc, mpoékvyav kot apeiPolriec oyetikd pe 10 xotd né6co n SCD pmopel va
OewpnOel pa Tpaypatikd Eexmplot dtayvootikny katnyopia. Ot Amoretti, Lalumera
& Serpico (2021) tévicav 61t dev vdpyovv apKeTd GTorKElo TOV VA delVoLV WG M
SCD éyet dwpopetikd aitio, dapopeTikn mopeia Oepaneiog 1 capeic Proloyucong
deiktec. 'Etol, vmoompiav O6tt cvyvd n SCD ypnowomoteitor g «xotnyopio

VTOAOIT®VY Y10l TOLSLAL TTOV SEV TANPOVV TANP®G TO KPLTNPLO TOL OVTIGHOV.

2uvolikd, ta amoteAéopato g PpAoypaiag Katadelkvoovy OTL 1 d1dKkpion Tng
SCD and ™ AAD ko Tic YAwookég dwatapayés elvar mepimiokn, kobodg facileTton o
AEMTEG OAPOPOTOMGELS GTNV EMKOIVOVIOKT AELTOVPYIX KOl GTN GUUTEPLPOPE, EVOD M
amovcio KatdAANA®v epyoreiov  afoloynong evioyver v afefardtmra. H
ETEPOYEVELD, TOV ELVPNUATOV Kot 1) EAAEWYT 1OYLPAV JYVOOCTIKOV EPYOAEI®V
KOTOOEIKVOOVV TNV OVAYKN Yo TEPIGGOTEPT] EUMEPIKN EPELVO Kol OVATTLEN

a&omotov pefddwv a&loAdynong.

8.2. AoyoOepamevtikég oTpaTnyIKES Yo TNV avTipeT@mon Ts SCD

H d1epedhivnon g amoteleopatikdtrag Aoyofepanentikdv mopeppdcemy yio v

SCD £yet avamtuyBel onpavtikd to televtaio ypovia, Pe apKETEG LEAETES VO, E6TIALOVV
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1060 0€ MOPASOCIUKES OEPATEVTIKES TPOGEYYIGELS OGO KOl GE VEOTEPES, TEXVOAOYIKA
vrootnplopeveg pebodoroyiec. Me PBaon ™ Piproypapikny avookdénnomn, ot 10
peAréteg mov €€etdlovv TV OmMOTEAESHOTIKOTNTO TV TapepuPdcewv yio v SCD
Tapovclalovy TOIKIAEG TPOCEYYIGEIS, WE OPIGUEVEG OTPATNYIKEG Vo gpeavilouv
UEYOADTEPT OMTOTEAECUOTIKOTNTA GE GVYKEKPIUEVA TTedia. Ot o cLYVE aVOPEPOUEVES
KOl €PELVNTIKA VTOGTNPWLOUEVEC OTPUTNYIKEG TEPIAAUPAVOVY TIG TEYVOAOYIKES
TOPEUPACELS, TIG KOWMVIKO-TPOKTIKEG TopeUPdoel Kabdg kot to  dounuévo

npoypdaupata 6nmwg to SCIP.

H peAiétn tov Chawla, Panda & Khullar (2022) £6e1&g 0Tt 01 T€(VOAOYIKEG EQAPUOYES
UTTOPOVV VO ATTOTEAEGOVV V0L YPNCLULO GUUTANP®UO GTIC Topadoctokég Oepaneieg. H
XPNOMN OL0OPAUCTIKMOV EPYOAELDV KO EEATOMKEVUEVOV EPAPLOYDV GAVIKE VO BEATIOVEL
TNV KOWOVIKY] OAANAETIOpAOT, VO TA TEWPAUATIKA dedouUEVO £0€1E0V OTL TETOLES
TapePPAGELS Elval EPIKTEG Kot LTOPOVV VO EVEOUAT®OOVV GE UOIKA TEPPAAAOVTAL.
Qo1660, 1 TEYVOAOYin OV VITOKAOIOTA TIG AUECEG AOYODEPAUTEVTIKEG TPUKTIKES, AAAA

Ae1tovpyel TEPIGGATEPO EVICYLTIKAL.

O Cordier et al. (2023) mpayHOTOTOINGOV GLUGTNUOTIKY OVOCKOTNGOY KOl LETO-
avdAivon, eetdlovtag TNV amoTELECUATIKOTNTO TOPEUPACEDY TOL GTOXELAY OTN
BeAtiwon TV GIMKAOV GYEGEDV KOl TNG KOWMVIKNG AEITOVPYIKOTNTOG GE OO0 LUE
dwpopeg  vevpoavartuélokég  owatapayés, meptiapPavouévng g SCD. Ta
anoteAéopata 0150V LKPE MG LETPLOL OPEAT O EVOOOUASIKEG CLYKPIGELS, OAALL T
VIEPOYN EVAVTIL TOV OUAd®V EAEYYOVL OEV MNTOV OTOTICTIKA onpoavtiki. Ot mo
OTOTEAECUATIKEG TAPEUPAGELS NTOV EKEIVES TOV EVOMUATOVAY TOVG GUVOUTATKOVS 5T
dwdwacio kot eotialov G  GULYKEKPLEVO YOPAKTNPLOTIKO 1TNG KOWMOVIKNG
aAnieniopaonc. H éAdewyn oyvpdv dapopdv vroypappiler v avéykn yo mo

OGTOYEVUEVA KOl ALGTNPA EPEVVNTIKA TPMOTOKOAAN €101Kd Yo tnv SCD.

[dwitepo evolapépov mapovotdlel mn oepd peretdv yopo and to SCIP, éva
eEedkevpuévo Tpoypappa mopépPaong v toadtd pe SCD. Ov Adams et al. (2012),
HECH OGS TLYOOTOMNUEVNG EAEYYOUEVNG OOKIUNG, £0e1&av OTL, av kol dgv vanpée
oNUaVTIKN BEATIOON GTN LOPPOGVVTOKTIKY SOUN TNG YADGGOC, KATAYPAPN KOV GOPEIS
TPodooL oTIG 0e&l0TNTEG CLUVOUIMOG, OTIG YOVEIKEG OVOPOPES KO OTIG EKTOOEVTIKES
emddcelg oty TaéN. Avtd vrodnAdvel 6t 10 TPdypappa SCIP eotialel kupiog ot

YPNOT NG YADOGCOS G KOWVMVIKA GUUPPALOUEVa, Topd OTIC OOpES NG YAwooac. H
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perétn Adams et al. (2015), o€ éva pepovopévo todt pe SCD, emPePainoe Tig BeTucéc
oAMayég oe  0e€lOTNTEG  GLVOUIMOG, GYOAMKY] TPOCOPUOYT] KOl  KOW®VIKN
aAAniemidopaon, vroypappilovtag tn onpacio g eEotopikevong oty mapépPacn. Ot
Adams & Gaile (2020) cuvéyioav v £pgvva, amodekvooviag 6Tl T0c0 ot yoveic 660
Kol 01 0EpAmEVTES VALY VAOPLOAY CTULAVTIKT TPO0O0 GTIC EXKOIVOVIOKES 0eE10TNTEG, UE
BeAtuboelg oe TuomomOMUEVE UETPO KOTAVONONG VTOVOOLUEVMV KOl KOWVMOVIKNG
ocvvopiMoc. EmmAéov, o1 Gaile & Adams (2018) mpocBecav pia véa Oidotaocn,
AVAOEIKVDOVTOG TOV POAO TNG LETAYVMOCTIKNG EMLYVMOONG O EVEPYOD GLOTOTIKOD GTNV
napéupaocn, mov Pondd to madld vo avartiEovy deglotnTeg mapakoAovONoNG Kot

VTOPPVOUIGNC TNV EMKOV®VIAL.

H ovykpirikn a&oAdynon outodv Tov HEAETOV avadEKVOEL OPIGUEVO KOO HoTiPa:
1 OMOTEAEGLOTIKOTNTO TOV TOPEUPACEDV EYKELTAL KUPIMG GTY YPNOT TG YADGGAS GE
QLOKA TAAICLN KO GTNV KOWOVIKY] OAANAETIOpAOT), TOV QOivETOL VAL £YEL LEYOADTEPN
emidpacn amd TV anin evtaTikn eknaidevon o€ YAwoowég dopés. H epmhoxn yovéwv
Kol oLVOUNAIKoV glval Kpiown, xaboOg moapepPAcES TOL EVOGOUATOVOLV TO
O1KOYEVELNKO Kot GYOMKO TAaictlo (Omwg tov Adams et al., 2012, 2015; Cordier et al.,
2023) «xotoypdeovv mO OVLCWCTIKA OQEAN o€ mpoayuatikd mepiPdilovta. H
eEQTOUKELOT) KO 1) TPOGAPLOYT TV TapePPloemy anoteAoOV Pactkd ototyeia, OTMG
EMONUOIVETAL a0 TIG UEAETEG OV OElYVOLV OTL 1| TPOCAPUOYN OTIS AVAYKES KAOE
nond10v elvar amapaitntn yo Oetikd arotedécpata. 2otd60, N PpAoypapic Bpicketon
aKOUN GE GTASI0 SLAUOPPMOTG, KL 1 EAAELYN IGYVPDOV SLPOPADV GE OPIGUEVEG LEAETES
(m.y. Cordier et al., 2023) vroypoppiler ™MV avaykn vy qLGTNPOTEPA TEIPOLOTIKA
oxéool Le peyoAvtepa delypata, MoTe va SIpopemBel (o o caPng EKOVO GYETIKA

LLE TNV OTOTEAECUATIKOTNTA TOV OLOPOPOV TAPEUPACEDV.

YUvoMKd, ot AoyoBepamevTikés oTpaTNYIKEG Tov  €xovv  omodeybel  mo
aroteleocpatikég yoo moudowd pe SCD eivon ekeiveg mov ovvovalovv GToyevuévn
OWUCKOAIL TPAYUOTOAOYIKAOV OeE0TNTMV, €VEPYO GULUUETOYN OWKOYEVELNS KOt
GLUVOUNAIK®OV, KOOMDGS Kol LETAYVOOTIKEG GTPOTNYIKEG TOV EVIGKVOVV THV AVTOPPLOLLIOT|
otV emikowvovia. To SCIP armotelel mpog to mopdv TV To TEKUNPLOUEVT TapEpPaon
vy v SCD, pe eravorapPoavopevo Beticd anoteAéopato 6€ TOAMOUTAEG LEAETES, EVOD
Ol TEXVOAOYIKES EQAPUOYES OEYVOVV VTOGYOUEVES OVVATOTNTEG MG CLUTANPOUOTIKA

epyoreia. QotdG0, 1 egpeuvnTikny Pdon mapopével TEPLOPICUEVT], Kol UEAAOVTIKEG

56



perétec yperdlovror yioa va kabopicovv pe peyoAdtepn akpifela moleg oTpaTnyikég

£YOUV TN LEYAAVTEPT KOl TTLO OTAOEPT] OMOTELECUOTIKOTNTAL.

Kepaiaro 9. Xviftnon

9.1. ZVvoyn TOV 0TOTEAECUATOV

Oocov apopd ™ dapopikn dtdyvoon ™ SCD, n vrdpyovosa Pipioypapio kol ot
EMOTNUOVIKES PEAETEG TTOV €YOLV OMuoctevdel péypt oNuepa KATAOEKVOOLY OTL M
dtdkacio oty ToPoLGLAlel ONUOVTIKEG TPOKANGELS Kot dvokoiie. Mio amd Tig
KOPLEC TPOKANGELS TTOV OVOKLTITOLV GYETILETOL HE TNV EKTETAUEVN] ETKAALYN TOV
CUUTTOUATOV Kot TV Yapaktnplotik®dv g SCD pe exelva aAAov dtotapaymdv, 10ime
pe ™ Awrtopoyn Avtiotikod Odopotog (AAD). Zvykekpiuéva, 1 ETKOALYT 00T
aPOPA KUPImG TIG KOWVMVIKO-TPOYUOTOAOYIKES SOVOKOAES TOV EREAvVICOVY T, ATOMOL LE
avTég TG drayvmaoels (Svindt & Suranyi, 2021). H dvokoAio avtr Kabictator akdun wo
£vtovn S10TL 1] OMOVGI0 TEPLOPICUEVOV KO ETAVOAAUPAVOUEVOV GUUTEPLPOPADV, TOV
ovyva Bempodvtar facikd yopaktnpiotikd g AAD, dev anoterel amapaitnto ctoryeio
vt dtdyveon g SCD kot 1 dmoapén Tovg 1 1 amovsio Tovg OV Evol TAVTA GOPDG
kP, YEYOVOS OV SLGYEPULIVEL TEPULTEP® TNV KAMVIKT dtopopodtdyvmon (Simms

& Jin, 2015; Flax et al., 2019).

EmumAéov, n ewdva ¢ dotapoyng TEPIMAEKETOL TEPULTEP® OO TIC OLOIOTNTEG TTOV
mapovotdlel pe dAleg YAwooikég datapayss, ommg n Ewdwn Nooowkn Awtapoyn
(SLD M n Avartvéuokn 'ooown| Awtapayr (DLD), ot omoieg yopaktnpilovratl and
OVOKOAIEG OTNV YAMOGOIKN aVATTLEN Kol EMKOWV®VIA, Kol cuyva popalovior Kowd
yopoktnprotikd pe v SCD (Taylor & Whitehouse, 2016; Félix, Santos & Benitez-
Burraco, 2024). H Ynapén avtdv TV OpotoTHTov Kobiotd akdun mo ToAOTAOKN TV
KAMvikny d1dyvoon, kabog amortel TpooekTikny 0E0AOYNoT Kot O10popodidyvmon).
Emumpdcbeta, n Edderym a&idmotomv Kot eEEOIKEVUEVOV epYOAEi®V a&OAOYNONG Kot
S yvooTik®V HeEBOd®mV amoTeAel pio GNUOVTIKY] Kot SlopKY] TPOKANGN Yo TOUG
enayyelpatieg vyeiog kot £101ko¢ oty avantuén. Zopuemva pe Gabbatore et al. (2023),
N amovoia €101V Epyaieimv duoyepaivel TV akpiPn kot ykapn dtakpion g SCD
amd  GAAeg  OlaTOpoyES KOl KOTOOTAGEWS, yeyovdg mov  emmpedlet v
OMOTEAECUATIKOTNTA TG O18yVOONC KO TNG TopERLPAoTC.
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Emiong, a&ilel vo onueimBel 0TL optopévol EpEVVNTEC KOt EMGTLOVES AUEIGPNTOOV
™V €YKLPOTNTO Kot TNV KaBoAkn amodoyn T SCD ¢ por avtotedn kot Eexymplot
dwtapayn. Yrootnpilovv 6ti 1 SCD cuyvd Asttovpyel TeplocdHTEPO MG oL «OLAYVmON
VTOAOIT®OVY N L GVALOYT CUUTTOUATOV TOV TPOKVITOVV ATtO GAAES SATOPOUYES Kot
dvokoMMeg (Amoretti, Lalumera & Serpico, 2021). Avto to {ftnua vroypoppilet v
avaykn  TEpUTEP®  €pELVOC Kol KMVIKNG  emefepyociog, TPOKEWWEVOL Vo
doaenNVIoTovy T Opto. Kot 1 evon g SCD kat va emtevybel po o akpiPng Kot

OLLOOYEVNG TPOGEYYIOT GT OAYVMOOT| TNG.

[Mopdiinia, mn  Olepebhvnon TG  OTOTEAECUATIKOTNTOS — AOYODEPUTEVTIKOV
napepPacewv yo v SCD, deiyvel 0Tt Ta TeAevTaio ¥povia Exel oNUEI®OEl GNUAVTIKY
TPO0O0C, HE OVENVOUEVO EVOLOPEPOV TOCO Y10 TIC TOPAOOGLOKEG OGO KOl Yol TIC
KOWVOTOHEG, TEYVOAOYIKA vrootnplopeveg mpooeyyicelc. Ot pehétec mov €xovv
avackonn el vroypappilovv 6Tt 01 O ATOTEAEGUATIKES TOPEUPACELS Eival oTEG TOV
eotialovv ot ¥PNon TG YADNCOOG GE TMPOAYHOTIKE KOW®VIKG TAaiola, divovtog
Wuaitepn EUPOOT) GTN CLUUETOYN TNG OKOYEVELNG KOl TV GUVOUNAIK®OV TOV Taid100.
[dwitepa o mpodypappa SCIP mapovoidlel otabepd Oetikd amoteléoparta (Adams et
al., 2012; Adams & Gaile, 2020), evioyvovtag 0eE10TNTESG KOWMVIKNG GLVOMIALNG,
EMKOWVOVIOG KOl  EKTOLOELTIKNG  TPOGOPUOYNG. Tovtdypova, Ol  TEXVOAOYIKES
napeUPAcELS paiveTal TmMG SBETOVY VITOGYOUEVES OLVATOTNTES MG CLUTANPMLOTIKA
epyoreia (Chawla, Panda & Khullar, 2022), 61060 dev pmopolv va avTIKaTosTHGOVV
TAp®G Vv dupeon, o (dong Bepomevtikn drodikacio. Xvvolkd, mpoPdAieTon m
onpacio g eéatopikenong TV mapeUPAcE®V, TG TPOCUPLOYNS OTIC OVAYKES KAOE
oS00 Kot TNG EVTAENG TOVG GTO OIKOYEVELNKO Kot oxoAKO mepiBdiiov. Tlapd tavta,
N epguvnrtikn PBdon cvveyilel va givol TePOPICUEVN KOl OTALTOVVTOL O CAVGTNPE
TEWPAPATIKA  oYE00. Pe  UEYOADTEPO Oelypoto Kol  PEYOADTEPN EMIGTNLOVIKY

avotnpoétta (Cordier et al., 2023).
2UVOMKA, M TapovGA AvacKOTN o™ Oglyvetl OTL:

e 1 O10POPIKN OLAYVOGCT| TAPAUEVEL TEPITAOKT, AOY® EMKOADYEWDV KOl EAMITOV

epyoreiov,

o OMOUTEITO TEPOLTEP® EUTEIPIKT] EPELVA Y10, VO SIEVKPIVIGTOLV TaL Opta TG SCD

amd ovyyeveic dtatapayEs Kot va evioyvbel 1 tekunpioon tov topepPacemy.
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e 0l TOPeUPAOELS HE KOWMVIKO-TPOYUOTOAOYIKO TPOCAVATOMGUO givor 7o

OMOTEAECUATIKEG OO TNV EULPOOT) OTIS YAMOOIKES OOUES.

e 1 EUTAOKN OIKOYEVEWS KOl GCUVOUNAIK®V evioyvel To  Oepamevtikd

OmOTEAECLLATOL.

H etepoyévela tov evpnudtov katadeikvoel 6Tt SCD Bpioketon akdun ce 6Ttdd10
EVVOLOAOYIKNG Kot KMVIKNG dtapdppmong. o to péddov, n avémtuén aidmotov
SYVOOTIK®V EPYOAEIMV KOl 1 CLOTNUOTIKY 0EOAGYNON CTOXEVUEV®VY TAPEUPAGEDV
ATOTEAOVV KPIGUUES TPOTEPALOTNTEG TOCO Y10, TNV £PELVA OGO KOl Yo, TNV KAVIKN

TPOKTIKY.

9.2. IIepropropoi TG peréTng

Evd n pehétn mapéyet £va GOVOAO GNUAVIIKOV TANPOPOPL®OV oyeTkd pe v SCD,
evromiloviar Opmg Ko opiopévol meplopiopol. [T de€odkd, n mopovca epyacia
Baciotke amokAeloTikd o€ PPAOYPOQIKT aVOCKOTNON, YEYOVOS TOV GUVETAYETOL
OPIGUEVOVG TTEPLOPIGOVG OGOV apopd TV a&tomiotio Kot TV TAnpdtta 6. [pdTov,
N dwbéoun Ploypapia oxetikd pe v SCD mopapével TEPlOPIoUEVT KOl GUVEXDG
eEeMooetat. Ot meptocOTEPES OO TIC LIAPYOVGEG LEAETES OlafETOVY LKkpd detypata i
eoTdlovV o€ PEAETEC TEPIMTOOTG, YEYOVOS TTOV LEUDVEL TN SLVATOHTNTO YEVIKEVOTG TOV

AmOTEAECUATOV Kot KaB16TA SVGKOAN TNV £EAYMYT EVPVTEPMOV CLUTEPACUATMV.

Agbtepov, mapatnpeiton peydan etepoyévela ota pebodoroyikd epyaleio Kol ota
Y VOOTIKA KPLTNPLOL TOL YPNCUYLOTOOVVTOL GE SLUPOPETIKES EpeLVeS. [ToAAEG perétec
a&oroyovv v SCD pe gpyodeio mov dev £xovv oYedOGTEL EWOIKA Y00 VTNV, OTMOG TO
CCC-2, yeyovog mov duoyepaivel tn cHYKpPLoN TOV OMOTEAEGUATOV Kot QVEAVEL TNV
afefordmra oYETIKA e TO OPLOL KOL TO YOPOKTNPIOTIKE TNG dtaTapayns. Tavtoypova,
£VOL OTUOVTIKO HEPOS TV EPELVAV dgv dlapopomotel emapkmg v SCD oand dAleg
mapeppepeic dratapayés, Ommg N AAD Ko o1 YAwooikég dwatapayss (SLI/DLD). Avto
EXEL OC GLVEMELD TNV OAANAOETIKOALYT TOV ELPNUATOV Kol TNV SVGKOAlM oTnV
AmoUOVMOOT] TOV GUYKEKPIUEVOV YopaKTpoTik®v ¢ SCD, pe arotéieoua va etvor

dVGKOAN M €0 y@YN CAPDV Kol SLOUKPITAOV GUUTEPUCUATMV.

2uvolkd, ot mpoavaeepBivieg mepropiopol vroypoaupilovv v avdykn yuo
TPOGEKTIKT epunveio TV Tpexdvimv supnudtov. ['a v tepartépm kotavonon kot
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a&oroynon g SCD, eivan arapaitnreg peAloviikég Epevveg mov Bo Pacilovion og
peyoAvtepa detypota, 0o ypNOIUOTOI0OHV EVOTOMUEVO KOl EWOIKG OLOUOPPOUEVA
dwyvootikd epyoieio kot Bo epappolovv cuykprtikég pebodoroyieg. Movo €tol Oa
evioyvbei n aflomotio Kol N €YKLPOTNTO TOV OMOTEAECUATOV Kol Bo Tpowbnbei 1

EMIGTNUOVIKT] YVAOOT YOP® otd o T dtaTopoyn.

9.3. IIpotacelg Yo peAAOVTIKIY EPEVVO,

H Biproypagikn avackdnnorn Kotadeikvdel 01t n €pguva yopw ard tv SCD
Bpioketot KON GE TPOLO GTASIO0, LE TEPLOPIGUEVE OESOUEVA GYETIKG e TNV £YKVPN
SAyvmon Kol TNV amoTEAEGUATIKOTNTO TV TapepPacewv. Me Bdon ta amoteAéopata,
TPOKVTTOVY 01 0KOAOLOEG TPOTAGELS Yoo LeEAAOVTIKN €pevva. Edkotepa, ypetdlovion
pokpompoBeceg LEAETES GYETIKA e TNV TOpEia Kot T oTafepOTNTA TOV EAAEIUUATOV
OTNV KOWMOVIKY ETKOWVMVIO KoL TNV TPOKTIKY EMKOWV®Via Kab’ OAn ™ didpkelo TG
avantuéne. Kot wdAl, yio va tebei o didyvoon SCD, ta modid mpénet va dtabétovv
emopkelg deEdtTeg AOYOL KoL YAMGGOS, MOTE Vo eVTOTILOVIOL GLYKEKPLUEVQ
EAMEILLATO OTNV TPOPOPIKT TPOKTIKY emKovevia. Agdopévov OTL 1 ddyveon g
SCD npovmoBétetl tnv vmapén enapKdV YA®SoIKOV 0e10TtTmV, N épguva Ba Tpémel va
€0TLALEL TNV NAMKLOKT OUAd0 TV ToddV 4—5 €TV Kot dve. Avtd glval GNUOVTIKO,
0Tl 68 OTES TIC NAKIEG UTOPOVV VO EVTOMIGTOVV GLYKEKPIUEVE EALEIppOTO GTNV
TPOKTIKY| EMKOWVOVID, TOV Bo emTpEYouv TV £ykaipn Sdyvmon Kol TV avarTtuén
napeppdoewv mov Ba eivol TPOGaPUOGHEVES OTIC avayKeS KAOE Tadov. Me tov tpdmo
avtov, Ba dtevkoivvOel | Eykonpn moappfacn, n onoia givarl (wTikNg onuaciog yo v
amoteAecpaTIKOTNTA TG BepamevTikng dtadikaciog kot TV PEATIOON TG KOWMVIKNG

AEITOVPYIKOTNTOS TOV TOLILDV.

Yuvenwg, M épevva Ba mpémel v e0TIAlEL 0 OElYUATO TTOOUDY TPOCYOAKNG Ko
oYOMKNG NAKiog oG BAon Yo TV Tapovsioon TV copntopdtov. Emmiéov, ya va
katavonOei n e£EMEN T draTapayg, To SetyoTa TPEMEL VoL TAPOKOAOLOOVVTOL LE TNV
mhpodo Tov ypdvov. Ot pokpompdbecpeg peréteg Bo emTpéyouy Tn GTOTICTIKN
avéilvon tov kputnpiov odyvoons, Aaupdavoviag voyn v nAkio kot GAAOVG
TOPAYOVTES, OTMG TO EMIMESO AVATTVENG. ZVYKEKPILEVO, VITAPYEL EVTOVT OVAYKT] Y10l TN
dnpovpyia a&OTOTOV, EVOICONTOV Kot TOMTIGHKA £YKVP®V pYaLEiDV a&lOAOYNONG,

ta omoia. O umopovv va petpodv pe axpifela ta yopakmnpiotikd g SCD. ‘Eva
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ONUOVTIKO Prito TPOG TV KaTavonomn ¢ mopeiog tng datapayng Oa etvon | avémroén
n/xon n emkvpwon gpyoreiov a&loAdynong mov Ba petpoiv kai Bo Tapakoiovbovv Ta
YOPOKTNPLOTIKA NG O1dyvmong ¢ SCD kot v e£€MEN Tovg pe v mdpodo Tov
ypovou (Miller et al., 2015). Avtd ta epyodeio Oa Tpémel va Exovv Tn duvatdTTO VoL
TapakoAovBovV TV eEEMEN ¢ datapayng oe Pdbog ypdvov kot va daympilovv Ta
ovuntopate ™ SCD and dAdeg vevpoavamtuélokés dlatapayss, Ommg 1 AAD 1 ot
yYAooowkés dwtapayés (SLI/DLD). H avantuén tétoiov epyaieimv Bo gvioyvost )
dwyvootikn axkpifeta kot o amoteAécel TOADTIHO epYaAEio Yio TV aELOAOYNON TG
OOTEAEGLOTIKOTNTOG TOV TOPEUPACEDY, EMTPEMOVIOG OTOVG EMOYYEALOTIEG VO

ox€018L0VV O GTOYEVUEVES Kol EENTOUKEVUEVES GTPATIYIKEG Bepameiog.

Extdég amd 11¢ mapoamdve TPOTACELS, 1 JEPELNON TOV KOW®MV KOl SOKPLITOV
aToA0YIK®V Tapoydviev e SCD oe oyéon pe dAleg vevpoavamtuElakes dtatapoyés,
omwg N AAD ko GAAeg YAWOGIKEG Oratapayés, eivor (otikng onuacioc. H epappoyn
TOAVTPOTIKNG AELOAOYNONG, TOV GLVOLALEL TAPATNPNCELS, AVOPOPES YOVEWDVY, GYOAKES
TANPOPOPIES KO TUTOTOUNUEVE, TEGT, LWITOPEL VO TPOGPEPEL AL TTLO OAOKAT|POUEVT KOl
aKpiPn eovo TOV SPOP®OV Kol TOV EMKOADYEDV UETAED OLTOV TOV JOTOPOYDV
(Saul, Griffiths & Norbury, 2023). Avt6 Oa fondnocel oTov KaAdTEPO doY®PICUO TOV

SYVOOEWMV Kol GTNV AmoTeEAECUATIKOTEPN KaBodnynon g Oepamneiog.

Téhog, perlovtikég épevves Ba mpémel va €0TAOVV GTNV TOPAKOAOVON O™ KoL TNV
aSloAdynon g JSTHPNoNG TOV OTOTEAECUATOV TOV AOYOOEPOATELTIKOV Kot
KOWOVIKO-TPOKTIK®V  mapepPdocwv oe  PdBog ypoévov Kol o€ SPOPETIKA
nepPdAlovia. Avtd mepthapuPdvet v afloAdynon NG  OMOTEAEGUOTIKOTNTOG
TEYVOLOYIKMV epYyaieimV Kot mpoypappdtov, Onws to SCIP, dote va domiotwbel katd
1660 o1 BeTIKEG EMOPAGELS dLOTNPOVVTOL KO HETE TNV OAoKANpwon g Bepamneiog
(Adams et al., 2012; Cordier et al., 2023). Avtéc o1 peiéteg Bo dSOGOVY TOAVTIES
TANPoPopies Yo TN pakpompodfeoun enidpacn tov mapepPdocwv kot 0o copPaiiovv

o Pertioon TOV 6TPATNYIK®OV VTOSTNPLENG TV Tadidv pe SCD.

Yvvortikd, av Kot 11 SCD amotelel o véa kot akopun adlevkpiviotn dtatapayr|, ot
emoyyehpotieg vyelog Kol Ol €PELVNTEC UTOPOVV VO OVIAGOLV  TOAVTILQ
ocoumepdopato amd ) dwbéoiun Piproypagio oYETIKA LE TIC TPOKTIKES OOTOPOYES
G YADOGGOG Kot GAAES VELPOAVATTLEINKES SLOTAPOYES TTOL EMNPEALOVY TNV TPOKTIKN

emuowvavia. O teMkoc otdyog Ba eivar n Bertioon g kotavonong, n avdmtuén Ko
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emkvupmon epyareiov allohdynong kot mopepPacemv, Kabmg Kot 11 OAOKANP®UET
KOTOVONOT TOV KOOV KOl TOV HOVOSIK®OV oUTIOAOYIKOV Tapayodviov g SCD ot

oyxéon pe aAleg vevpoavamtuilokég datapayés (Miller et al., 2015).

XYMIIEPAXMATA

Yvvoyilovtag, dtopaiveTor OTL VIAPYOVY TEPLOPICUEVES YVAOOELS CYETIKA UE TIC
SYVOOTIKEG TPOKANGELS Kot TIG Olabéoiuec mapeppaoelc otnv SCD. Av ko 1 GYETIKN
épevva. Pploketor axoun o€ opyKd oTAdlo, TO EvpNUOTe  Ogiyvouv OTL M
OMOTEAECUATIKOTNTO TOV OEPATEVTIKAOV GTPATNYIK®V, OTT®G TO TpoOYypoppa SCIP kot ot
AAPOPES TEXVOAOYIKEG TOPEUPATELS, EVIGYVETOL OTOV SIVETOL EUPOCT] GTIV KOWVMOVIKN
YPNOMN NS YADGGOG KOl OTAV EUTAEKOVTOL EVEPYE Ol OIKOYEVELEG KO Ol GLVOUNALKOL.
[Top' 6Aa avtd, N peyddn emucdioyn pe ) Awotapoayr] Avtiotikov Pdopatog kot M
neploplopévn  aflohoyikr]  pebodoroyio  dnmuovpyodv  Svokoiieg ot Goen
dtpopodidyvmorn Kot toviCouv v avaykn o mepoutépm Epegvva. H Eddewym
afomotov  gpyadielov  aEOAOYNONG KOL T TOKIAOUOPPIO. TMV  EPELVNTIKMOV
OMOTEAECUATOV  OVOOEIKVOOLV TNV  OVAYKY] OVATTUENG  EWOIKAV  SYVOCTIKOV
EPYOAEI®V, HEYOADTEP®V KOL MO OVIWIPOCHOTEVTIKOV OEYUATOV, KOOOS Kot
paxporpofecpumv peret®mv. Me Baon ta vdpyovTa 0E00UEVA, 01 LEAAOVTIKEG EPEVVEC
Oa mpémel va e6TIAGOVY 6T dNovpYia EVaicONTOV Kot TOMTIGHKA £yKupmv HeBOdmV
afloAdynong, oty Katavonon TOV  OUTIOAOYIKAV — TOPAYOVI®V Kol GTNV
TopaKoAoONoN TG LOKPOTPODECUNG ATOTEAECUATIKOTNTAG TOV TopEUPdoemy. Avtd
Oa emétpeme oV KOAVTEPO OSaywplopd ¢ SCD and cvvoeeig dwatapoayés kot Oa
Beltiove Tig Bepamevtikéc mpooeyyioels, CLUPAAAOVTOG OTNV ATOTEAEGUATIKOTEPN

VROGTNPLET TOV ATOUMV LE QLTI T OLALTOPOYT.
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IHAPAPTHMA A

Children’s Communication Checklist-2 Screener (Variety — the Chil-
dren’s Charity of Victoria, 2019)

The Children’s Communication Checklist _
Second Edition CCC 2

By D.V.M. Bishop

INSTRUCTIONS

The CCC-2 was developed to help us understand more about communication strengths and difficulties in children.
Although we can get an idea of how a child communicates by using language tests, it is helplul to also find out how
the child behaves in an everyday setting. You can help us do this by completing the items on the next three pages.

This checklist contains a series of statements describing how children communicate. For each statement, you are asked
to give information about the child whose name (or code number) appears below. You are asked to judge whether you
have observed that behaviour;

0. less than once a week (or never)

1. at least once a week, but not every day

2. once or twice a day

3. several times (more than twice) a day (or always)

Please write the number in the box for each item, choosing the response that, in your judgement, best describes the
child. If you find it hard to make up your mind, think over the last week, and try to remember how often you have
observed the child behaving this way.

Please read each item carefully. Do not leave any items blank. If you are really unable to make a judgement, please
put an X against that item, and add a comment if you wish.

Name or code number of child: Gender:

Date of birth: Today's date: Age:

Your name (person completing the checklist):

Your relation to the child (i.e. parent, speech therapist, etc.):

(For respondents other than parenis] How long have you known this child?

Has s/he ever had a permanent hearing loss diagnosed? YES |—| NO I:‘
If YES, please give further details below.

Has s/he any permanent physical handicap or chronic lllness? YES l:‘ NO I:I
If YES, please give further details below.

Is English the main language spoken at home? YES l:l NO D
If NO, please give further details below.

Is s/he able to string words together in sentences? YES i:l NO D

The CCC-2 is intended to be used with children who can talk in simple sentences,
50 if you have ticked NO, please do not complete any further questions

Additional details:

80




Children’s Communication Checklist (CCC-2) _ by D.V.M. Bishop

Please enter a number in the L1 bor in the right hand column, as follows:
0 = less than once a week (or never); 1 = at least once a week, but not every day
2 = pnee or twice a day; 3 = several times (more than twice) a day for always)

1 Gets mixed up between he and she so might say “he” when talking about a girl, or “she” when talking
about a boy

2 Simplifies words by leaving out some sounds, e.g. “crocodile” pronounced as “cockodile”, or “stranger”
as “staynger”

3 Appears anxious in the company of other children

4 Makes false starts, and appears to grope for the right words: e.g, might say “can [ - can I — can - can |
have an - have an ice-cream”

5 Talks repetitively about things that no-one is interested in

6 Forgets words s/he knows - e.g. instead of “rhinoceros™ may say “you know, the animal with the horn
on its nose...”

7 With familiar adults, seems inattentive, distant or preoccupied

8 Looks blank in a situation where most children would show a clear facial expression -
e.g. when angry, fearful or happy

9 When given the opportunity to do what s/he likes, chooses the same favourite activity
[e.g. playing a specific computer game)

10 Uses terms like “he” or "it” without making it clear what s/he is talking about. For instance, when talking
about a film, might say “he was really great” without explaining who “he” is

11 Says things that s/he does not seem to fully understand (may appear to be repeating something
sihe’s heard an adult say). So, for instance, a 5-year-old may be heard to say of a teacher "she's got
a very good reputation”

12 Mixes up words of similar meaning. e.g.. might say “dog” for “fox”, or "screwdriver” for “hammer”

13 Is babied, teased, or bullied by other children

14 Does not look at the person s/he is talking to

15 Misses the point of jokes and puns (though may be amused by nonverbal humour such as slapstick)

16 Is left out of joint activities by other children

17 Gets mixed up between he/him or she/her, so might say “him is working” rather than “he is working”,
or “her have a cake” rather than “she has a cake”

18 Uses favourite phrases, sentences or longer sequences in rather inappropriate contexts. E.g., might say
“all of a sudden™ rather than “then”, as in "we went to the park and all of a sudden we had a picnic”,
Or might habitually start utterances with “by the way”

19 Gets confused when a word is used with a different meaning from usual: e.g. might fail to understand
if an unfriendly person was described as “cold” (and would assume they were shivering!)

20 Stands too close to other people when talking to them

21 Talks to people too readily: e.g. without any encouragement, starts up a conversation with a stranger

29 Talks abour lists of things s/he has memorised e.g., the names of the capitals of the world, or the names
of varieties of dinosaurs

23 Pronounces words in an over-precise manner: accent may sound affected or “put-on”, as if child
is mimicking a TV personality rather than talking like those around him/her

24 Pronounces words in a babyish way, such as “chimbley” for “chimney” or “bokkle™ for “bottle”

95 Can be hard to tell if s/he is talking about something real or make-believe

26 Moves the conversation to a favourite topic, even if others don’t seem interested in it
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Children’s Communication Checklist (CCC-2) by D.V.H._ I_iis@

Please enter a number in the ] bar in the right hand column, as follows:
0 = less than once a week [or never]; 1 = at least once a week, but not every day
2 = once or fwice a day;, 3 = several times (more than twicel a day (or always)

27 Produces utterances that sound babyish because they are just 2 or 3 words long, such as "me got ball”
instead of “I've got a ball” or “give dolly” instead of “give me the dolly”

28 Ability to communicate varies from situation to situation - e.g. may cope well when talking one-to-one
with a familiar adult, but have difficulty expressing himfherself in a group of children

29 Leaves off beginnings or ends of words, e says “roe” instead of “road” or “nana” instead of “banana”

30 Repeats back what others have just said. For instance, if you ask, “what did you eat?” might say,
“what did | eat?”

31 Ignores conversational overtures from others {e.g. if asked, “what are you making?” does not look up
and just continues working)

32 Mixes up words that sound similar. e.g. might say “telephone” for “television™ or "magician” for “musician”

33 Hurts or upsets other children without meaning to

34 Takes in just 1-2 words in a sentence, and so misinterprets what has been said. E.g. if someone says
“1 want 1o go skating next week”, sfhe may think they've been skating, or want to go now

35 It’s difficult to stop him/her from talking

36 Leaves off past tense — ed endings on words, so might say “John kick the ball” instead of “John kicked
the ball”, or "Sally play over there” instead of “Sally played over there”

37 Tells people things they know already

38 Makes mistakes in pronouncing long words; e.g. says “vegebable” rather than “vegetable” or “trellistope”
rather than “telescope”

39 Fails to recognise when other people are upset or angry

40 Gets the sequence of events muddled up when trying to tell a story or describe a recent event.
E.g. if describing a film, might talk about the end before the beginning

41 Is over-literal, sometimes with [unintentionally) humorous results, E.g., a child who was asked
“Do you find it hard to get up in the morning” replied “No. You just put one leg out of the bed and
then the other and stand up.” Another child who was told “watch your hands™ when using scissors,
proceeded to stare at his fingers.

42 Includes over-precise information (e.g. exact date or time) in his/her talk, e.g. when asked "when did you
go on holiday™ may say “13th July 1995" rather than “in the summer”

43 Leaves out “is”, and so says “Daddy going to work” rather than "Daddy’s going to work™ or “Daddy is
going to work™. Or might say “The boy big” rather than “The boy is big”

44 Mispronounces “th” for *s™ or “w” for “r". E.g. says “thoap” instead of “spap” or “wabbit” instead
of “rabhit”

45 Asks a guestion, even though s/he has been given the answer

46 s vague in choice of words, making it unclear what s/he is ralking about, e.g. saying “that thing”
rather than “kettle”

47 Shows interest in things or activities that most people would find unusual, such as traffic lights,
washing machines, lamp-posts

48 Doesn't explain what s/he is talking about to someone who doesn't share his/her experiences;
for instance, might talk about “Johnny” without explaining who he is

49 Surprises people by his/her knowledge of unusual words — uses terms you'd expect to hear from an
adult rather than child

50 It is hard to make sense of what sfhe is saying (even though the words are clearly spoken)
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Children’s Communication Checklist (CCC-2) by D.V.M. Bishop

Please enter a number in the [ bor in the right hand column, as follows:
0 = less than once a week (or never); 1 = at least once g week, but not every day
2 = pnee or twice a day; 3 = several times (more than twicel a day (or always)

The questions so far have asked about difficulties children may have that affect communication. The remaining questions

ask about communicative strengths.

Please respond 0 to 3, as before, but remember that now a 0 response would mean that a child lacks this strength, and

a 3 would indicate good communicative skill.

51 Speaks clearly so that the words can easily be understood by someone who doesn’t know himfher very well

52 Reacts positively when a new and unfamiliar activity is suggested

53 Talks clearly about what sfhe plans to do in the future (e.g. what s/he will do tomorraw, or plans for
going on holiday)

54 Appreciates the humour expressed by irony. Would be amused rather than confused if someone said
“isn’t it a lovely day!™ when it is pouring with rain

55 Produces long and complicated sentences such as: "When we went tn. the park I had a go on the swings™;
“I saw this man standing on the corner”

56 Makes good use of gestures to get hisfher meaning across

57 Shows concern when other people are upset

58 Speaks fluently and clearly, producing all speech sounds accurately and without any hesitation

59 Keeps guiet in situations where someone else is trying to talk or concentrate (e.g. when someone else
is watching TV, or duting formal occasions such as school assembly or a religious ceremony)

60 Realises the need to be polite - would pretend to be pleased if given a present s/he did not really like,
and would avoid making personal comments about strangers

61 When answering a question, provides enough information without being over-precise

62 You can have an enjoyable, interesting conversation with him/her

63 Shows flexibility in adapting to unexpected situations: e.g. does not get upset if sfhe planned to play
on the computer, but has to do something else because it isn't working

64 Uses abstract words that refer to general concepts rather than something you can see - e.g. “knowledge”,

“politics”, “courage”

65 Smiles appropriately when talking to people

66 Uses words that refer to whole classes of objects, rather than a specific item. E.g. refers to a table,
chair and drawers as “furniture”, or to apples, bananas and pears as “fruit”

67 Talks about his/her friends; shows interest in what they do and say

68 Explains a past event (e.g. what sfhe did at school, or what happened at a football game) clearly

69 Produces sentences containing “because” such as “John had a cake because it was his birthday”

70 Talks to others about their interests, rather than his/her own

The Psychological Corporation’

Meeting Your Assessment Needs CCC 2

Published by The Psychological Corporation Limited, 32 Jamestown KEoad, London NW1 7BY
Copyright © The Psychological Corporation 2003,

All rights reserved, No part of this publication may be reproduced or transmitted in any form or by any means, electronic or mechanical, including

photocopying, recording, or any information storage or retrieval system, without permission in writing from the publisher.
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ITAPAPTHMA B

Social Communication Questionnaire (SCQ) (Smart Paediatrics, 2025)

p=

% ° Social Communication Questionnaire (SCQ)

Smart Pasdiatrics

Child’'s Name:

l Child's Age: ] I Child's DoB:

Relationship to Child:

|
|

Date of Interview:

School/Clinic's Name:

|
|
[ Clinician's Name:
[

(N U SR S—
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w

Y

& o
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@

w

17.
18,
. Does shefhe ever have any particular friends or a best friend?
20.

19

2

22,

23,
24,
25,
26.
a7,
28,

Do you have a to-and-fro “conversation” with her/him that involves taking turns or building on what you have
said?

. Does she/he ever use odd phrases or say the same thing over and over in almost exactly the same way

(either phrases that she/he hears other people use or ones that she/he makes up)?

Does she/he ever use socially inappropriate questions or statements? For example, does she/he regularly
ask personal questions or make personal comments at awkward times?

Does she/he ever gel her/his pronouns mixed up (e.q. saying you or she/he for 1)7

Does she/he ever use words that she/he seems to have invented or made up herselffimself; put things in
odd, indiract ways; or use metaphorical ways of saying things (e.g. saying hot rain for steam)?

. Does she/he ever say the same thing over and over in exactly the same way or insist that you say the same

thing over and over again?

Does shefhe ever have things that she/he seems to have to do in a very particular way or arder or rituals that
she/he insists that you go through?

Does her/his facial expression usually seem appropriate to the particular situation, as far as you can tell?

. Does she/he ever use your hand like a tool or as if it were part of her/his own body (e.g. pointing with your

finger, putting your hand on a doorknob to get you to open the door)?

. Does she/he ever have any interests that preoccupy herfhim and might seem odd to other people (e.g. traffic

lights, drainpipes, timetables)?

. Does she/he ever seem to be more interested in parts of a toy or an object (e.g. spinning the wheels of a

car), rather than in using the objects as it was intended?

. Does she/he ever have any special interests that are unusual in their intensity but otherwise appropriate for

herfhis age and peer group (e.g. trains or dinosaurs)?

. Does she/he ever seem to be unusually interested in the sight, feel, sound, taste, or smell of things or

people?

. Does she/he ever have any mannerisms or odd ways of moving herthis hands or fingers, such as flapping or

moving her/his fingers in front of her/his eyes?

. Does she/he ever have any complicated movements of herfhis whole body, such as spinning or repeatedly

bouncing up and down?
Does sha/he ever injure herselffhimself deliberately, such as biting herfhis arm or banging her/his head?

Does she/he ever have any objects (other than a soft toy or comfort blanket) that she/he has to carry around?

Does she/he ever talk to you just to be friendly (rather than to get something)?

. Does she/he ever spontaneously copy you (or other people) or what you are doing (such as vacuuming,

gardening, or mending things)?

Does she/he ever spontaneously point at things around her/him just to show you things (not because she/he
wants them)?

Does she/he ever use gestures, other than peointing or pulling your hand, to let you know what she/he wants?
Does she/e nod herhis head to indicate yes?

Does she/he shake her/his head to indicate no?

Does she/he usually look at you directly in the face when doing things with you or talking with you?

Does shefhe smile back if someone smiles at her/him?

Does she/he ever show you things that interest her/him to engage your attention?

O

Oo00o0o0o o ooooo oo o g

*Adaplad from the Social Communication Questionnaire (SCQ) by Weslern Peyehological Services. This is only lor elinical, demenstrative, and non-commercial
PUTPOSES.

No

No

Mo

No
No
No
No
No

84



29. Does sha/he ever offer to share things other than food with you? D Yes D Mo

30. Does she/he ever seem to want you to join in her/his enjoyment of something? D Yes D Mo

31. Does she/he ever try to comfart you if you are sad or hurt? D Yes D Mo

32, If shefhe wants something or wants help, does she/he look at you and use gestures with sounds or words to D Yes D Mo
get your attention?

33. Does she/he show a normal range of facial expressions? D Yes D Mo

34. Does she/he ever spontaneously join in and try to copy the actions in social games, such as The Mulberry D Yes D Mo
Bush or London Bridge |s Falling Down?

35, Does shefe play any pretend or make-believe games? D Yes D Mo

36. Does she/he seem interested in other children of approximately the same age whom she/he does not know? D Yes D Mo

37. Does she/he respond positively when another child approaches her/him? D Yes D Mo

38. If you come into a room and start talking to her/him without calling her/his name, does she/he usually look up D Yes D Mo

and pay attention to you?

38. Does she/he ever play imaginative games with another child in such a way that you can tell that each child D Yes D Mo
understands what the ather is pretending?

40. Does she/he play cooperatively in games that need some form of joining in with & group of other children, D Yes D Mo
such as hide-and-seek or ball games?

different for each number because they are all framed differently. All-in-all, the maximum score for this questionnaire is 25.

To help you calculate the scores, please refer to this table:

1 YES 11 YES(1) 21 NO(1) 31 NO(1)
2 NO{) 12 NO({0) 22 NO(1) 32 YES(0)
3 YES(1) 13 NO(0) 23 NO(1) 33 NO(1)
4 YES(1) 14 YES(1) 24 NO(1) 34 YES(0)
5 NO(0) 15 YES (1) 25  NO(1) a5 NO(1)
& YES(1) 16 YES (1) 26 YES (0) 36 YES(0)
7 YES(1) 17 NO(0) 27 YES(0) 37 YES(0)
8 YES(1) 18 NO(0) 28 NO(1) 38 YES(0)
9 NO() 19 YES (0) 28 NO(1) 38 NO(1)
10 YES (1) 20 NO(1) 30 YES(0) 40 NO(1)

If Item 1 was marked ‘Yes': The Total Score will be calculated based on ltems 2-40.
If Item 1 was marked ‘No’: The Total Score will be calculated based on ltems 8-40.

TOtal scnre:... -

*aAdapted from the Social Communication Questionnaire (SCQ) by Weslern Psychological Services. This is anly for clinical, demonstrative, and non-commercial
PUTPOSES.
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Autism Diagnostic Interview-Revised (The Mind Cove, 2025)

Autism Diagnostic Interview-Revised

ADI-R Diagnostic Interview Questions

Client's Narme: |

| Your Name: I

Completion Date: |

Instructions: Tick aporopriate boves OMLY, Behavicurs cionot have to be evicent cail to be ticked

7 EARLY DEVELOPMENT

Age discrepancy became apparent:
Birth-12 rmonths

-2 years

2-4 years

O oo o

Commenced school

Early Symptoms:
Language delay
Tantrurms

Sleep problerms
Disengaged
Unable to pacify
Unusual play
Unsociable

Lack affection

Limited empathy

OO0O0OoOoOoooaoaoa0o

Self-focused

Motor (crawling and walking) milestones:

Age appropriate

[m]
O Delayed gross motor skills- crawl and walk
O Delayed fine motor skills

Oa

Delays fine and gross motor skills

Toilet trained (day and night):
O Age appropriate
O Delayed day time toileting
O Delayed night time toileting
O Celayed both day and night toileting

O Still experiencing intermittent problems with toileting-
day &/or night

2y  Acquisition of Language,/Other Skills
Single Words spokern;

£-12 months

1-2 years

2-4 years

Commenced school

Unintelligible

O0O0oaoao

Limited expression

Fhases spoken:

1-2 years

2-4 years
Commenced school

Unintelligible

Oo0ooaoao

Limited expression

Loss OF Language:
£-12 months

1-2 years

2-4 years

Commenced school

O o0O0o0oaoao

Mever

ADIR Diagnostic Interies Questisns Fem - pagelof 3
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Autism Diagnostic Interview-Revised

ADI-R Diagnostic Interview Guestions continued ...

A) Gualitative Abnormalities in Reciprocal Soclal Interaction

O Struggles with direct gaze-unable to look at you
directly when comrmunicating.

O When somecne approaches, unable to smile-struggles in
social smiling.,

O Rarely shows you something of interest to them.

[ Experiences difficulties in sharing food and/or personal
possessions (toys) with others',

[ Does not exhibit a normal range of facal expressions
used to communicate-stited or exaggerated in manner.

O Inappropriate facial expression to mood and context.

O show ingppropriate expression e.g. laughs whenitis
serious.

O Little interest in or response to people except parents
[0 Experiences difficulties in communicating with adults,

O Experiences difficulties in communicating with aged
peERrs,

O Gets on better with persons younger and/or older,

O Cannot play within a peer group and/or plays
imappropriately within a peer group,

O Does not seek out children their own age to play.
[ Does not seek to share enjoyment with others’
O Prefers to be on their own.

O Limited interest in other children,

O Engages inlimited active or constructive play, only in
repetitive activities,

O Unable to respond appropriately when another child
approaches them to play-avoids the approach,

O Limited to-and-fro social play, Will not enter spirited
games eg. peek-a-boo, handball

O Experiences difficulties in developing nice friendships and
for unable to establish a 'best’ friend.

O Appears unaware of social cues and sodial requirements-
behaviour can become embarrassing o inappropriate.

O Behave inappropriately across a range of settings eg.
shops, theatre, church.

O Uses others’ body to communicate,

O struggles to offer comfort in a range of circumstances:
offer objects, touch and vocalize.

O Unable touse both coordinated eye gaze and
vocalization to communicate.

B) Qualitative Abnomalities in Communication
O Has limited comprehension of simple words,
O will have the odd comment.

[0 Uses unusual speech or phrases- sterectype utterances
& /or delayed echolalia

O Wil carry out social 'chit chat’ with familiar persons only,

O Wil use limited speech to inform carer of immediate
needs.

O Will only enter into socia 'chit chat’ corversations when it
involves a topic of interest to them.

O will ask guestions at the wrong time &/or place.
O will say e.g. "he” or "she" instead of “I",
O Will use others eg. hand as a tool to communicate,

[0 Makes up words-invented their own words or version of
EXpression,

O Dislikes being interrupted when engaged in play
activities,

O Unusual tone, volume, rhythm and/or rate in speech,
O Use odd phrases e.g. refer to somecne by their age

O Say the same thing 'over and over' again until they get a
reply.

[0 Has an unusual pronundiation.

O Unintelligible-unakle to understand and/or poor
articulation.

[ 1s unable to communicate using a range of words that
have meaning.

O Has limited and / or restrictive vocabulary,

O Wil not point at things in the distance -of interest to
them.

O Fails to communicate using gestures,

O Does not shake their head to say ves or no- rarely nods.

AD-R Diagnostic |nterview Questions Form -page 2of 3

a|qnog
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Autism Diagnostic Interview-Revised

ADI-R Diagnostic Interview Questions continued ...

O Will not spontaneously imitate actions of others'.

O Does not enter imaginative play-does not play any
pretend games e.q, dolls, cars, lego

O Does not enter imaginative play with peers,
O Struggles to imitate social play.
O Fails to initiate or sustain conversational interchange.

O Usually does not look up or offer attention when
spoken fo.

O Does not use the appropriate signs when seeking
support.

O Cannot follow instructions.
O Can only follow simple one step instruction.

O Gets confused very easily with instruction and
directions.

O Prefers to follow others.
O Rarely waves good bye unless prompted.
O Rarely respond to another's voice.

O Struggles to spontanecusly imitates people and
farmily mermbers.

C) Restricted, Repetitive, Stereotyped Patterns of
Behaviour

O Can become pre-occupied (overly focussed) with
certain iterns and activities e.q. street signs,

toilets which often interferes with their daily
functioning.

O Pays with certain items or activities with abnormal
intensity which contributes to social impairment.

O Exhikits cormpulsive rituals that has the potential to
intrude upon on family life and

confribute to social impairment.
O HFay with only parts of a toy e.q. wheel of a plane.

O Must touch an object in a particular way or needs to
put items in a certain order eg. clothes in cupboard.

O Is particularly interested in sight, feel, sound, taste,
smell of things or people

O Is oversensitive to noise that has the potential to
impact on daily routines,

O Gets unusually upset by particular sounds e.g.
vacuum cleaner,

0O Get bothered by minor changes in their routine.
O Reacts to trivial’ changes e.g. around the house.

O Is urusually attached to an itern which they must
always camy around with them.

O Wil flicks hands or fingers when anxious or pre-
occupied.

O Stereotyped body movements, Exhibits complicated
moverments e.g. spinning, rocking,

O Has unusual moverments eg. washing their hands,
turning hands from one side to another,

D) General Behaviour
0 Is aggressive towards caregivers or family members

0O Is aggressive towards non-caregivers or non-family
mermkbers

O Has an unusual gait: unusual way they walk

O Injure themselves deliberately e.g. bites themselves,
hits themselves in their head

O Has a history of hyperventilating
O suffers from Anxiety

O Has aneed to 'feel in control’

O Changein rmoods evident

O Has a history of Faints, Fits &/or Blackouts

Specific Examples

ADFR Clagriestic Intarview Guastions Form - page 3613
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ITAPAPTHMA A

CELF 5 - Clinical Evaluation of Language Fundamentals (5th ed.)
(Wiig, Semel & Secord, 2013)

CELF5

Clinical Evalualion of Language Fundamenials

N\

Elisabeth H.Wiig, PhD, Eleanor Semel, EdD & Wayne A, Secord, PhD

Test Objectives and Descriptions

ALWAYS LEARNING PEARSON
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CHnical Evaleafian o Longuage Fandamantal

Overview L‘ CELF5

Elsabeth . VWiig, PR Elennor Semel E4D & Wayne A Secord, PRD

Clinical Evaluation of Language
Fundamentals®—Fifth Edition

The new Clinical Evaluation of Language Fundamentals®-Fifth Edition (CELF®-5) is a flexible system of
individually administered tests used to assist a clinician to accurately diagnose a language disorder in children
and adolescents ages 5 through 2| years. Using the CELF-5's battery of structured tsks that test the limis of a
student’s language abilities as well as observation- and interaction-based tasks, clinicians can effectively pinpoint a
student’s strengths and weaknesses to make appropriate placement and intervention recommendations.

CELF-5 Assessment Process

The CELF-5 Assessment Process mirrors the changes in the current educational practices requiring that a
student’s perfoermance be evaluated in classroom settings and that classroom strategies be developed to address
performance concerns before formal assessment begins. Current best practices in assessment require a process
that includes multiple sources of evidence of language disability, including observation-based measures, authentic
assessment,and norm-referenced data. The new CELF-5 provides each of these sources of evidence in an
updated assessment process.

CELF-5 Assessment Process

ks alanguage disorder affecting dassroom performance!
Evahuate linguage and communication in context using the Observational Rating Scale (ORS) and other authentic and descriptive
measures to provide information needed to design chssroom accommaodations, adapuations, and enhancements.

4

If the student does nat respond to a variety of ebssroam inter ventions,
is his or her performance due 1o linguage skill deficics!
Administer tests appropriate to the student’s age to anawer the referral questions.

\ 4

If a language disorder is identified, whatdo | need to know to plan for intervendion?
Identify the nature of the disorder by £ the following th

\ 4

Are there significant diflerences in comprehension and expresson!
Admiinister tests comprising the Receptive and the Expressive Index seores.

Ara there weaknasses in the ares of Ara waaknesses robited to the How dogs the disorder affect
maorphalogy, syntax, or samantics! intaraction of language and written language!
Administer tasts comprising the Langu age mamaory! Pogading Comip
Contentor Language Structure index scores. Administer tests comprising the and Structured Writing tests.
Language Memory index score.

Doas the disorder affect social interactions?
Complete the Pragmatics Profile andfor the Pragmatics Activities ChecMist.

4

Based on the CELF-5 west resubts and additional assessment infor mation you have collected,
what is the best way to address the student’s neads!
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Summary at a glance

& | Observational Rating Scales

Sentence Comprehension

© | Linguistic Concepts
Word Structure
.
| Word Classes
Following Directions
o
o Formulated Sentences
Recalling Sentences
e
Understanding Spoken Paragraphs
Word Definitions
r 3
w
Sentence Assembly
o | Semantic Relationships
-w
Reading Comprehension
a | Structured Writing
w
Pragmatics Profile
@ | Pragmatics Activities Checklist

Full text for the references can be found in the CELF-5 Examiners Manual.
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Observational Rating Scale

The CELF-5 Observational Rating Scale (ORS) documents a student$ ability to manage classroom behaviors and
interactions, and to meet school curriculum objectives for following teacher instructions. Use the ORS when there is

aconcern about a student’s language performance within the classroom, or when there is a need to identify situations

or contexts in which reduced language performance oceurs.

The CELF-5 ORS can be used before or after standardized assessment. In an educational setting a school clinician
may ask teachers and parents to complete the ORS as part of the data gathering process to identify situations or
contexts in which the student’s reduced language performance occurs,and to help plan classroom interventions

that may enable the student to improve language performance without placing him or her in special education
programming Use the ORS infermation to target communication behaviors that are affecting a stwdent's classroom
performance most significantly, or to prioritize a student's assessment needs. The ORS results may provide a rationale
or justification for a more in-depth diagnostic evaluation.Vvhen information from parents, teachers, and the student is

considered early in the assessment process, dinicians can

* obrain a realistic view of a students everyday performance

* analyze aspects of communication that are difficult for the student
* identify a student's strengths and interests, and

» establish a plan for further assessment and intervention,
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Rotate Right

NCELFS

ELISABETH H. WIIG m ELEANOR SEMEL = WAYNE A. SECORD

Clinkcal Evaleotion of Language

Date
Student Date of Birth ! ! Age Grade
Rater: [ Teacher [ Parent Cstudent

Language or dialect spoken In my classroom, home, or community

Directions:
The following statements describe communication problems that some students have. "
Check the box beneath the appropriate heading (Wever or Almost Never, Sometimes, Often, or § i g
Always or Almost Always) that best describes how often each behavior occurs. ] ; E ;E z E =
Lovang w11 § 8 510D

1. Has trouble paying attention.

2. Has trouble followling spoken directions.

3. Has trouble remembering things peeple say.

4, Has trouble understanding what people are saying.

5. Has to ask people to repeat what they have said.

6. Has trouble understanding the meanings of words.

7. Has trouble understanding new ideas.

8. Has trouble looking at people when talking or listening.

9. Has trouble understanding faclal expressions, gestures, or body language.
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Sentence Comprehension

Objective
To evaluate the student’s ability to (a) interpret spoken sentences of increasing length and complexity, and (b} select

the pictures that illustrate referential meaning of the sentences.

Relationship te Curriculum
The abilities evaluated relate to kindergarten and elementary school curriculum objectives for creating meaning and

context in response to pictures or spoken sentences,and creating stories or descriptive text.

Relationship to Classroom Activities
Sentence comprehension and the understanding of relationships among spoken language, real-life references, and
situations are emphasized when listening to stories or descriptions of events,as well as when matching sentences that

are spoken or read to pictured references.

Implications for Intervention
If the student receives a below average score, you can categorize errors according to the variables in the item analysis

table.This identifies the semantic, morphological, and syntactic structures that interfere with a student’s

comprehension. Intervention should focus on developing the student’s receptive vocabulary and explicit (conscious)

awareness of the structure of words and sentences using spoken sentences associated with illustrations and familiar,
ilustrated stories. During intervention it is important to talk about and illustrate the function of specific words and
structural rules to increase semantic and syntactic awareness (Beck, McKeown, & Kucan, 2002; Rice & Blossom, 2013,
Thempsen & Shapire, 2007).
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N Sentence Comprehension

Reversal Rule Repetitions
Perf am st Allawed

Discontinue Rule
Faur cansecutiva 0 stores

point: I no

Correct respanses are in bold. Circle 1 for a correct response and 0 for an incorrect response.

AB A B
Demo | can wear this. (Point to B) €D 16. The girlis being pushed by the boy. ‘o 10
Phr AB p ) N AEB
Trial 1 Ican eat this. €D 17. The duck is walking toward the girl co 10
ot AB A B
Trial 2 The boy has a ball. c D 18. The boy is going down the ramp. c 10
: AB AB
[rial & The girl lost her balloon. c D 19. He Is ready to go to bed. co 10

Sentence Comprehension ltem Analysis

Frepasitiinal Phiase
Directindirect Object
Infinithe

erh Phrase
Relathie Jause
Suboedinate Clatise
Intermogathm
Fassie

Divesct Request
Indinct Request
Compound

Item

59,20

14,10
46141517, 18
515,11

51

]

ALin

13, 0

7,10, 26

Nate. Bold Rems appear in mose

thar ane cateqory.
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Linguistic Concepts

Objective
To evaluate the student’s ability to interpret spoken directions with basic concepts, which requires logical operations
such as inclusion and exclusion, crientation and timing, and identifying mentioned objects from among several

pictured choices.

Relationship to Curriculum
The abilities evaluated relate to kindergarten and early elementary curriculum objectives of following spoken
directions with basic concepts while completing seat work and other projects.

Relationship to Classroom Activities
Understanding of basic concepts such as and, before, or after is essential for following directions for hands-on

activities, lessons, projects, and other assignments.

Implications for Intervention

If the student receives a below-average score, you can categorize errors according to the variables in the item analysis
table.This will identify the categories that cause the greatest proportion of difficulties. Students with language
disorders frequently have the greatest difficulty when tamporal and location concepts are included in a direction.
Intervention is best accomplished by using classroom materials in manipulative activities with familiar, typical, and
experience-based contexts. Intervention should be designed to progress sequentially from a simple, two-choice

format to a more complex, multiple choice format. Wooden blocks in primary colors may also be used. Transfer to

classroom materials should be established as part of intervention.
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W Linguistic Concepts

Start W Reversal Riile Repetitions Discontinue Rula

from start podnt; | Mot allowed Four cansegutive

'
A

Wait until you are certain that the student has completed the response to an item before presenting the next item. Circle 1 for a correct
response and 0for an incorrect respanse.

1, 2.3... = speified order af individwal responses * = any order of response and = both mist be salected or = either may be selactad

[Deme Here are some plctures. | will peint to the flower (point and pause). Now, you peint to a picture that | name.
Point to the house pause).
Point to the ball (pause),

Point to the apple (pause). 9 3 ' . {:}

Point to the sun (pause).
Point to the flower.

Trial | Point ta the ball, 3 . 3 {:15 .
1
Trial 2 Point ta the sun. . g i:} s . .

& 3E 5 3
@ he
SO OO

LCTrial3
Linguistic Concepts lfem Analysis
Concept  ltem
1land), 3 (diesent), 4 (all), 5idrded], 6(with), Quantity 4 (all), % imany)

InchusionyExcluslon 7 [mot), 14 (without), 15 {either . . or), 19 {underlined), 5 ce 2 (middle), 12 (after), 13 (beginning), 2 (before) |
24 [neithes. . .nor), 25 (all bat one)

2(midclel, B (1ogether), 10 (chosest), Conditional  11(ir], 18 {unless), 200 ... ifnot)
| 16 [between), 17 (next to) Temporal 11 (uniil), 2 {at the same time)
Note. Bald it2ms appear in more than one categery.

Location

CELFS W Record Form | B Agas 5-8
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Double

Word Structure

Objective
To evaluate the student’s ability to (a) apply word structure rules (morphology) to mark inflections, derivations, and

comparison; and (b) select and use appropriate pronouns to refer to people, objects,and possessive relationships,

Relationship to Curriculum
The abilities evaluated relate to kindergarten and elementary school curriculum objectives for using word structure
rules (morphology) to (a) extend word meanings by adding inflectional, derivational, or comparative and superlative

suffixes; (b) derive new words from base words; and (c) use referential pronouns.

Relationship to Classroom Activities
The use of word structure rules is emphasized by matching word forms to pictures; substituting proneuns for nouns;
indicating number, time, and possessive relationships; making comparisons of characteristics; describing pictures and

events; and other tasks.

Implications for Intervention

Knowledge and use of morpholegy to modify or extend word meanings are important as these skills relate directly
to the early and later acquisition of literacy (Larsen & Nippold, 2007). If the student receives a below average score,
you can identify which morphological rules resulted in incorrect responses with item analysis. The analysis will
identify the specific rule categories that need to be developed in order for the student to reach age-expectations for
morphological awareness. Use procedures such as indirect imitation, described in the Extension Testing section, rebus

procedures with word substitutions for pictures, and storytelling in response to picture sequences. It is important

during intervention to emphasize the function of specific rules rather than simply promoting rote acquisition of

surface structures (Rice & Blossom, 2013).

98




N Word Structure.
Allowed Nane

Correct responses are in brackets. Circle 1 for a correct response and 0 for an incorrect response.

Reversal Rule

None

[emo Here is a boy (point) and here is a (point and pause) girl.
Trial 1 This boy (point) is standing and this boy is (point and pause) L [sitting]

Trial 2 Mom said, “These shoes [point to shoes on the left) are mine and those shoes are (point and pause)

 [yours]
Demo Here ipaint) is one cup. Here are two (point and pause) cups.
1. Here is one book. Here are two + [books/more books] 10
Deme Here (point) is one watch, Here are two (point and pause) watches,

2.Here is one horse. Here are two . [horses/more horses/horsies/ather horses/ponies] 1 o

Word Structure ltem Analysls

Gategory  ltem
Fhonalogical Canditianing Verh Complex
and Ieesgular Forms Ausllary +-img 11,12, 13,14
Regular Plural | 1. 2 Progeninalizatian
Imeguiar Plual = 3, 4 ' Objective 17, 18, 19
Pasessveloun | 7, 8 | Possesive 15
Thied Person Singular 5, 6 | Subjective 31, 32
Regular Pt Tense. 16 Reladve | 9, 30
Ieqular Pasi Tense 13 Copula/Mndliary
Rl 1,1 ' Cortacttle 10
Detekivsl tom» IR X228 |
Derbvation of Nouns %
Comparative & Superathve 23, 23, 24, 25
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Word Classes

Objective
To evaluate the student’s ability to understand relationships between words based on semantic class features,

funetion, or place or time of oceurrence.

Relationship to Curriculum
The abilities evaluated are impertant in kindergarten and elementary grade curricula for using word associations to
focus or extend word meanings in spoken or written discourse to substitute synonyms for earlier acquired word

forms; to edit text for meaning, elaboration, or precision; to develop semantic networks;and to facilitace word

retrieval. The abilities evaluated relate to upper elementary and secondary school curricula objectives for abstracting

and internalizing shared and non-shared meanings of associated words.

Relationship to Classroom Activities
The knowledge and precise use of words for expressing meanings in written text is emphasized by comparing and
contrasting related words for shared and non-shared meaning features, classifying words by semantic classes to form

concept categories and semantic networks,and using antonyms and synonyms,

Implications for Intervention

If the student receives a below-average score, you can categorize errors according to the variables in the item analysis
table. This will identify the relations between words that cause the greatest proportion of difficulties. Performance on
this subtest depends on the student's vocabulary and on metalinguistic awareness and analysis in identifying the logical
bases for word associations. Metalinguistic awareness is a separate ability from linguistic skill and it influences reading
comprehension (Zipke, 2007).The extension testing procedures described for examining receptive and expressive

strategies in forming word associations may be extended to intervention in the classroom and in therapy.
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N Word Classes

Start i

All ages: |tem 1

Reversal Rule
None

Correct responses are in bold, Circle 1 if the student selects both correct words, and O if the student selects one or more incorrect wards,
If necessary, precede each (tem with Listen, to focus the student’s attention on the new word serles,

Demo
Trial 1
Trial 2

1. cat

2. marker
i foot

4, stroller

5. eyes

puppy frog dog 26, aqual early

milk apple banana 27. crooked connected
cat whiskers  nest m 28, quest guench
cow kitten 10 29 longitude volume
pencil strawberry 10 30 enthusiastic envious
hand belt 1 0 31 permanent temporary
helicopter  plane 10 32 disagree persuade
socks shoes 1 0 33 occupied  relevant

Word Classes ltem Analysis

Object Function
Ward Oppasites

Item

1,233,456 7, 8910, 11,12, 13,16, 19, 20, 21, 23, 35, 38
14,15 |
17,18

16, 25, 26, 77, 28, 30, 32, 34, 36, 71, 39, @

nan

24,20, 31, 33

Mafe. Bold ftems 2ppear in mare then one cateqory.

size allke
joined rotated
search literal

attitude latitude
effective eager
faulty stereo
urge compound

complicated vacant
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Following Directions

Objective

To evaluate the student’s ability to (a) interpret spoken directions of increasing length and complexity; (b) follow

the stated order of mention of familiar shapes with varying characteristics such as color, size, or location; and (
identify from among several choices the pictured objects that were mentioned, These abilities reflect short-term and

procedural memory capacities.

Relationship to Curriculum
The abilities evaluated relate to preschool, kindergarten, elementary, an ndary school curriculum objectives
of (a) completing classroom and homework assignments by following procedural scripts,and (b) following teacher

instructions for managing classroom activities and interactions.

Relationship to Classroom Activities
Comprehension, recall,and the ability to act upon spoken directions are essential for achieving in all subject areas
and for internalizing scripts and rules for behavior. Remembering spoken directions supports the student’s ability

internalize scripts and rules for behavior, and for completing assignments or projects in school and at home.

Implications for Intervention

If the student receives a below average score, it is important to identify the aspects of the spoken instruction that
interfere with the student’s ability to respond correctly The stimuli used in the directions are basic and familiar,
repeated in two colors, and should not prasent barriers to comprehension. The deciding factors relate to the length
of the command (i.e., memory capacity and working memory), number of adjectives used (modification), and serial or
left-right orientation. Analysis of the response patterns will reveal which factors are dominant in generating incorrect

responses. Intervention procedures should not include rote-learning procedures. Instead, understanding and recall

of spoken directions used in age-level classrooms for instruction and management should be strengthened. Breaking

down instructions into smaller units, adding redundancy, distributing adjectives, and developing knowledge of terms
for orientation may increase the student's ability to follow instructions across subject areas {e.g,, English and language

arts, math, and sciences),
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W Following Directions

Reversal Rule Repetitions Discontinue Rule

Nene ot allawed Foeur consecutive O scores

Wait until you are certain that the student has completed his of her response to an item before presenting the next item.
Circle 1 for a carrect response and O for an incorrect response.

1,2, 3., = specified order of individual respanses = anyarder of response and = bath must be selected oF = either may be selected

Deme Here are some pictures. | will point to the cirele. (Point and pause.)
MNow you point to the picture that | name.

Point to the triangle (pause).
Point to the X (pause). A O[]
Point to the circle (pause).
Point to the square (pausa).
Trial 1 Paint to the circle and a square. A . |:| [:I A A

1T 2 w2

Trial 2 Paint ta the black circle and the white square. Go. " . O . |:|
1 2

Command  NoOrentation  Serlal Order/Orientation Left/Right Orlentatien
T-Level Command 1, 2 5 12 n
HevelCommand 3, 4,6, 13 7.9, 10,14, 15, 15
JlevelCommand 8, 17, 20 16,18 2, 22, 4, 26, 32 16, 13
4-levelCommand 19, 27, 30 2 2 3, 33 33

Number of Modifiers  ltem
MoModifier 6 8 19, 23
OneModifier 1, 2,3, 4,5 7,9, 10, 71, 13, 14, 16, 21, 22, 24, 25, 29, 31
TwoModifiers 12,15, 17 18 20, 26, 27 28 30, 32 33
Note. Bold items appear in mare tham one cateqory. ftems in italics contain different numbers of modifiers per noen.
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Formulated Sentences

Objective

To evaluate the student's ability to formulate complete, semantically and grammatically correct, spoken sentences

of increasing length and complexity (i.e., simple, compound, and complex sentences), using given words (e.g, car, if,
because) and contextual constraints imposed by illustrations. These abilities reflect the capacity to integrate semantic,

syntactic, and pragmatic rules and constraints while using working memory.

Relationship to Curriculum
The abilities evaluated by Formulated Sentences relate to kindergarten, elementary, and secondary school curriculum
objectives for internalizing linguistic rules (semantic, syntactic, pragmatic) and integrating these to produce spoken

marratives and discourse and create written text.

Relationship to Classroom Activities
The ability to formulate complete semantically-, syntactically- and pragmatically-acceptable spoken and written
sentences of increasing complexity is emphasized in (a) storytelling, (b) sentence completion, combination, and

transformation activi c) written text,and (d) editing text and other literacy activities.

Implications for Intervention
If the student receives a below-average score, categorize errors according to the variables in the item analysis table.
This will identify stimulus words and grammatical markers that cause the student the greatest difficulties in integrating

Sentence components to create complete, grammatically-accurate propositions. Performance depends in part on

explicit (conscious) structural linguistic knowledge and in part en werking memory and metalinguistic awareness.

Developing the conceptual meaning of the grammatical markers and their role in sentence structure in explicit
procedures may develop metalinguistic awareness and help the student compensate for persisting working-memory
problems. Explicit structural knowledge is required to be able to edit and revise written text (Thompson & Shapiro,
2007). Sirrin and Gillam (2008) provide applicable reviews of evidence-based expressive lnguage intervention

practices.
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W Formulated Sentences

Repetitions Discontinue Rule
A

Write student’s responses verbatim, See the Examiner’s Manual for scoring rules and guidelines.

Demo book

The girl is reading a book.

Trial 1 reading

Trial 2 first

5 Tral2

Formulated Sente s hemn Analysis

Mvaib 5, 6,13, 16, 24

Conjunctive ddwek 15, 18, 21, 23, 24
Preposition. 4
Conjunction
toordinating 11, 20, 22
Subordinating 10, 12, 13, 14, 17, 19, 20, 23
Comelative 22
Natee, Bold items apgear in more than one category.
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Recalling Sentences

Objective

To evaluate the student's ability te listen to spoken sentences of increasing length and complexity,and repeat the
sentences without changing word meaning and content, word structure (meorphology), or sentence structure (syntax).
Semantic, merphological,and syntactic competence facilitates immediate recall (short-term memory). Ability to
imitate sentences has proven to be a powerful tool to discriminate between normal and disordered language (see
Chapter | of the Technical Manual).

Relationship to Curriculum

The abilities evaluated relate to kindergarten, elementary, and secondary school curriculum objectives for
internalizing simple and complex sentence structures to facilitate accurate recall of the meaning, structure, and intent
of spoken sentences, directions, or instructions, The student’s response indicates if critical meaning or structural

features (e.g, specific word use, complex verb forms, embedded clauses) are internalized to facilitate recall

Relationship to Classroom Activities

The ability to remember spoken sentences of increasing complexity in meaning and structure is required for following
directions and academic instructions, writing to dictation, copying and note taking, learning vocabulary and related
words, and subject content.

Implications for Intervention

If the student receives a below-average score, categorize errors according to the variables in the item analysis table.

This will identify the length and complexity variables that cause the greatest proportion of difficulties. Impaired

sentence recall is a marker of specific language disorders (SLI) (Petrucelli, Bavin, & Bretherton, 2012). Students with
language diserders frequently have the greatest difficulty when sentences centain subordinate or relative clauses
(complex sentence types). Increased length in words, due to noun modifications or coordination of phrases and

clauses, may also cause difficulties in recall.

106




N Recaling Sentences

Start W Repetitions Discontinue Rule
AQ e T awed Four consecut

Record respenses by editing the printed sentence or writing the student’s response verbatim in the space provided, Circle 3 if the sentence is
repeated exactly. Clrle 2 is there is one error. Circle 1 if there are two of three errors. Circle 01f there are four of more errors, See the Examiner's
Manual for scoring rules and editing guidelines.

amission

aw

watched PEPELION s Did the. ... additien . thefilm UANSEOSIHION €y Qwe_gl_rl\ substitution et
e el

Trlal 1 My sister is Ini the sixth grade,

Trial 2 Does Mr. Gomez teach reading?

O Ages 5-&

1. The children are working. H 2 1 0

0 errors
T error
2-3 errors.
d+ errors.

Recalling Senfences ltem Analysis
Category  Item
Active Declarative (withh 1 Active nterroative (with) 2. 3, 6
conjumction defetion. 25 negative 4
wordination 22, 25 Fassive Declarative (with)
noun modification. 5 negative 9, 15
subordinatedase 8 11,15, 18,19, 20, 13, 26 aoordination 14
relanive dase 70, 12, 13,16, 17, 11 Suborgnate cluse 4
10, 19 Paidive Interogative 7
Ware. Bold items appear in mose than one catequory.
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Understanding Spoken Paragraphs

Objective

To evaluate the student’s ability to (a) sustain attention and focus while listening to spoken paragraphs of increasing
length and complexity, (b) create meaning from oral narratives and text, (c) answer questions about the content

of the information given,and (d) use critical thinking strategies for interpreting beyond the given information,

The questions probe for understanding of the main idea, memory for facts and details, recall of event sequences,

and making inferences and predictions. Reading Comprehensien provides a parallel format for probing text

compre hension.

Relationship to Curriculum
Kindergarten, elementary, and secondary objectives for listening to spoken instructional materials, using the
information presented, and applying critical thinking skills to go beyond the information to learn and create new

knowledge.

Relationship to Classroom Activities
Understanding orally presented stories and descriptions of actions, events, or opinions is required for creating

meaning and learning from instructional materials across academic subjects.

Implications for Intervention

Complete the ltem analysis in the Record Form. The student’s item response pattern gives evidence of linguistic,
metacognitive, and metalinguistic awareness and skills that are inadequate for understanding factual and implied
infermatien in paragraphs. These skills are equally impertant for reading comprehension and Fleming and Forester
(1997) describe generic approaches to intervention that can be used to help develop students’ abilities to think about

d reflect on language (metacognitive and metalinguistic skills).
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: T iR R AN R R
N Understanding Spoken Paragraphs

Reversal Rule [Repetitions Discontinue Rule
nd then take Nane For paragraphs, not allowed HNome

For items, allowed

Introduce the trial and the paragraphs appropriate for the student’s age by saying, Listen carefully to what | am goeing to read to you,
Afterward, | will ask you some questions about what | read. fiead the title and the paragraph to the student at a conversaticnal level
and rate, and then read the associated guestions. Circle 1 for a corect response and 0 for an incorrect response. Refer to the Examiner’s
Manual for information about scoring guidelines.

Andy liked to visit his grandfather who lived on a farm in the country. The |ast time Andy saw his grandfather, he had promised o send
Andy a surprise. Andy was excited because his mom said the surprise would come today. After breakfast, Andy's dad brought a big basket
inte the kitchen. Andy heard a“meow” and saw a long furry tail coming fram inside the basket.

. Why was Andy exclted?
Correct: because the surprise would arrive today

. What happened after breakfast?
Correct: Andy's father brought a basket/cat into the kitchen

. What did Andy hear coming from the basket?
Correct: cat/meow

. What was Andy's surprise?
Correct: cat

a

[

=

[

. Name two things you think Andy will do with his surprise. [Student must give two responses.
Corect: play with it, feed it, give it water, give it a place to live

-3

. Whare did the surprise coma from?
Correct: Andy's grandfather/his grandfather's farm

-

. What might Andy say when he talks to his grandfather?
Corect:"Thank you.'/"| got the cat today."/"When <an you come to visit?"/*When can | visit the farm again?"

Ages 54 ltem Analysis

Main Idea Detail Sequence Inferance
151116 L1113 3191518 6 14.16.17,19  4.8,10.19. 20 6 10, 11,13, 14

‘Node. Bokd fems appearin mere than one cateqory.
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Word Definitions

Objective
To evaluate the student's ability to analyze words for their meaning features, define words by referring to class

relationships and shared meanings, and describe meanings that are unique to the reference or instance.

Relationship to Curriculum
The abilities that are evaluated relate to upper elementary and secondary school curriculum objectives for knowing
and using words as concepts with broad, generic applications, rather than with narrow, concrete, and contextually

bound meanings.

Relationship to Classroom Activities

Defining words is used to broaden word meanings to form concepts. It is emphasized in matching words to
definitions, using the lexicon to explain word meanings, or acquiring new word meanings and developing in-depth
understanding of word use in literature and precision of word usage in editing, summarizing, and other literacy

activities.

Implications for Intervention

If the student scores below average on this test item analysis can identify the content that introduces the difficultes
In addition, the form of the definition the student gives can indicate the definitional stage that has been reached. Low
level definitions include incerrect respenses, stating functiens, or cencrete characteristics, More advanced definitions

refer to category membership and list discriminating features, Transition-level definitions include associations,

analogies, synenyms, or category membership enly. Definitional skills are influenced by, among others, the size of

and access to the stored vocabulary and metalinguistic knowledge that results in conscious analysis of meanings
(Marinellie & Johnson, 2002). Developing the ability to analyze words by defining their meaning is basic to literacy
acquisition (Justice & Vukelich, 2008). Interventions to improve the metalinguistic knowledge that underlies mature

word definitions are suggested by these authors.
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N Word Definitions

Reversal Rule
Fer

Discontinue Rule
Faur consecutiv

Record the student's response in the space provided. If the response is vague or incomplete, but you think the student is on the.

right track, prompt for a more complete response by saying, Can you tell me more. Do not promppt for mare information if the response is

incorrect. See the Examiner's Manual for scoring rules and guidelines.

AMD = both elements of the scoring criteria are required

OF = only one element of the scoring criteria is required

Demo
giraffe The children said, “The giraffe is over there”
A Wage id o aiimad willh o &w; sech and
dpolled shin thal lived in jrica o1 the goo.
[ ananimal from Africadives in the zoo

AND
Iﬂ with a long neck and spots

Trial 1

mustard  Mom asked, “Would you like mustard on your
hamburger?”

[] condiment/something added for taste/put on food
AND
[ is brown/yellow

Word Defin: 5 ltem Amalysis
Category [tem
Sclence 4, 15, 16, 18
Sodal Studies 7, & 9, 10, 13, 14
Languags/Literature/Arts 5, 11,12, 17, 19, 0, 11
ExperientialiCommunity Knowledge 1. 1 3, &

2. little Dad said, "There is little left in the box.”

[] smallin size or amaount
OR
[ not very much/not enough

(O Ages 1721
3. simple My brother said, "It was simple to do.”

[ easy wunderstand/do
OR
[7] not hard/difficult
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Sentence Assembly

Objective
To evaluate the student’s ability to formulate grammatically-acceptable and semantically-meaningful sentences by

manipulating and transforming given words and word groups.

Relationship to Curriculum
The abilities evaluated relate to upper elementary and secondary school curriculum objectives for formulating and

rephrasing descriptions, responses, or conversational turns.

Relationship to Classroom Activities
Describing events and actions, responding to questions and participating in conversation by rephrasing or using

variations of sentences with flexibility are emphasized in language arts and other academic subject areas.

Implications for Intervention
Use extension testing to examine a student's errors in manipulating and transforming syntactic structures within the

constraints imposed by content words and grammatical markers. The analysis will provide evidence of structures that

are not yet acquired, even though the same structures may be used at the implicit (automatic) level. Without a

to syntactic knowledge, sentence components cannot be manipulated to form alternative meaningful structures. The
levels of syntactic and metalinguistic awareness required to perform according to age expectations are also required
for reading comprehension, written language expression and editing and revising text (Thompson & Shapiro, 2007).

Consider intervention targeting complex and compound sentence production.
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N Sentence Assembly

Reversal Rule Repetitions Discontinue Rule
@M Start paint; Allowed Fou

Circle the letters carresponding to the student's responses. Circle 1 for TWO correct respanses and 0 for only one correct response.
The student must give TWO DIFFERENT sentences in response to each item to score 1 point.

Demo [wal] [i] 6. [the romne] [ioing]  [nt]

a) The boy is tall.
b) Is the boy tall?

a) The runner isn't going to win the race, 10
B} Isn't the runner going to win the race?

ral 1 [se] . [Tochep] [Tt ] [ pocke] ot] (] (]

a} The girl saw the boy.

-~

i a) The girl didn't put the keys in her pocket. 10
b) The boy saw the girl. b} Didn't the girl put the keys in her pocket?

Teial 2 [is ]
a) The kitten is on the chair,
b) Is the kitten on the chair?

. [evas ] shouldei

a)  We shouldn't cross the street here. 10
b} Shouldn't we cross the street here?

is | [ on the chair‘ ‘ the kitten

Sentence Assembly ltem Analysis
Category  ltem
Active Declarative |(with)
prepositional phrase 9, 11
negative 4,678 121617
Infinitive phrase
directand indirect object 10, 14
subordinate clause 1, 3, 5, 13,15, 17,19
relative dause 18, 20
Interrogative (with)
prepositional phrase 11
negatlve 4,6 7.89 1216
directand indirect object 10, 14

Pasive
declarative 2
intemrogative 2

Note. Bold items appear In more than one cateqory.
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Semantic Relationships

Objective
To evaluate the student’s ability to interpret sentences that (a) make comparisons, (b) identify location or direction,

(<) specify time relationships, (d) include serial order, or () are expressed in passive voice.

Relationship to Curriculum
The abilities evaluated relate to upper elementary and secondary school curriculum cbjectives for following oral or
written directions, completing assignments, understanding conventional series (e.g., days, months),and understanding

order of action.

Relationship to Classroom Activities
Interpretation of meaning (concept) relatienships presented verbally or in text materials is required in curriculum

areas such as English, language arts, math, sciences, and vocatiomal training.

Implications for Intervention
If the student obtains a below-average score on this subtest, item response analysis can identify categories of
concepts and relationships that are inadequately developed. The item categories include comparisons (comparative

relationships), relations in space (e.g, location, direction), time (e.g, sequences and time series), and relations

expressed in the passive voice. Due to the variety of concepts and relations, interventions appropriate for vocabulary

and concept building, morphology, and syntax all apply.
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N Semantic Relationships

Reversal Rule Repetitions Discontinue Rule

[

Four consecutive 0 scores

Circle the letters corresponding to the student’s responses. Carrect responses are indicated in bold. The student must give BOTH correct
respanses for an item to be scored as correct. Circle 1 for TWO correct responses and 0 for one or no correct responses.

Trial 1 A man is bigger than a
a) hause
b) button
) spoon
d) plane
Trial 2 Jan sawi Pedra, Dwayne saw Francis, Who was seen?
a)Jan
b) Dwayne
c| Pedro
d) Francis

O Ages 9-16 m
1

. An hour s lenger than a
a) minute
by day 10
¢ second
di morning

a) Jan
b) Dwayne
¢) Pedro

d) Francis

Semanlic Relationships Hem Analysis

Category Item

Comparative 1,2, 6, 7, 10, 17
Spatial 3, 9, 11
Temporal 13, 14, 19, 20
Sequential 4, 5, 12, 16, 18
Passive & 15

7.

Dan is taller than Jeff, and Lee is taller than both of
them. Dan is

a) taller than Lee

b shorterthan Lee

) the tallest

d) notthe shortest

4. Wanda saw Joe, but nat Ricarda or Sandy. They saw

b

her, though. Wha was seen?
a] Wanda

b Ricardo

¢l Sandy

dl Joe

The dog sat under the table, next to the cat. The food
was in a dish on the table. The food was

a) nexttothe dog

b) above the cat

1]
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Reading Comprehension

Objective

To evaluate the student’s ability to (a) sustain attention and focus while reading paragraphs of increasing length and

complexity, (b) create meaning from narratives and text, (c) answer questions about the content of the information

given,and (d) use critical thinking strategies for interpreting beyond the information given, The questions probe for
understanding of the main idea, memory for facts and details, recall of event sequences, and making inferences and

predictions. This test is in a parallel format to Understanding Spoken Paragraphs.
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W Reading Comprehension

Correct responses are provided for each item, I the student’s response is vague of incomplete and could possibly be correct, probe once with,
Can you tell me more? Circle 1 for a correct respanse and 0 for an incorrect response.

See chapter 3 in the Examiner’s Manual for scoring rules and guidelines.

Test ltems for Age 8 |

Now you will read some stories. After you read each one, | will ask you some questions about them. (Turn to Stimulus Book page RC1-9
faor Age 8 and say,) Here is the first story. Read it to yourself and tell me when you are finished.

As so0n as the student has finished reading the passage, say, Now, I'm going to ask you some guestions about the story. You may
loak at it to help you answer the questions. Answer the questions as best as you can, Keep the Stimulus Book in front of the student,

A, New Friends SCORE

1. What s this story about? 1 0
Correct: meeting/making new friends/Ying meeting Tia

2. Why do you think Ying was putting on her socks slowly? .
Correct: she was sad/worrled/nervous/she didn't want to go to her new school/she wanted to be late

3, What were the names of Ying’s old friends? [Student must name both friends.] i i
Correct: Sofia and Debra

4. What did Ying eat for breakfast? o

Comect: eggs

A. New Friends
“fing, breakfast is ready!” her dad called from the kitchen. 11l be right there!” she said. Ying
picked up one of her socks and putit on slowly. She leoked at the other sock for a mement.
Thenshe putiton and sighed. Ying thaught about her old friends, Sofia and Debra, She
wandered if the kids at her new schoal would be just as nice.
Ying ate her eggs showly. Then she picked up her books and headed for the door. A5 Ying
walked towards the bus stop, she tripped over a rock. " This is not going to be a good day!
she thought. Suddenly, Ying heard a voice that said, "Are you okay?” It was ancther lithe girl.
“fies, I fine)"Ying said,
“I'rm Tia, Thaven't seen you before, Are you new?”
e, Ying said. "My name is Ying. ' in fourth grade”
“Me too!" Tia said. "Whos your teacher?”
“Mr, Johnson”
“Mine too!" Tia said,
After the bus picked them up, they sat together. On their way, they found they had lotsin
comman. They Tked animals, and bath of thern had pet kittens! Befare Ying knew it, she had
made a new friend.

RE 1-9 far Age B

Age 8 ltem Analysis

Mainidea  Detail
1,10 3,48 11,1215, 16 511 2,6 14,17 9,18
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Structured Writing

Objective
To evaluate the student's ability to use situational information given by a story title, an introductery sentence, and an

incomplete sentence to create and write a thematic, structured narrative of increasing length.
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W Structured Writing

Administer Structured Writing when the student has a 20-minute uninterrupted period of time to write.

All students complete the same Trial Task, "Catching the Bus,” by writing ONE additional SENTENCE Then the student completes two Writing

Tasks appropriate to his or her age:

+ Age 8 completes“Field Trip* and *Stuffing the Backpack” by writing ONE additional SENTENCE
- Ages 9-10 complete "Class Schedules” and” Mornlng Announcements” by wiiting TWO add itlonal SENTENCES

Remoeve the Trial Task page and the age-appropriate Writing Task by tearing aleng the perforaticens at the inner margin of each page.

Place one page at a time in sequence before the student.

Triak Camplete th d sentene,
Catching the Bt
b Today it
Mame D .

ERLIS Gt © JELEVER P, I g Feierd. Pl F CEHEIATE

Scoring for Age 8
Fleld Trip

Complele  Stucture  Gamma Taal

Sentencz 1 10 3lle 10
Senlene + 10 3110 10
Digasiztinn 10

WritingMechanics 3 210

Sentence 1 10 illw 10
Sentence + 19 31ie 14
Dmasization 110

WritingMachanics 3 2 10

Raw Score

Scoring for Ages 9-10
Class Schedules

Complete  Stuctwe  Grammar Tetd

Sentenz 1 10 1210 10
Senende I 10 j2zne 10
Seene + 10 Izne 10

Organization 2o
Writing Mechanics 3 11 0
Morning Announcements

Sentence 1 10 Ilte 10
Sentence 10 ilzve 10
Sentence + 10 izve 10

(Omanization EFR ]

Writing Mechanics 3 710

Faw Score

119




Pragmatics Profile

Objective

To identify verbal and nonverbal pragmatic deficits that may negatively influence social and academic communication.

Relationship to Curriculum
The skills that are evaluated are common, daily skills observed across ages, genders, and classroom situations and are

necessary for obtaining, responding to,and giving information.

Relationship to Classroom Activities
Classroom language use, interpretation of nonverbal communication skills, knowledge of social scripts (situations), and

understanding of both posted and implied rules are required in curricular and noncurricular activities.

Implications for Intervention

Students who score below average on the Pragmatics Profile may have difficulties in establishing relationships with
peers and adults in a variety of social contexts. ltem response analysis can identify the pragmatics-skills categories
that are inadequate. The pragmatics skills ratings are categorized as invelving primarily verbal rituals, expressions of
intentions or nonverbal communication skills. ldentification of the student’s relative strengths and weaknesses can
provide a baseline for pragmatics intervention and can be used to evaluate progress. Evidence-based approaches for

developing pragmatics for sodial interactions are reviewed by Gerber, Brice, Capone, Fujiki, & Timler (2012).

The Pragmatics Profile is not administered to the student. It is a checklist that is completed by the examiner

with input from parents, guardians, teachers, or other informants who provide information to evaluate verbal and

nonverbal contextual communication. Only the EXAMINER records the information in the Record Form,
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N Pragmatics Profile

5, parents, ar other infommants whao know the student for thedr input., Di amples of each listed

Many aspects of pragmatics are culturally influenced. As in all language evaluation, it is imperative that the examiner be familiar with expected
and culturally appropriate pragmatic behaviors of the student being assessed. Be sure to consider cultural influences in rating the student's
nonverbal and verbal communication skills. You may need to ask the student's parent/guardian if the student’s behaviors are cammonly
observed and accepted within their culture, If you are rating a two-part skill (e.g., Item 9. asking for/responding to...) and you think the student's
behavior is not consistent across both parts, circle the skill you are rating (e.0., asking for), See the Examiner’s Manual for complete instructions.

For each item, circle the number that best describes how often the student demoenstrates that skill or behavior:
1 = never or almost never
2 =sometimes
3 =often
4 = always or almost always

Rituals and Conversafional Skills
The student demonstrates culturally appropriate use of language when

Sometimes
Admast Always

iften
Abways ar

Hever or
Abmast Newer

1. making/responding to greetings tofrom athers 1 2 3 4
2. beginning/ending conversations (face-to-face, phone, etc) 1 2 3 4
3. observing turn-taking rules in the classroom or in social interactions 1 3 3 4
4, maintaining eye contact/gaze 1 2 3 4
5, introducing appropriate topics of conversation i 2 3 4

3 Profile fem Anal

WsingRitals 1, 2, 3, 16, 40, 41, 42
Following Conversational Rules 3, 4, 5,6, 7, 8,9, 10, 13, 17, 18, 77, 38
Understandng Humarlokes 11, 12, 37
Participation 14, 15, 17,18, 2. 3
Giving/Asking for Information 19, 20, 21, 38
24, I5, 16, 28, 29, 30, 1, 32, 33
Avaremess/Use of ProsodicCues 43, 46
Sharing/Respending 1o reactions 34, 35, 36, 37
Reading/Using BodyLanguage 39, 40, 41, 42, 44, 45, 47, 28, 49, 50
Note. Bold itens appear in mare than one category.
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Pragmatics Activities Checklist

Objective
To provide the examiner an opportunity to cbserve the students functional communications skills during authentic
conversational interactions in order to identify verbal and nonverbal behaviers that may negatively influence social

d academic communication,

Relationship to Curriculum

Common, daily skills observed across ages and genders in school and home situations which are necessary for

effective communication,

Relationship to Classroom Activities
Classroom language use, interpretation of nonverbal communication skills, knowledge of social scripts (situations), and

understanding of both posted and implied rules are required in curricular and non-curricular activities.

D
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ivities Checklist

hthe

Check the three activities y ! for this student's icipation:
[} Teachand play a game [} Recommend a gift of tays/electronics/clothing/ete. from
[ Make a paper airplane/Build a simple figure out of blocks/ a catalog/adwvertisement
Put together a puzzle [ Have a snack
[ Makea card or gift wrap || Recommend a movie from a newspaper

Check each behavior you observed. Your observations should include ALL of the time you have worked with this student in additien to the
time spent participating in these Pragmatics Activities.

NONVERBAL: Gaze, Gesture, Expression, and Body Language
The student
[ 1. did not maintain culturally-appropriate eye contact with speaker
[l 2. did not look where speaker pointed
[] 3. did not look at object/person named by speaker
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